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Today’s Sessions 

Session 1: 
Cultivating the Conditions 

for Critical Thought

Session 2: 
Approaching Enquiry

Session 3: 
Politics and Society and the 
Transition Year Programme

Statement



Visual Aides to Today’s PLE 



Today’s Breaks

Coffee break 
11.00 – 11.15

Lunch
13.00 – 14.00



Session One: 

Cultivating the 

Conditions for Critical 

Thought 



Our Focus: Session One

Cultivating the Conditions for 

Critical Thought

Adaption in Planning



“Politics and Society aims to develop the 
learner’s capacity to engage in reflective 
and active citizenship, informed by the 
insights and skills of social and political 
sciences.”

Politics and Society Specification, NCCA, p. 7

Rationale



Responding to Student Need

• Take 5 minutes to reflect on 
today’s news stories and 
consider what current affairs 
issues your students might 
want to explore?





Supporting Student Responses 
through a Critical Lens  

• Scenario: A student wishes to discuss a 
claim you suspect to be disinformation

• In your group, outline briefly how you might 
navigate a response to best support 
students’ critical thinking skills 

• Nominate one person to provide feedback 



Feedback



Critical Thinking Skills

“Politics and Society aims to 

develop the learner’s capacity to 

engage in reflective and active 

citizenship, informed by the 

insights and skills of social and 

political sciences.”

Politics and Society Specification, NCCA, 2019, p. 7

Sarah Burke-Hayes, 

Graduate of Politics and Society at 

Coláiste Chiaráin, Croom, Co Limerick

https://vimeo.com/1171035863


Fostering Critical Thinking

What are the conditions that 
need to be created in class for 
critical thinking to occur?



Fostering Critical Thinking Skills in Media

• Ownership 

• Regulatory context

• Language

• Framing/Agenda setting

• AI generation 

• Engagement strategies

• Intention/Bias

• Fact-checking

• Lateral reading



Dr Jerome Devitt, 

The King’s Hospital School, 

Dublin

Methodologies and Planning

• What issues do your 
students want to talk 
about?

• How do you approach 
teaching and learning in a 
relevant news cycle?

https://vimeo.com/1193281013


Politics and Society Strands of Study 

Strand 1: 

Power and decision-making

TOPIC 1: POWER AND DECISION-MAKING 

IN SCHOOL

1.1  processes of power and decision-

making in their schools

1.2  arguments concerning the need for rules

1.3  ideas underpinning these arguments 

1.4  evidence concerning the effects of rules     

and rule-making processes

TOPIC 2: POWER AND DECISION-MAKING 

AT NATIONAL AND EUROPEAN LEVEL

2.1  the making of national policy

2.2  how the executive branch of 

government is selected

2.3  social class and gender as important 

social categories

2.4  arguments concerning representation

2.5  evidence about the effectiveness of      

representation

2.6  traditional and new media in a 

democracy

2.7  participants in these debates

Strand 2: 

Active citizenship

TOPIC 3: EFFECTIVELY CONTRIBUTING 

TO COMMUNITIES

3.1  people who have made positive 

contributions to their social context 

3.2  becoming involved in, or starting an 

initiative, group or organisation

3.3  the range of means of taking action at 

local, national or international level

3.4  identifying, evaluating and achieving 

personal and collective goals, including 

developing and evaluating action plans

3.5  developing personal qualities that help 

in new and difficult situations, such as 

taking initiatives, being flexible, being 

reliable and being able to persevere 

when difficulties arise

3.6  appraising oneself, evaluating 

one’s own performance, receiving and 

responding to feedback

TOPIC 4: RIGHTS AND 

RESPONSIBILITIES IN COMMUNICATION 

WITH OTHERS

4.1  rights to freedom of expression in small-

group contexts

4.2  developing skills in listening and 

communicating

4.3  acknowledging differences and 

negotiating and resolving conflicts 

4.4  seeking and evaluating information and 

ideas

4.5  relating democratic practices in small 

groups to the sorts of practices that are 

appropriate for citizens in wider society

Strand 4: 

Globalisation and localisation

TOPIC 7: GLOBALISATION AND IDENTITY

7.1  representations of national identity 

made available to young people

7.2  diversity and cultural change

7.3  diversity in the European Union

7.4  understanding identity

7.5  understanding interaction between 

western and non-western culture

7.6  globalisation and political power

7.7  participants in these debates

TOPIC 8: SUSTAINABLE DEVELOPMENT

8.1  actions that address sustainable 

development

8.2  arguments concerning sustainable 

development

8.3  participants in these debates

Strand 3: 

Human rights and responsibilities

TOPIC 5: HUMAN RIGHTS AND 

RESPONSIBILITIES IN IRELAND

5.1  some of the rights of young people

5.2  human rights principles

5.3  the idea of equality in relation to rights

5.4  arguments about rights

5.5  state bodies for human rights

5.6  evidence on the right to education

5.7  participants in these debates

TOPIC 6: HUMAN RIGHTS AND 

RESPONSIBILITIES IN EUROPE AND THE 

WIDER WORLD

6.1  rights in the wider world

6.2  arguments about rights in the wider   

world

6.3  international cooperation and human 

rights



Adaption in Planning in Politics and Society

Strand 1: 

Power and decision-making

TOPIC 1: POWER AND DECISION-

MAKING IN SCHOOL

• Any school rule or policy (1.1, 

1.2, 1.3, 1.4)

• Authoritarian state (1.2, 1.3)

• Democratic backsliding (1.1, 1.3, 

1.4)

TOPIC 2: POWER AND DECISION-

MAKING AT NATIONAL AND 

EUROPEAN LEVEL

• ‘Manosphere’ online media (2.3)

• Refugees and Int. protection 

(2.5)

• A contentious planned 

development (2.5)

• Media Polarisation (2.6, NC)

• Role of ultra-rich in 

policy/discourse (2.1, 2.3, 2.4, 

TH)

Strand 2: 

Active citizenship

TOPIC 3: EFFECTIVELY 

CONTRIBUTING TO COMMUNITIES

• A belief that the individual can 

not create meaningful change 

(3.1)

• Civil disobedience (3.2, 3.3)

• Protest/civil unrest (3.3)

TOPIC 4: RIGHTS AND 

RESPONSIBILITIES IN 

COMMUNICATION WITH OTHERS

• ‘Cancel culture’ (4.1-4.4)

• ‘Deepfake’ media content (4.4)

• Conflict in a group project (4.2, 

4.3) Antisocial or incendiary 

online discourse (4.1, 4.2, 4.3, 

4.4)

Strand 4: 

Globalisation and localisation

TOPIC 7: GLOBALISATION AND 

IDENTITY

• Radical politics/Flag politics (7.1, 

7.4)

• Online subcultures (7.2, 7.4, 7.5)

• Sport and Identity (7.1, 7.2, 7.5)

• Cost of Living (7.6, KL)

TOPIC 8: SUSTAINABLE 

DEVELOPMENT

• Questions of responsibility (8.1)

• Community opposition to 

infrastructure development (8.1, 

8.2) 

• EU nitrates derogation (8.1, 8.2)

Strand 3: Human rights and 

responsibilities

TOPIC 5: HUMAN RIGHTS AND 

RESPONSIBILITIES IN IRELAND

• AI bias in recruitment (5.3)

• Online surveillance (5.1, 5.2, 5.4, 

RN)

• Protest/civil unrest (5.4, 5.2)

• Refugees and International 

protection (5.4, 5.1, 5.2, KAA)

TOPIC 6: HUMAN RIGHTS AND 

RESPONSIBILITIES IN EUROPE AND 

THE WIDER WORLD

• ‘Right to repair’ (6.2, 6.1)

• Global brands and hidden 

exploitation (6.1-6.3)

• Indigenous rights vs. 

infrastructure developments (6.2, 

6.1, 6.3, ES)



Group Activity – Adaption in Planning

1. In your group, discuss and identify 
three topics from current affairs your 
students want to explore in class.

2. Consider which learning outcomes 
these topics can be explored 
through, and note this in the Padlet 
using the plus sign under your 
relevant strand. 

3. Appoint one person to share 
feedback.



Feedback



Considerations

• Teaching sensitive issues

• Collaboration in your 
classroom



Considerations

• Teaching sensitive issues

• Collaboration in your 
classroom



Practical methodologies

What type of learning 

methodologies/activities are effective 

for you and your students?



Methodologies and Practice for Adaption in 
Planning 

Scenario: 

Students wish to discuss a 
news story



Exploring Connections and Contexts 



Relevant Learning Outcomes

5.4

7.4

2.1



Relevant Thinkers



Dialogue, Collaboration, and Enquiry 

Flipped Classroom

1. For homework, students are asked 
to read two prescribed pieces 
articulating opposing 
views/narratives (LO 2.6)

2. Students are invited to seek out one 
further source to better understand 
the issue at hand (LO 4.4)

3. In class, students engage in dialogue 
(open forum, carousel, jigsaw) (4.2)

4. In groups, students are tasked with 
preparing a briefing note (or other 
resource) on the issue



Opportunities for Collaborative Learning
• Research investigations

• Evaluating and actioning campaigns 

• Peer review

• Reports

• Briefing notes

• Oral summaries

• Debates, Town Halls

• Podcast investigations

• Voter registration drives

• Co-creating success criteria and rubrics

• …



Dialogic Learning in Politics and Society

What approaches do 

you use in the 

classroom to encourage 

dialogic learning? 



Collaborative Learning – Small Research 
Project

“A small research project on one of 

the concepts or ideas in Politics 

and Society will also enable 

learners to relate the idea to 

concrete contexts with which they 

are familiar and so enhance their 

learning. Such a small research 

project might then form the basis of 

a learner’s citizenship project for 

assessment towards the Leaving 

Certificate.”

Politics and Society Specification, NCCA, p. 16



Reflective Learning Support

How do you support 

student reflective practice 

in your classroom?



Collaborative Board Activity

1. Use the QR code to visit the collaborative 
board.

2. Individually, share one aspect of your 
teaching (pedagogical practice, 
assessment practice, reflection practice, 
explain or share a resource, etc.) which 
supports the development of student 
critical thinking. 

3. With your group, reflect on and discuss 
what aspects stood out to you and that 
could facilitate learning in your classroom.

4. Appoint a speaker to feed back to the 
main room. 



Feedback



Reflection

• What have I learned from a 

colleague that I can use in my 

own classroom?

• How can this be of benefit to 

my students?



Break

11:00 -11:15



Session Two: 

Approaching Enquiry 



Our Focus: Session Two

Collaboration and dialogueEnquiry in the Politics and 

Society Classroom



Learning through Enquiry

“…learners have opportunities 

to make learning meaningful to 

themselves by applying 

concepts and ideas to different 

real-life contexts and through 

working with peers to develop 

and apply their understanding 

of ideas…”

Politics and Society Specification, NCCA  p. 14



Enquiry Learning in Politics and Society

“… a wide range of participatory and enquiry 
focused teaching and learning activities are 
appropriate for Politics and Society.”

Politics and Society Specification, NCCA,  p. 13



Kathleen Lynch 

Professor Emerita of Equality Studies 

University College Dublin

Considerations for the classroom

• What resonates with you 
from this testimony?

• How do you support 
students in accessing 
the language of Politics 
and Society?

• How do your students 
consider the ethics of 
their own research?

https://vimeo.com/1193279758


Approaching Enquiry – Considerations

• Class size

• Range of abilities

• Prior learning

• Pre-teaching vocabulary 

• Necessary resources

• Supporting/Stretching

• Possible adjustments

• Student interest

• Classroom agreement/contract

• Success criteria 

• Co-agency 



Supporting Resources and Approaches



Our Context

“learners can begin to engage with a topic 
through exploring how it applies to their 
own lives or to a context that is 
meaningful to them”

Politics and Society Specification, NCCA, 2019, p. 10



Our Context



Becoming Informed

“…then they explore the topic in more detail 
through applying a range of different arguments 
or through examining relevant data…” 

Politics and Society Guidelines for the Citizenship Project and Report, NCCA, 2018, p. 4



Becoming Informed



Active Enquiry



Analysing Sources

“…in doing this they can develop their skills 
of discussion and debating and of analysing 
information…” 

Politics and Society Specification, NCCA, 2019, p. 11



Analysing Sources

How do you support 
students in analysing 
sources of information?

Aoife Gallagher is a Senior Analyst at the Institute for Strategic Dialogue where 

she researches online ecosystems of misinformation, extremism, and conspiracy 

theories. Her work has been covered by the Irish Times, RTÉ, BBC, The Guardian 

and the Washington Post. She is the author of the book Web of Lies: The Lure and 

Danger of Conspiracy Theories.

https://vimeo.com/1193227108


Fostering Critical Thinking Skills in Media

• Ownership 

• Regulatory context

• Language

• Framing/Agenda setting

• AI generation 

• Engagement strategies

• Intention/Bias

• Fact-checking

• Lateral reading



Comparing Contexts

“…they can compare their own context to 
another context at national, European or 
global level…” 

Politics and Society Specification, NCCA, 2019, p. 11



Comparing Contexts



Comparing Contexts

Step 1 

Step 2 

Step 3 



Reflective Conclusions and Informed Action

“…they ask what is the meaning of the learning 
for my life? They use skills of democratic 
participation to plan and implement an action, 
based on their learning and reflection.…” 

Politics and Society Guidelines for the Citizenship Project and Report, NCCA, 2018, p. 4



Reflective Conclusions and Informed Action

• What conclusions can be drawn from 
the evidence? 

• How is this topic informed by arguments 
or ideological values? What are the 
consequences for parties involved? 

• How can we stay informed? 

• What actions could affect meaningful 
change?



Approaching Enquiry



Benefits of an Enquiry Approach

• “Students are able to learn both 

independently and collaboratively in 

a very purposeful, creative and 

productive manner”

• “Students have a sense of ownership

of their learning, take pride in it, and 

take responsibility for improving it”

• “Students demonstrate very high levels 

of interest and participation in 

learning”

Looking at Our School 2022 (updated 2024), Domain 2: Learner 

Experiences, Pgs.28-29



Group Activity – Approaching Enquiry

1. Take 10 minutes to review resources and 

approaches for the stages of enquiry as 

found on this Padlet. 

2. Consider which of these resources may be 

useful to you and your students.

3. In your breakout room, discuss: 

1. What stood out to you? 

2. How you could use this in your 

classroom?

4. Appoint one person to take notes, and one 

person to feed back



Feedback



Reflection

• What have I learned from a 

colleague that I can use in my 

own classroom?

• How can this be of benefit to 

my students?



Lunch 13:00-14:00



Session Three: 

Politics and Society 

and the Transition 

Year Programme 

Statement 



Our Focus: Session Three

The Transition Year 

Programme Statement 

and Politics and Society

Considering Module 

Opportunities



Politics and Society in Transition Year

Students of Politics and Society

St Augustine’s College

Dungarvan, Co Waterford

What is your students’ 

experience of TY Politics 

and Society?

https://vimeo.com/1193224893


Politics and Society in Transition Year

How do you promote the type of 

learning and skills required for Politics 

and Society in Transition Year?



TY Programme Statement 

“TY offers time, space and autonomy to 

create enjoyable and meaningful 

educational experiences that support 

students in senior cycle. It can be a bridge 

to opening up a broader range of 

possibilities and pathways. The 

programme enables young people to 

develop a greater capacity to respond to 

uncertainty, manage complexity, nurture 

personal interests and become agents of 

positive, ethical change in society.”

Transition Year Programme Statement, NCCA, p. 7





Student Dimensions 

Being a Learner

Civic and Community 

Engagement

Career Exploration

Personal Growth

Student Dimension Description

Students mature socially and emotionally over the course of 

the year, developing in areas that include health and 

wellbeing, autonomy, identity, empathy and leadership.

Building on their previous experiences, students begin to 

develop as senior cycle students, embracing opportunities 

and strategies for learning that work best for the student 

now and into the future.

Students explore diverse future pathways in a guided and 

coordinated manner, gaining first-hand workplace 

experience, and developing career-related competencies.

Students make a positive difference in their schools, 

communities and society. They learn to act on their 

responsibilities and exercise their rights as local, national 

and global citizens in ethical and sustainable ways.



• Title/theme

• Relevant learning 

outcomes

• Relevant key competencies

• Student learning 

experiences

• Modes of assessment

• Teacher reflection

Planning Considerations



Transition Year micro-module

• Title

• Student Dimensions

• Rationale

• Aim

• Time allocation

• Learning Outcomes

• Teaching for student learning -

Suggested activities

• Assessment

• Reporting

• Evaluating

• Resources 



Transition Year micro-module 
Developing news and information literacy

This micro-module will: 

• help students to become more information and news 

literate through building student critical literacy when 

engaging with media content, and will empower 

students to develop the knowledge, skills, values and 

dispositions that contribute to being able to engage 

meaningfully with content regardless of where they 

source their news and information.

Transition Year micro-module Developing

news and information literacy, NCCA, p. 5 



Transition Year micro-module 
Guidance Project Management 

This micro-module will: 

• develop students’ understanding of the stages of a 

project management process

• enable them to apply those stages to a project they 

are currently engaged with

• empower students in understanding and 

experiencing different roles in project management 

Transition Year micro-module 

Guidance Project Management, NCCA, p. 5 



Building a Micro-module



Feedback



Reflection

• What have I learned from a 

colleague that I can use in 

my own classroom?

• How can this be of benefit 

to my students?



Revisiting our Focus

Session 1: 
Cultivating the Conditions for 

Critical Thought

Session 2: 
Approaching Enquiry

Session 3: 
Politics and Society and the 
Transition Year Programme

Statement



Senior Cycle Redevelopment Updates 



Upcoming from Politics and Society 

• April: Leinster House 

Professional Learning Day

• Ongoing school support



Existing Supports

• Collaboratives

• School Support Visits

• Scoilnet

• April: Leinster House 
Professional Learning Day



Evaluation

https://forms.office.com/e/K7tWxMpyLe



A Final Note
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