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Embracing Transition Year: Creating Engaging and Reflective Learning
Opportunities in Classics
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Embracing Transition Year:
Creating Engaging and

Reflective Learning
Opportunities in Classics




Intentions for the day:

 develop an understanding of the
Transition Year programme
statement in relation to Classics

» explore potential learning

experiences and opportunities
TY affords

 collaboratively plana TY
Classics learning experience.




Today's timeline | ‘ Oide

@) 9:30-11:00‘) 11:00-11:15 ‘)11:20-13:00 @13:00-14:00 14:00-15:30

Break Lunch S . 3

Session 1 Session 2 ession
Engaging with the Exploring the Collat?[oritlve design
Transition Year possibilities; context, opportunity

approaches to stimulate

and motivate student

learning
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In this session we will:

« engage with the Transition Year
Programme Statement and
consider the opportunities it
presents for Classics

» explore the purpose and
importance of Transition Year in
the context of post-primary
Classics education

* reflect upon current practice in
Transition Year Classics.
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Senior Cycle Redevelopment

Development, Drama Film and Theatre Studies.

Accounting*, Construction Studies, Engineering,
English*, Geography, LCVP Link Modules, Physical

Education.

*The introduction of these subject has been postponed vee o vese

until at least September 2027. @ R g K @
Agricultural Science, Computer Science, Design and

Communication Graphics, History, Home Economics,
Mathematics, Music, Physics and Chemistry.

Art, Economics, French, Gaeilge, German, Italian,

Politics and Society, Spanish and Technology. l @ .
Applied Mathematics, Classicaese,

Lithuanian, Mandarin Chinese, Polish, Portuguese,

L WS [HPUS- DRGNS P RPN BN B e PP e

https://ncca.ie/en/senior-cycle/senior-cycle-redevelopment/schedule-
of-senior-cycle-subjects-for-redevelopment/
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Senior Cycle Advisory
Report

Read the Senior Cycle Review:
Advizory Report to leam more
about plan: for the redeve!

Find out More

Schedule of senior cycle
subjects for
redevelopment

Find out More

Student key
competencies

Student key competenciez

Find out More

Format of senior cycle
specifications

Format (technical form) of zenior
cycle zpecifications

Find cut More

Senior Cycle Redevelopment

Fram Department of Education
Published on 29 March 2022
Last updated on 31 March 2025

1. A Vision for Senior Cycle Redevelopment

2. Key changes to Senior Cycle

3. How changes will be supported

4. Information Notes
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“As a standalone programme within the
senior cycle experience, the TY
programme offers a unique opportunity

where schools and communities can
collaborate to encourage young people
to thrive now and into the future”

NCCA, TY Programme Statement, September, 2024, p.7

Transition Year

Programme Statement
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1. Nurture the development of the
student as a whole person by building
on their previous experiences, through

a curriculum designed by the school
that is aligned to the TY Programme
Statement.

~

/

4 )

4. Evolve continuously to support the
learning and development of the
student through a reflection and

renewal process involving students,
teachers, school leaders, parents and

community partners.
\ /

/2. Create space and opportunities for\
meaningful, enjoyable learning
experiences through which the key
competencies of the student can be
developed in the classroom and school,
in the home and in their role as local,
N /

national and global citizens.

A\ §

N

. Expand the student’s experience and
awareness of diverse future pathways
and nurture the student’s capacity to
sustain their growth and development
through a process of lifelong learning.

h 4

/




Purpose of the Transition Year
Programme Statement is to:

* meet developmental and learning needs

Transition Year
Programme Statement

* support transition from junior to senior

cycle

« offer school autonomy and flexibility

 guide schools on how to develop their TY
programme.
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Continuity and progression

C\ES AND Ny,
\'\“?—“P MERA C)

INFORMATION
PROCESSING

creative

KEY CRITICAL THE
COMPETENCIES AND LEARNER

IN SENIOR CYCLE
CREATIVE
THINKING

BEING
PERSONALLY
EFFECTIVE

" WORKING
WITH
OTHERS

MANAGING
INFORMATION
& THINKING

1z

Transition o A Senior Cycle
Year

J U n IO r CyCIe Framework for Junior Cycle

SENIOR
CYCLE

KEY SKILLS
FRAMEWORK

‘The key competencies build on important learning from early childhood, primary and junior
cycle...Students can and should be helped to develop their key competencies no matter what path they

follow through senior cycle, what programmes, subjects and modules they choose.’
NCCA, 2024, Key Competencies in Senior Cycle, p.3
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Key transitions in Classics
education:

What transitions do you feel are the most
important in the context of students

studying Classics?

Reflect on how you do/could support

student transitions in Classics education.






https://www.youtube.com/watch?v=0NjAnBuZ8zo

. (7 | Oide
The TY opportunity

“TY offers time, space and autonomy to

Transition Year create enjoyable and meaningful

Programme Statement
educational experiences that support
students in senior cycle. It can be a
bridge to opening up a broader range of

possibilities and pathways.”

For introduction across all schools in September 2025.
Prepared by the National Council for Curriculum and Assessment (NCCA)

I
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TY Programme Statement

“The programme enables young people to
develop a greater capacity to respond to
uncertainty, manage complexity, nurture personal
interests and become agents of positive,

ethical change in society.”

“Through a creatively school-designed TY
curriculum, all students can avail of opportunities

to grow and develop...”

TY Programme Statement, 2024, p.7

Transition Year

Programme Statement

For introduction across all schools in September 2025.
Prepared by the National Council for Curriculum and Assessment (NCCA)
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« What are you currently doing in TY Classics?
(include time allocation)

 What has worked well in the past?

« Have you seen an exciting learning experience that
you think could work in TY Classics?

« What opportunities are there for students
completely new to Classics to engage meaningfully
iIn TY Classics?
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senior Cycle
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Curriculum Dimensions

Curriculum Dimension

Description

A combination of continued learning in some subjects,
subject sampling, TY specific modules and other
components provides a balanced and broad set of
experiences which encompass the Student Dimensions.

senior Cycle

Components

Appropriate and effective pedagogies, with ongoing
assessment, supporting students to progress in their
learning while also fostering innovative classroom
practice.

Teaching and Assessment

The means by which student learning and achievement
in all areas of TY are affirmed and celebrated. Reporting
in TY provides a broad picture across all the Student
Dimensions.

Recognising and Reporting

Senior Cycle

Reviewing, evaluating and updating the TY programme,
in a continuous and inclusive manner, enables the
evolution of a TY curriculum most suited to the learning
and development of students.

Reflection and Renewal




“they are extremely
supportive of whatever |

A WhOIe SChOOI approaCh to an want/need to do with all year

groups including TY to

effe Ctive TY p rog ra m m e promote ag?ug?éz?r Classical

Sophie Evans, Clonturk Community College

Senior Leadership team

Looking at Our School 2022:
A Quality Framework for
Post-Primary Schools

Inspectorate
August 2022

TY Coordinator/Core team Transition Year

Programme Statement

Teachers designing |
curriculum/educational experiences

Students
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https://lyoutu.be/zzw-zuH_eF0
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https://youtu.be/zzw-zuH_eF0
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Fresco from the Villa of the Mysteries,
Pompeii. Painted frieze, depicting an
initiation rite into the cult of Dionysus.

See, Think, Me, We

Project Zero, 2019, pz.harvard.edu/thinking-routines
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SEE — The Stimulus

e What source will anchor the learning experience?
» What is explicitly present in the material itself?

THINK — Pedagogical Possibilities ‘

e What key ideas, questions, or skills does this open up?
e How does it support Classics specific thinking?

- EE—— D PROJECT ZERO

ME - Professional Context

e Why does this learning experience matter to me and my students?
e How does it fit my teaching style and students?

(7 | oide

SEE

SEE, THINK, ME, WE

THINK

TY Learning Experience:

ME

WE

WE — Wider Value

e How does this contribute to the aims of TY?

e What broader themes or transferable skills are developed?
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Types of Thinking Categories

CORE THINKING ROUTINES INTRODUCING & EXPLORING IDEAS

INVESTIGATING OBJECTS AND SYSTL _

CONSIDERING CONTROVERSIES, DILEM AND PERSPECTIVES
GENERATING POSSIBILITIES AN, " 3lES
EXPLORING ART, IMAGES, AND OBJECTS JAL THINKING

Core Thinking Routines

Simple routines that are applicable across disciplines, topics, and age groups, and can be used at multiple points throughout a learning

experience or unit of study. (A good place to start if you or your students are new to thinking routines.)

Circle of Viewpoints

Claim, Support, Question

Compass Points
P R OJ E C T Z E R 0 Connect, Extend, Challenge
I Used to Think... Now | Think...
See, Think, Wonder
Think, Pair, Share
Think, Puzzle, Explore

Project Zero, 2019, pz.harvard.edu/thinking-routines

What Makes You Say That?




Using your chosen TY experience:

 Discuss in your group
what cross-curricular
links do/could exist?

* What would need to be in
place to fully realise the
cross-curricular potential
of the experience?

ORBIS rthe stanford Geospatial Network Model of the Roman World
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Cross curricular links

History — Ancient civilisations, continuity and change,
empire, daily life. Archaeology — Fieldwork skills,
excavation ethics, conservation.

Geography — Mapping ancient journeys, environment,
trade routes, archaeology sites.

CSPE - Citizenship, rights, democracy, civic responsibility.

Politics & Society — Civic participation, ethical leadership,
law and justice.

Religious Education — Ethics, moral reasoning, ancient
belief systems.

Philosophy — Ethics, moral reasoning, ancient belief
systems.

English — Storytelling, drama, persuasive language,
creative writing.

Modern Languages (Latin, Greek, or European
languages) — Etymology, cultural links, translation skills.

Art / Visual Art — Symbolism, classical motifs, design
inspired by ancient artefacts.

Oide

Drama / Theatre Studies — Greek tragedy, performance,
role-play, interpretation.

Music — Ancient instruments, soundscapes, rhythm in
poetry and performance.

Science — Archaeology techniques, preservation,
volcanology (Pompeii), materials science.

Technology / ICT — Digital mapping (ORBIS, Google
Earth), Padlet, podcasts, infographics.

Mathematics — Geometry in architecture, measurement
in ancient engineering.

Engineering / Construction Studies — Roman
architecture, mechanics, aqueducts.

SPHE - Identity, relationships, ethics, wellbeing.

Home Economics — Food culture, diet, domestic life in
antiquity.

Physical Education — The ancient Olympic Games,
sport and society.



Student Dimensions

' Oide

Career Exploration &
S| Civic and Community Engagement k Description of the student
M i Beinga Learner dimension
o .
5@ Bl Personal Growth
as

S€
i Students mature socially and emotionally over the course of the year,
developing in areas that include health and wellbeing, autonomy, identity,

' empathy and leadership. Are intended to guide the student and

the school and set out the parameters

Developmental indicators for the learning and development of
e Becoming more assured and confident about themselves as a person. the student during TY.
o Taking greater care of the health and wellbeing of themselves and others. k )

® Setting and reviewing goals for personal development and achievement.

e Hav
L | e Kno

e Pers e Collaborative projects, competitions, activities over the year to achieve collective goals.

" Are intended to provide a variety of )
possible opportunities and contexts to
support student learning and
development consistent with the

Student experiences

e Corr e |ndividual tasks and projects, involving digital and non-digital skills to enable self-expression.

e Ada e Guided creation of a portfolio that captures their personal growth.

e Education and guidance in personal and emotional development and social awareness.

e [nte : :
i o Incr e Activities and experiences promoting lifelong physical and emotional health. k development Ind |Cat0rS. )
-1‘ e Shon e Opportunities for guided reflection and review of personal goals.
e Formal and informal opportunities to speak and present in class, in public and in interviews.
i Recognition of personal growth and personal challenges in all aspects of school life during the year.
Tacu leis an bhFoghlaim Supporting the Professional
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Student Dimensions

: Civic and Community .
Personal Growth Engagement Career Exploration
- [ - -

Developmental Developmental Developmental Developmental
Indicators Indicators Indicators Indicators
- - - v
Student Experiences Student Experiences Student Experiences Student Experiences

"The four Student Dimensions are the key foundations upon which TY
programmes are designed. They describe how students can develop

iIn TY and the experiences that can support this development.’

TY Programme Statement, 2024 p. 11



PERSONAL GROWTH

Developmental Indicators

becoming more assured and confident about
themselves as a person

taking greater care of the health and wellbeing
of themselves and others

setting and reviewing goals for personal
development and achievement

having greater capacity to negotiate ethical
dilemmas and reflect on personal values

knowing how to make more informed decisions
persevering longer with tasks, especially when
challenging

coming to see challenges as further
opportunities for growth

adapting better to groups and new sacial
environments

interacting with others with more empathy,
both in person and online

increasingly taking ownership of their own
behaviours and decisions

showing more initiative and leadership in
school, at home and in the community

Student Experiences

collaborative projects, competitions, activities
over the year to achieve collective goals

individual tasks and projects, involving digital
and non-digital skills to enable self-expression

guided creation of a portfolio that captures
their personal growth

education and guidance in personal and
emotional development and social awareness

activities and experiences pnomotitalifelong
physical and emotional hea

opportunities for guided reflection and review
of personal goals

formal and informal opportunities to speak and
present in class, in public and in interviews

recognition of personal growth and personal
challenges in all aspects of school life during the
year

D

‘b BEING A LEARNER

Developmental Indicators

being more motivated to learn and seeing
education as worthwhile and enjoyable

setting learning goals and reviewing them
regularly
becoming more skilled with digital
technologies, both as a user and a creator

exploring their own personal interests
having a greater appreciation of lifelong
learning

being more willing to learn from mistakes and
expand their comfort zone

acquiring more knowledge and skills relevant to
senior cycle

seeing the importance of feedback and placing
more value on it

increasing their capacity for independent and
self-regulated learning

being more open to trying a range of learning
strategies

broadening their communication and
presentation skills

expressing their own ideas more clearly while
engaging with other people's ideas.

Student Experiences

continuity subjects and sampling of subjects
with learning designed to develop senior cycle
key competencies

a variety of pedagogies consistent with
realising the aims of the Programme Statement
and supporting develogmental indicators for all

students

meaningful learning opportunities that
incorporate student input

opportunities to build on student learning in the
transition from junior to senior cycle

assessment of their learning and development
through a variety of forms such as teacher, peer,
and self-assessment, and for formative and
summative purposes

recognition of achievement across all areas of
the curriculum

guided creation of a portfolio that captures
development of the student, and their progress
as a learner

a range of individual and team projects,
competitions, activities over the year that are

CIVIC AND COMMUNITY
ENGAGEMENT

J
o
.
g o
Developmental Indicators

sustaining more caring and respectful
relationships with people, place and nature

having a greater appreciation and respect for
human dignity and diversity

deepening their awareness and sense of
empathy, identity and belonging

recognising and engaging with complexity and
uncertainty

taking actions to live more sustainably
showing more initiative in their schools,
communities, and society

setting and reviewing goals for being an active
citizen

working more co-operatively with others and in
teams

becoming more involved with creative and
cultural activities

wanting to contribute to a more just world

understanding better the interconnections of
local, national, and global communities.

Student Experiences

working with local or national organisations
and businesses over the year

opportunities to volunteer through community
work and social placement

education on sustainable development,
including a meaningful action for a more
sustainable world

sharing of knowledge and skills within the
school community and among community
stakeholders

guided creation of a portfolio that captures
their civic and community engagement

projects, competitions, activities in the
classroom, in school, at home, in local
communities and in society

meaningful involvement with shaping school
culture

learning opportunities around empathy,
diversity, and inclusion

AREER EXPLORATION

Developmental Indicators

being more informed on the links between
education and career opportunities

increasing their awareness of personal interests,

aptitudes, values, and dispositions

identifying and reviewing career-related goals
more regularly

having a greater capacity to research and
critically reflect upon career pathways

acquiring more vocational, organisational and
communication skills

learning how to generate ideas and turn ideas
into action

improving their workplace knowledge and
behaviours through first-hand experience

having more awareness of the world of work
and enterprise

Student Experiences
work placements during the year

guided reflective tasks on their experiences
and placements in TY

subjects and modules on the senior cycle
curriculum that link to a range of future
pathways

career guidance and classroom support on a
range of future pathways

guided creation of a portfolio capturing their
reflections on career exploration

a variety of learning opportunities that improve
practical and vocational skills
access to career-related events or learning
environments

guest speakers from a diversity of backgrounds
and careers

short, certified courses or micro-credentials

opportunities for assessing aptitudes and




In this session we:

* engaged with the Transition Year
Programme Statement and consider the
opportunities it presents for Classics and
Classical Studies

» explored the purpose and importance of
Transition Year in the context of post-
primary Classics education

* reflected upon current practice in
Transition Year Classics.
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Join our new mailing
list to receive news
and updates
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Session 2

Exploring the possibilities;
context, innovation and
creative approaches to
stimulate and motivate
student learning
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In this session we will:

 consider the role of the TYPS to
support school and classroom
autonomy to design stimulating and
iInnovative learning experiences

» explore narrative styles of
storytelling and digital mapping
approaches as meaningful and
engaging methodologies for TY
Classics.

Histrical map of ancient Rome of the 1Stlcér1‘tury CAE
published in Italy in 1570. (Wikimedia Commons)



Teacher agency and being creative with
your TY Programme

‘Schools have autonomy to design a
programme for TY that is suited to the
school’s culture, identity and context.’
“Teachers can collectively... decide on
the most stimulating and innovative
pedagogies.’

‘Through a creatively school-designed
TY curriculum, all students can avail of
opportunities to grow and develop...’

TY Programme Statement, 2024, p.7

‘I have been given full freedom

Transition Year
Programme Statement

to design the curriculum as |
need for a TY Classics
experience that promotes the
subject, builds on JC and
prepares students for SC.”

Sophie Evans, Clonturk Community College
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Curriculum Dimensions

genior Cycle

Teaching and Assessment

Recognising and Reporting

Reflection and Renewal

Senior Cycle



Class profile

.

\

What factors should we consider when developing a o

class profile to better support teaching and learning?
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Clonturk Communlty College Dublln ‘ Oide
(,
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https://youtu.be/KAv9aOoP9wU

General considerations for developing ¢
a 1Y learning experience

Collaboratively discuss the following key areas

Background Interests Social and Practical
and and motivation emotional considerations
context factors

e
_0

10 minutes Tacu leis an bhFoghlaim Supporting the Professional
Ghairmitil i measc Ceannairi  Learning of School Leaders
Scoile agus Mdinteoiri and Teachers



Creating opportunities

(
An Roinn Oideachais
Department of Education

“TY affords teachers the opportunity
to be innovative in devising and

Transition Year
Programme Statement

delivering high quality broad-based
teaching and assessment opportunities
to support student learning.”

TY Programme Statement’ p. 20 Tacu leis an bhFoghlaim Supporting the Professional

Ghairmitil i measc Ceannairi  Learning of School Leaders
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Framing a TY learning experience

Storytelling

Caria depicted in white was a powerful queen and naval
commander who ruled the Greek city-state of Halicarnassus

Battle of Salamis by Wilhelm von Kaulbach 1868. Artemisia | of

3
Roman road network across Europe, Ancient World Mapping
Centre

Tacu leis an bhFoghlaim Supporting the Professional
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The frame of storytelling

. ] & Ealltn
Narrative Styles/approaches: | Ret L{, Adventure SUPE;Tgmml

« Kurt Vonnegut mapped out seven basic
story arcs based on emotional highs and

(Gift of Threshol

lows—like "Man in Hole" (fall then rise) or e coscess _ KINOWN —
"Boy Meets Girl" (rise, fall, rise). UNKNOWN egnning of
& T—I:I‘per
* Joseph Campbell introduced the Hero's Atonement el 2

e
il

Journey; a universal story template found H ero 'S

In myths across cultures
Journey

* Freytag’s Pyramid, developed by Gustav Transformation REVELATION
Freytag, outlines a five-part dramatic arc: '
exposition, rising action, climax, falling
action and denouement.

death & rebirth



Narrative styles/approaches

Narrative 1:
Understanding
What is this and how
does it work?

How did Roman
aqueducts work, and
how did they supply
water to cities across

the empire?

7‘ LLLLL T
g | ] -
A N, | 21|
e -\', 2 . 1 .

Narrative 2:
Meaning
Why does it matter?

Why did Athenian
democracy matter to
citizens?

Narrative 3:
Judgement
Who is telling this story
and can we trust it?

How reliable is Julius
Caesar’s account of the
Gallic Wars and how
might he be trying to
persuade us?

Narrative 4:
Experience:
What was it like?

What would it feel
like to be a Pompeian
waking to ash falling

from the sky as

Vesuvius erupts?




Narrative 4 NARRATIVE 4

Narrative 4 is a storytelling and empathy-based The Power of
methodology developed by Irish writer Colum Storyte llin g
McCann. .

It uses personal narrative exchange to build
understanding, connection and compassion
between people from different backgrounds.

At its core Narrative 4 is based on the idea that:

« meaningful empathy is created when we carry
someone else’s story as if it were our own.

« emphasis on story and factual balance —
freedom for imagination or bedded in historical
truth and fact.

 narratives describe the kind of learning journey
students are on not the activities/methods
used.




“Our TY pupils participated in a Story Exchange with
4 Class pupils from a local primary school. Both
groups really benefitted from the experience: the TY
group engaged and empathised with the primary
school pupils and their kindness really shone through.
The primary school pupils realised that, despite the
age gap, people have similar worries, concerns and life
stories.”

Rachel Real, Teacher, Laurel Hill Coldiste
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Nnout

How does Narrative 4 differ oryTling SJrory*re‘ iy
from traditional storytelling? g m m
Traditional Storytelling Narrative 4

* Focus on performance * Focus on listening

» Story belongs to teller « Story is temporarily shared
 Emphasis on creativity  Emphasis on accuracy and respect

« Audience is passive « Audience becomes narrator

Tacu leis an bhFoghlaim S pp ing the Profes I
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Oid
Narrative 4: empathetic storytelling ‘ -

Exploring ancient stories by stepping into another person’s lived experience

Tell Re-tell

A storytelling poet... Catullus at Lesbia’s villa, Sir Lawrence Alma- Funerary relief, Museum of Roman Civilisation,
Tadema (1836-1912) Rome

Tacu leis an bhFoghlaim Supporting the Professional
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Oid
The frame of mapwork ' o

Maps can bring to life the historical content through:

« reconstructing routes - journeys, battles, plotting
soldier movements, trade, etc.

* it can immerse students in the lived experience of
ancient civilisations and the imagined journeys
mythical characters took.

* the reality of the challenges and opportunities
ancient people faced

« cross-curricular potential
* engaging spatial and visual learners

« promoting critical thinking and historical
empathy

 active and experiential learning opportunities

 use of digital learning.
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Exploring the Possibilities:
The Ordinary and The Anonymous of the
Ancient World

‘A triumph’ Luna McNamara

POWER. AT ANY COST. ‘ < W\ IS - Letters Of ,
| | Alciphron

A UNIFIED LITERARY WORK?

KAARINA PARKER

Compelling” Conn Iggulden

MICHELE BIRAUD
& ARNAUD ZUCKER




Journeys of the ancient world blending myth with reality— from Odysseus to Hannibal (BL and CE)

Philosophy — Ancient wisdom meets modern dilemmas — Choices and Consequences
. Lost worlds and hidden stories of Pompeii — uncovering secrets from a lost city through Science and Archaeology (BL and CE)
Ancient Voices heard through modern writing — creative writing (PG and BL)

Food, fashion and festivals — modern parallels (BL and PG)

Ancient symbols, artwork and stories

Crime and punishment in the ancient world

Mapping heroes — their journeys, their lives and their destinies.




Digital mapping resources

U maps - A free, web-based mapping tool
that allows users to create, annotate and

share interactive maps by adding pins,
routes, text, and media without requiring
student logins.

Ancient World Mapping Center -
high-quality maps of the ancient world,
including interactive map tiles and
downloadable resources.

ORBIS (Stanford) - Ancient Roman travel
simulation. Simulates travel across the
Roman Empire (c.200CE), showing time,
cost, and routes by land, sea, and river.

Provides

Ancient World Mappinq Center
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Digital platforms for creating maps

Oide
STEP 1
To get started with Google Earth New Tab
go to earth.google.com
C (O ™ earthgoogle.cq
FERTE
Click on the Proj .\ -
left-hand navigaf =
Create a Map using Padlet
Step 1: sign up Step 2: choose an account
Sign up e——
3
SIEes Step 3: select a plan
Select the ‘Crez
a new project. Y
prompted to sig Smanen
Google account ~
already signed i =
= = e
a Google accou
and download y WA e Bk
KML file.
E— ]

Step 4: click make a Padlet and choose ‘Map of historical events’

W

—Em

Ese
®
i |

Oide === &‘) uMap

A beginner’s guide to uMap

Step 1. Visit https://umap.openstreetmap.fr/en/, and click ‘Create Map'. You do not need
to set-up an account.

P Login? signn Ao Help

Step 2. Open the interactive Map face and zoom-in to area you're focusing on, or use the
‘search location’ icon on the layer legend on the left of the screen.

)




TY learning experiences

XENOPHON

The Persian Expedition

Mapping Myth,
Place and
Belief in
Ancient Greece

Journeys of the
Ancient World:
Xenophon
Anabasis

Powerful
Women: Fulvia
and Olympias

Classical Studies
Elective

Limitless: Julius

Caesar and the

Battle of Alesia
52BCE

Explored through
ARCGIS

Ancient
Warfare: Julius
Caesar and the
Battle of Alesia



"Retreat of the Ten-Thousand" 1842 CE. The
painting depicts the retreat of Cyrus the Younger's
- Greek mercenaries after the Battle of Cunaxa in 401

e A oy -’ BCE. Painted by the French artist Jean-Adrien
B e Guignet (Louvre Museum

-

ELE

>

O™ ) o
. Fan ¥ -

-

Xenophon's Anabasis

The story of an army that was never meant to travel far but had to cross half the known
world to survive.




i
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Deconstructing the learning experience

Choose any one of the modelled TY learning
experiences and develop the following for the
chosen experience.

o Title
e Rationale
e Aim

e Application of storytelling framework that would
work best for your chosen learning experience

e Formative and summative assessment
opportunities

e Student dimensions

e Curricular dimensions

‘ Oide

" Teacher Analysis and Reflection Worksheet

Deconstructing a Learning Experience

Title of Learning Experience Rationale Aim(s)

hile? Consider relevance, What is the central learning intention of this experience? What
should students know, understand or be able to do by the end?

s WEEK1
Fate, choice and consequence in the Greek world
Place, Culture & Belief in the Greek World | | Links I | Learning intentions
Lesson Content and structure
¥ SLgEest about human behaviour?
Plenary
n
pose their beliefs, or are they shaped by where
= S %o link place and belief




.....

In this session we:

» Considered the role of the TYPS to
support school and classroom
autonomy to design stimulating and =228 <t
innovative learning experiences s o = o

» Explored narrative styles of
storytelling and digital mapping
approaches as meaningful and
engaging methodologies for TY
Classics.

Historical map of ancient Rome of the 1st century CE
published in Italy in 1570. (Wikimedia Commons)



o Tacu leis an bhFoghlaim Supporting the Professional
I e Ghairmidil i measc Ceannairi  Learning of School Leaders
Scoile agus Muinteoiri and Teachers

Session 3

Collaborative Design
Opportunity




In this session we will:

* collaboratively plana TY
Classical Studies learning
experience

» apply key elements of the TYPS
to the learning experience

* share each learning experience.
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Teaching and Assessment

‘Appropriate and effective pedagogies,
alongside ongoing assessment, supporting
students to progress in their learning while
also fostering innovative classroom practice.’

‘The TY Programme Statement promotes and
encourages high quality teaching and
assessment practices that are aligned to the
developmental indicators in each of the four
Student Dimensions.’

TY Programme Statement, 2024, p.20

I ‘ Oide

Transition Year
Programme Statement

For introduction across all schools in September 2025.

Prepared by the National Council for Curriculum and Assessment (NCCA)
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Transition Year Resource Padlets

https://bit.ly/4AbMRFY bit.ly/4kZuOyO

sheta

Transition Year Programme Support

SCand JC
i Combined Day
Upcoming Events E | Specifications and i Blackrock /Dublin i January - March Junior Cycle
and recent content Publications % West 2025 Classics | 2025 ;A _; Classics Cluster
L S, # -

TY PLE 1Supports TY PLE 2 Supports |
Key Documents E and Resources and Resources TYPLE3 . NCCA Supports

April Full Day PLE

Collective Practice H Key Competencies Poster TY Units == by bighec-statos residests of the
3 T3S = villa,
; ; F Junior Cycle ! 3:The combined evidence sugggests
Guidance for Portfolio Classics these were likely individuals of

Development

modest means, possibly household

workers, artisans, or freed

curriculumonine i

Tic-Tac-Toe

individuals who resided or worked
in the villa. The coins and fabric

NCCA

Transition Year
Programme Statement

fippity.net

boords com T

impressions reveal a degree of

Transition Year Units - Designed
around previous TY Guidelines but
stil relevant and adaptable to the
new TY Programme Statement

ybosy personal ownership, suggesting

TY Planning Module
i £ Resource
Guidance for the Portfolio Ciassroom Practice
Development component Ranking

these were not enslaved individuals
but possibly lower-status members
of the household or community;
Their injuries and positions

T e
Classics Connections

KEY COMPETENCIES IN SENOR CYCLE

Junior Cycle Classics indicate a sudden, unanticipated

Collaborative February 2026 . entrapment, consistent with the
3 - catastrophic nature of Mount

NCCA Auditing Toolkit

acrobat.adobe.com -
Vesuvius’ eruption.
s Self-Assessment - Success

Criteria Checker

fippity.net

For Staff or student activity to

align Key Competencies to curmculumonine e
This resource will support developmental Indicators
teachers with planning for TY
madules.

. Classical
Studies
e, T

NCCA Effective
Questioning Prompts

$  Howhaveldone? @

Micro Modules link NCCA'

Job Specifications

Effective Questioning




Collaborative task:

Design a learning
experience for transition
year students

Get the
conversation started
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https://youtu.be/3ctGscH7XFA

Research considerations

Junior Cycle

CIES AND Ny,
\'\“ERP MEMC‘J,

n t
ERACTES AN WOV

Senior Cycle

Critical thinking and evaluation of sources
Information literacy and effective searching strategies
Data collection and analysis

Interpreting evidence and drawing conclusions
Academic integrity and referencing

Problem-solving and inquiry-based learning
Communication of findings

Reflective practice and self-assessment

Tacu leis an bhFoghlaim Supporting the Professional
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Collaborative task: Design a learning

Oide

experience for transition year students

Discussion points:

your context

explore and consider a wide range of
possibilities

develop a rationale and aim(s) of the learning
experience

align with relevant Student Dimensions
development indicators and student
experiences

How are your students demonstrating their
learning?

What range of teaching methodologies are in
place to facilitate students in developing their

key competencies and realising opportunities.
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Final considerations - TY Portfolio

Unique

P e rS O n a | i S e d Guidance for the Portfolio

Development component
Transit

Showcase Learning

Goals

(Adapted from TY Programme Statement, 2024, p.24)
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In this session we will:

* collaboratively plana TY
classical studies learning
experience

* apply key elements of the TYPS
to the learning experience

£ &
BT 2
3
E A Ny
e 3
-

1898 painting "Fulva with the Head of Cicero" by the

* share each learning experience Russian artist Pavel Svedomsky
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Gaeilge

.
O I d e Digital Technology v Droichead Induction - Primary v Post-Primary v Oideachas tri mhedn na Gaeilge v Leadership v

POST-PRIMARY

Programmes Support

Home » Post-Primary » Programmes Support

This section provides support, professional learning materials and information on
Post-primary programmes including Junior Cycle, Transition Year, Leaving
Certificate Established, Leaving Certificate Applied and the Leaving Certificate
Vocational Programme.

- Apply/Book now

Transition Year

(= 0

Professional Learning

News & Updates Materials

Chiccto View

Preparation for Teaching and Besolrcll

www.oide.le
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Additional Supports

Oide

Oide

Visit our website
www.oide.ie

Contact:
iInfo@oide.ie

Join our new
mailing list to
receive news
and updates

Follow us on X
@Oide_Classics
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