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CBA dates

Student Cohort 2023 1 2026 (3rd years in 2025/2026)

Classroom-Based Assessment 2 in English, Science, Business Studies, Modern-Foreign
Languages, Mathematics, History, Geography, Classics, Religious Education, Jewish Studies
Latest date for completion Thursday 12t March 2026
Latest date for award of provisional descriptors by the teacher Monday 23" March 2026

Latest date for completion of Subject Learning and Assessment Friday 27t March 2026
Review and for award of final descriptors by the teacher

Please note that the latest date for completion of CBAL1 in all subjects was May 2025 and has now passed.

Student Cohort 2024 7 2027 (2nd years in 2025/2026)

Classroom-Based Assessment 1 in all subjects

Window for completion Monday 3@ November 2025 -
Friday 8" May 2026

Latest date for award of provisional descriptors by the teacher Wednesday 13t May 2026

Latest date for completion of Subject Learning and Assessment | Wednesday 20" May 2026
Review and for award of final descriptors by the teacher




Assessment Arrangements For Junior

Cycle 2026

e HISTORY

LEVEL PRE-ADJUSTED ARRANGEMENTS

Common COMPOMENTS

All have an externally marked Assessrent Task
and Written Examination.

COMPONENTS

The Assessment Task will not be examined in
202&.

The Written Examination will not be adjpested.

Oide

An Roinn Oideachais
agus Oige

Department of Education
and Youth

Assessment Arrangements
For Junior Cycle and Leaving Certificate
Examinations 2026

September 2025
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Assessment Arrangements For Leaving
Certificate 2026

AT HISTORY

LEVEL

Higher

PRE-ADJUSTED ARRANGEMENTS

RSR (RESEARCH STUDY REPORT) RER (RESEARCH STUDY REPORT)
o adjustment.
A the briefs for this coursework ssued in the
2024/25 school year, the normal tmelines for
completion apply.

WRITTEM EXAMINATION WRITTEN EXAMINATION

Section 1: Documents- Based Question (100
rarks).

Section 2: Answer one gquestion frem one topic
on Irish History [100m).

Section 3: Answer ane guestion from each of
v topics on Europe and the Wider World (2
x 100m).

Candidates may answes the papes In the usual
way, If they wish.

oR

Section 1: answer the DEQ as normal.
Sectlons 2 and 3: answer three questions from
bwo togles in Secton 2 ireland and Saction 3:

Europe and the Wider World, as set out below.

This means that candidates would answer bwo
guestions from one of thelr chosen toples. A
candidate could decide to answer one of the
following combinations:

= Twoanswers from one Irish toplc and one
angwer from a topic In Ewrope and the
Wider Wiorkd.

*  Oneanswer from one Irish toplc and two
answers from one topic in Eurcpe and the
Wider Wiorkd.

w Al three answers from two toples in
Europe and the Widar World.

P AT HISTORY

LEVEL

Ordinary

PRE-ADJUSTED ARRANGEMENTS

RSR [RESEARCH STUDY REPORT}

R5R (RESEARCH STUDY REPORT)

No adjustment.

s the briefs for this coursework issued in the
2024/25 school year, the normal timelines for
completion apply.

WRITTEM EXAMINATION

WRITTEN EXAMINATION

Section 1: Documents-Baced Question (100
rmarks).

Section 2: Answer Part A, Part B and Past C
from one toplc on lrish History (100m).

Section 3: Answer Part A, Part B and Past C
from two toplcs on Europe and the Wider
Workd (2 % 100m)].

Candidates may answer the paper in the usual
way. If they wish.

Or

Section 1: answer the DEQ as normal
Sections 2 and 3: answer three sets of
questions from two topics fram Section 2:
Ireland and Sectbon 3: Ewrope and the Wider
World. This means that candidates would
answer two guestions from Part B and two
guestions from part © in ene of their chesen
topics. As the candidate would have already
answered the Part A guestions in that topic,
an additional Part A {stimulus material with
five questions) will be provided on p. 15 of the
examination paper. A candidate could decide
to work through the examination paper in one
of the fallowing ways:

= Answer Parts A, B, and C from one Irish
topie and one European and the Wider
World tople. Answer a second guestion
from Part B and Part C of the same Irish
tople and the extra Part A on p. 15 of the
exarn paper.

= Answer Parts A, B, and C from one Irish
topie and one European and the Wider
World tople. Answer a second guestion
from Part B and Part C of the same
Eurcpean and the Wider World topic and
the exira Part f on p. 15 of the exam
paper.

e Ancwer Parts A, B and C from two Europe
and the Wider World topics. Answer a
second question from Part B and Part C
from one of these topics and the extra Part
Aon page 15 of the exam paper.

An Roinn Oideachais
agus Oige

Department of Education
and Youth

Assessment Arrangements
For Junior Cycle and Leaving Certificate
Examinations 2026

September 2025
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Senior Cycle History Redevelopment

Tranche 1
Starts 2025
Tranche 2
Starts 2026
Tranche 3
Starts 2027
Tranche 4
Starts 2028
Tranche 5
Starts 2029

https://ncca.ie/en/senior-cycle/senior-cycle-redevelopment/schedule-

Biology, Chemistry, Physics, Arabic, Latin, Ancient
Greek, Business, Climate Action and Sustainable
Development, Drama Film and Theatre Studies.

Accounting®, Construction Studies, Engineering,
English*, Geography, LCVP Link Modules, Physical
Education.

*The introduction of these subject has been postponed
until at least September 2027

Agricultural Science, Computer Science, Design and
Communication GraphicsyHistory,Home Economics,
Mathematics, Music, Physics and Chemistry.

Art, Economics, French, Gaeilge, German, Italian,
Politics and Society, Spanish and Technology.

Applied Mathematics, Classical Studies, Japanese,
Lithuanian, Mandarin Chinese, Polish, Portuguese,
Religious Education and Russian.

of-senior-cycle-subjects-for-redevelopment/

A History Development Group i first
meeting 30" September 2024
First draft specification i Spring

To o o

Each subject will have an
Additional Assessment
Component (AAC) worth at least
40% of the available marks
Sample papers and sample briefs @ :
will be released the year prior to y
teaching the specification

First sample paper i Spring 2027 I @@ I

<)
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This section contains the professional learning materials and supporting resources which can be

Senior Cycle History Case Studies

Senior Cycle History

Case Studies 2025/26
Professional Learning Experiences
Autumn 2025

These Oide online PLEs will provide new and returning teachers of Senior
Cycle History with teaching pedagogies to support students to further
develop their critical thinking skills. These skills will support student
engagement with historical sources, exploring causation and outcomes
about Later Modern Ireland: Topic 2: Movements for political and social
reform, 1870-1914

Case Study and Date Venue

The elections of 1885 and 1886: Issues

and Outcomes Oide Online Event
Wednesday 24th of September

5-7Tpm

used to support professional learning in Senior Cycle History.

Leaving Certificate Topic 2: Movements for political and social reform, 1870-1914 Documents-
based case studies 2026-2027.

The GAA to 1891
Wednesday 1% of October
5-7Tpm

Oide Online Event

Dublin 1913: Strike and Lockout
Wednesday 8th of October Oide Online Event
5-Tpm

To register for a place on one or more of these events, please click here or use
the QR code and search for Senior Cycle History Case Studies 2025/26 PLEs.

Places are limited to 100 participants to derive the most from
the session and facilitate discussion so book early to avoid
disappointment.

Follow us on X @Qide_History and join our mailing list here
to receive updates on all of our upcoming PLE.

@0Oide_History
www.oide.ie




Additional supports Oide

Oide

Visit our website Join our new Follow us on X
www.oide.ie mailing list to @Oide_ History
Contact: receive news
iInfo@oide.ie and updates
Tacu leis an bhFoghlaim Supporting the Professional

Ghairmidil i measc Ceannairi  Learning of School Leaders
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Todayos sessi ons

Session 1: Session 2: Session 3:
The work of the historian Rethinking the History Pathways forward:
and engaging with classroom: Self-directed workshops

sensitive histories The TY opportunity and future planning



Coffee break

11.007 11.20

a ks

13.0071 14.00
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Focus of the session

The History of Europe
and the Wider World

@ The Nature of History 9 @ The History of Ireland 58 @ @
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Oral history and engaging with
sensitive issues
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Timeline of learning
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PLE 2024/2025: Supporting effective
research skills in our History students

Session 1. Session 2: Session 3:
Getting started with Supporting source Using formative
research evaluation assessment and feedback
to support si
research skills

Tacu leis an bhFoghlaim Supporting the Professional
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Session 1; _,

OWe have different
different truths, but it all
needs to be toldo6

REDRESS: Ireland's Institutions and
Transitional Justice, edited by Katherine
O6Donnell, Maeve OO6Rour ke,

Dublin p. 14




Rationale Oide

- iLearning in this curriculum area su
o peers and members of the school community to express their thoughts
and ideas, enabling them to develop an awareness of how to observe,

| 1T sten to and show respect for the |

Learning Outcome 1.5 finvestigate the job of the historian,
! eon Including how s/he finds and uses evidence to form historical

Mistory judgements which may be revised and reinterpreted in the light of
new evidence.op. 16

(
| wmnm fHistorical empathy lies at the heart of the multi perspective
~ FOR(m approach. One of the stated objectives of the syllabus is that
TEACHERS 7
e students should oOoObe able to | ook

ssssssssssssssssss

~l issue from more than one point c

vvvvvvvvvvvvvvv
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Historical consciousness

By exploring the past from a historical
perspective, students also develop an interest
and enthusiasm for history and acquire values
and attitudes that shape their view of people in
the past, including a regard for heritage and
their cultural inheritance, and a sense of
historical empathy, where people are judged in
the context and values of the time in which
they lived.

Junior Cycle
History

Junior Cycle History Specification p. 6




The historian at work: Oide

A The role of evidence in historical research and
historical writing

e
A
4
B
L

A The main varieties of historical evidence

LEAVING CERTIFICATE

A The main repositories of historical evidence

A How the historian interrogates a body of evidence HISTORY

A The different stages of historical research SYLLABUS

A The pursuit of objectivity

AThe historianb6s readiness t h

understanding of events in the light of new evidence
or new insights

A The complex nature of historical change and the
challenge of explaining its dynamics

Leaving Certificate History Syllabus p. 8



Interpreting the past

The past does not yield up its secrets of its own
volition: the sources on which our knowledge of
the past depends must be interrogated by
historians before they can provide evidence of
past events and past s

é without evidence,
hi storical jJjudgements
guestions must hang in the air until sources of
evidence are unearthed. Current interpretations
of available evidence may have to be revised if
and when new evidence comes to light: in that
sense, historical knowledge is always provisional.

p. 6

OC I

t her e
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€

Oide

¥

AN ROINN OICEACHAIS
AGUS EoualocHTA

HISTORY

Leaving Certificate

GUIDELINES

FOR

TEACHERS

THESE GUIDELINES

What's new?
Changes in focus

THE NATURE OF THE
SyLLABUS

SYLLABUS CONTENT
Working with evidence

® Documents-based study
® Research study

Neea

TEACHING STRATEGIES

Overall allocation of marks

Sample questions

Useful publications
and addresses

helpful hints,

) T
) S



Historian(s) in focus Oide

A Do you look at specific historians with your
students?

A How do you engage students with the role of the
historian?

AWhat opportunities do your students have to
develop the skills of the historian?

Tacu leis an bhFoghlaim Supporting the Professional
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Historian In focus: Catherine Corless Oide

Where did your interest in What stands out to you
o about the work of the
research come from? historian from this video?

Catherine Corless,
Historian,
Co. Galway

. . Tacu leis an bhFoghlaim Supporting the Professional
I C e I I I I ag e O p ay Ghairmidil i measc Ceannairi  Learning of School Leaders
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https://youtu.be/G1wo7ifOWrE

Understanding Difficult Histories:
Why context and voice matter

A Understanding Difficult Histories: ~ The study of
complex past events, often tied to societal traumas,
requires sensitivity to various interpretations and -
narratives. These histories shape collective memory and "
Influence contemporary society. e

A Context: Analysing historical events necessitates
understanding the socio-political and cultural contexts in s
which these events transpired. Context helps to clarify ~ #s e
motivations and consequences beyond mere facts. [ttt v

AVoice: Highlighting marginalised voices is crucial in
historical narratives. Sharing personal accounts enables
a fuller appreciation of the past, fostering empathy and
awareness among listeners. Ghaitmmidi i meas: Ceannairi  Letining o Sehoo| Leaders

Scoile agus Mdinteoiri and Teachers



Why are we studying this? Oide

A Different Stories: The multiplicity of narratives
that exist in historical contexts underlines how

varying perspectives shape our understanding of
truth.

A Importance of Storytelling:  Storytelling serves
as a mechanism for preserving culture,
transferring knowledge, and fostering connection
across generations, making it essential in
understanding history.

]

A Understanding Diverse Truths:  Recognising
that each narrative is valid in its context allows us
to appreciate the complexity of historical events
and avoid oversimplification.

Tacu leis an bhFoghlaim Supporting the Professional
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Why explore lesser-known histories?

Focus on Local History

Examining historical traumas within specific locales
provides valuable insights into the broader narratives
of injustice faced by communities. A

Exclusion and Silence

Highlighting the stories of marginalised groups often q
left out of mainstream narratives sheds light on \
systemic issues that need acknowledgement.

Contextual Relevance

Understanding local histories enhances our
comprehension of national narratives and socio-
pO“tlcal dynamICS Wlthln Ireland. Tacu leis an bhFoghlaim Supporting the Professional
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Oide

Classroom practice

A What preparation do you do before starting
topics that may be sensitive or
controversial?

A How do you create effective spaces in your
classroom for students to work together?

Tacu leis an bhFoghlaim Supporting the Professional
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Approaches to teaching sensitive issues

A Class contract

A Multi-perspective approach o T . o
PETSP PP Classroom strategies

A Hidden narratives

A Sources

A Use of terminology

A Enquiry approach

A Historical context

A Critical thinking

A Reﬂectlon Tacu leis an bhFoghlaim Supporting the Professional

Ghairmidil i measc Ceannairi  Learning of School Leaders
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PLE 2023/2024: Enhancing Student
Engagement with Historical Sources

(7 oide (7 | oide
Adopt a Viewpoint Perspectives on Historic Personalities Monuments Activity
The purpose of this methodology is to ask students to consider o Keep/RemovelReplace Rationale
Learning Outcomes in focus: how and why a historic personality may be viewed differently s 1

1.7 develop historical judgements based on evidence about personalities,

issues and events in the past, showing awareness of historical significance
1.2 consider contentious or controversial issues in history from more than i
one perspective and discuss the historical roots of a contentious or contemporary perspectives.
controversial issue or theme in the contemporary world

by different people. The focus of the activity can be on
perspectives at the time the person lived or from our

) . ) Learning Outcomes in focus Francisoo Fizemo;
2.7 investigate the causes, course and consequences, nationally and N . Lims, Peru
internationally, of the Great Famine, and examine the significance of the 1.7 develop historical judgements based on evidence about
Irish Diaspora personalities, issues and events in the past, showing awareness

of historical significance
Preparation:
» Create your character profiles and decisions available to each From your learning can you From your learning can you
: You'ma.y decide to use the examples we have created below suggest reasons why this suggest reasons why this historic
« Decide if t.he class will look at orle chara.cter across all groups or historic personality was viewed personality was viewed positively
whether different groups may discuss different characters. . .
negatively by some people at by some people at the time and )
Activity Steps: the time and in our world in our world today? H';en:'.n\?.t:::m
1.Share the character profiles with students in your class. today?

2.Students consider the decisions available to them and make their = —
choices. -

3.In groups, students create their arguments to support their opinion. WANTED E—

4. Students present their arguments to the class and compare with the m ﬂaﬂ@
decisions taken by other groups.

5. After each group presents, students reflect on whether they would
change their decision based on the argument presented by others.

hrew

Hitler Birthplace
Memorial Stone
Braunsu am Inn, Austria

Decision making instructions:
6.Read your character profile and the decisions open to them.
7.Place the decisions in order of how you believe your character would
choose them. Justify your reasons.




In our brave space
we can do
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In our brave space
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COMFORT LEARNING
ZONE /' ZONE

Place of fear
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In our brave space
we can do
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@ The Nature of History f,:)
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Developing Historical Consciousness
1.1 develop a sense of historical empathy by viewing people, issues
and events encountered in their study of the past in their historical
context

1.2 consider contentious or controversial issues in history from mare
than one perspective and discuss the historical roots of a contentious
or controwversial issue or theme in the contempoarary world

1.3 appreciate their cultural inheritance through recognising
historically significant places and buildings and discussing why
historical personslities, events and issues are commemorated

1.4 demonstrate awareness of historical concepts, such as source and
evidence; fact and opinion; viewpaoint and objectivity; cause and
consequence; change and continuity; time and space

Working With Evidence
1.5 investigate the job of the historizn, including hiow s/he finds and
usesz evidence to form historical judgements which may be revised and
reinterpreted in the light of new evidence

1.6 debate the usefulness and limitations of different types of primary
and secondary sources of historical evidence, such as written, visual,
aural, oral and tactile evidence; and appreciate the contribution of
archaesology and new technology to historical engquiry

1.7 develop historical judgements based on evidence sbout
personzlities, issues and events in the past, showing awarensss of
historical significance

1.8 investigate a repository of historical evidence such as a museum,
library, heritage centre, digital or other archive or exhibition

Acquiring the Big Picture
1.9 demanstrate awareness of the significance of the history of Irzland
and of Europe and the wider world across carious dimensions,
including political, sacial, economic, religious, cultural and sdentific
dimensions.

1.10 demonstrate chronological awareness by creating and
maintaining timelines to locate personalities, issues and events in their
appropriate historical eras

1.11 mzke connections and comparisons betwesn people, issuss and
events in different places and historical eras
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The History of Ireland %

Recognising Key Changes
2.1 recognise how a pattern of settdement and plantation influsnced identity
on the island of Ireland, referring to one example of a pattern of setdement,
such as the growth of towns, and one plantation

2.2 investigate the role and significance of twa leaders involved in the
parliamentary tradition in Irish politics

2.3 explore how the physical force tradition impacted on Irish politics, with
particular reference to a pre-twentieth century example of a rebellion

2.4 examine the rise and impact of nationalism and unionizm in Ireland,
including key events between 1911 and 1923,

2.5 identify the causes, course and consequences of the Northern Ireland
Troubles and their impact on Morth-South and Anglo-Irish relations

Exploring People, Culture & Ideas
2.6 consider the historical significance of Christianity on the island of Ireland,
including its contribution to culture and saciety in the Early Christian period

2.7 investigate the causes, course and consequences, nationally and
internationally, of the Great Famine, and examine the significance of the Irish
Diaspora

2.8 describe the impact of war on the lives of Irish people, referring to either
World War One or World War Two

2.9 explain how the experience of women in Irish socety changed during the
twentieth century

210 examine how one sporting, cultural or social movemnent impacted on
Irish life

Applying Historical Thinking
2.11 make connections between local, personal or family history and wider
nztional and/or international personalities, issues and events

2.12 debate the idea that the 1960s was an important decade on the island of
Ireland, referring to relevant personalities, issues and events
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The History of Europe
and the Wider World

Recognising Key Changes
3.1 imvestigate the lives of people in one ancient or medieval civilisation of
their choosing, explaining how the actions and//or achievements of that
civilization contributed to the history of Europe and/or the wider world

3.2 evaluate the impact of conquest and colonisation on people, with
particular reference to Portuguese and Spanish exploration

3.3 examine the causes, course and consequences of one revolution in pre-
twentieth century Eurcpe and/or the wider world

3.4 discuss the general causes and course of World War One or World War
Twao and the immediate and long-term impact of the war on people and
nations

3.5 recognise the importance of the Cold War in international relations in the
twentieth-century world

Exploring People, Culture & Ideas
3.6 explore life and desth in medieval times

3.7 appreciate change in the fields of the arts and science, with particular
reference to the significance of the Renaissance

3.8 consider the historical impartance of religion, with particular reference to
the Refarmation and the actions of one Reformer

3.9 examine life in one fascist country and one communist country in the
twentieth century

3.10 explore the significance of genocide, including the causes, course and
consequences of the Holoraust

Applying Historical Thinking
3.11 explore the contribution of technological developments and innovation
to histarical change

3.12 evaluate the rale of 3 movement or arganisation, such as the European
Unizn or United Nations, in promoting international cooperation, justice and

human right=

3.13 debate the idea that the 1360 was an important decade in Europe and
the wider waorld, referring to relevant personalities, issues and events

3.14 illustrate patterns of change across different time periods in 3 chosen
theme relating to life and socisty (such as, Crime and punishment; Food and
drink; Werk znd leisure; Fashion 2nd zppearance or Health and medicineg)
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Develog, . . nNess
1.1 develop a sense uthStOFICEﬂ empathy peoole_ issuss

=nd awants encountered in CHEIr StUdy of the pastin the historical

context —
-
1icontentious or controversial issuesimare
than ntious

or controwversial issue or theme in the contemporary world

1.3 appreciate their cultural inheritance through recognising
historically significant places and buildings and discussing why
historical personslities, events and issues are commemorated

1.4 demonstrate awareness of historical concepts, such as source and
evidence; fact and opinion; viewpaoint and objectivity; cause and
consequence; change and continuity; time and space

Working With Evidence
1.5 investigate the job of the historizn, including hiow s/he finds and
usesz evidence to form historical judgements which may be revised and
reinterpreted in the light of new evidence

1.6 debate the usefulness and limitations of different types of primary
and secondary sources of historical evidence, such as written, visual,
aural, oral and tactile evidence; and appreciate the contribution of
archaesology and new technology to historical engquiry

1.7 develop historical judgements based on evidence sbout
personzlities, issues and events in the past, showing awarensss of
historical significance

1.8 investigate a repository of historical evidence such as a museum,
library, heritage centre, digital or other archive or exhibition

Acquiring the Big Picture
1.9 demanstrate awareness of the significance of the history of Irzland
and of Europe and the wider world across carious dimensions,
including political, sacial, economic, religious, cultural and sdentific
dimensions.

1.10 demonstrate chronological awareness by creating and
maintaining *imnaliras tn lnr=te marcenglities, izsues and events in their

appropriate historical eras

-
1.11 mzke connections 2nd comparisons betwesn people, issuss and
events in different places and historical eras
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The History of Ireland %

Recognising Key Changes
2.1 recognise how a pattern of settdement and plantation influsnced identity
on the island of Ireland, referring to one example of a pattern of setdement,
such as the growth of towns, and one plantation

2.2 investigate the role and significance of twa leaders involved in the
parliamentary tradition in Irish politics

2.3 explore how thphVSiC3| force tradition m Irish politics, with
particular reference to a pre-twentieth century example of a rebellion

2.4 examine the rise and impact of nationalism and unionizm in Ireland,
including key events between 1911 and 1923,

? Ridentifv the causes, course and consequences of the Northern Ireland

Trou bles | their impact on Morth-South and Anglo-Irish relations

Exploring People, Culture & Ideas
2.6 consider the historical significance of Christianity on the island of Ireland,
including its contribution to culture and saciety in the Early Christian period

2 7 investigate the ~=neae saorea 2nd rancaquences, nationally and

internationally, ¢ G reat Fa m i N @mine the significance of the Irish

Diaspora T

2.8 describe- | m pa ct Of W ar es of Irish people, referring to either
World War Oneorswanmwarssomms

2.9 explain how the experience of women in Irish society changed during the
twentieth century

| 210 examine how one sporting, cultural or social movemnent impacted on |

Irish life
Applying Historical Thinking
2.11 make connections between lacal personal or family history|er

nztional and/or international personalities, iSs08s 2nd events

2.12 debate the idea that the 1960s was an important decade on the island of
Ireland, referring to relevant personalities, issues and events
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The History of Europe
and the Wider World

Recognising Key Changes
3.1 imvestigate the lives of people in one ancient or medieval civilisation of
their choosing, explaining how the actions and//or achievements of that
civilization contributed to the history of Europe and//or the wider world

3.2 evaluate the irimpact of conquest and colonisation
particular reference o

3.3 examine the causes, course and consequences of one | revo I ution
twentieth century Eurcpe and/or the wider world TR

3.4 discuss the genersl causes and ,
Twao and the immediate and long- ImpECt Of the war on people

- T
nations

3.5 recognise the importance of the Cold War in international relations in the
twentieth-century world

Exploring People, Culture & Ideas
3.6 explore |ife and death sdieval timas

.
3.7 appreciate change in the fields of the arts and science, with particular
reference to the significance of the Renaissance

3.8 consider the historical impartance of religion, with particular reference to
the Refarmation and the actions of one Reformer

3.9 examine life in one fascist country and one communist country in the
twentieth century

3.10 explore the significance cd’gge nOCid eling the causzes, course and
conseaven Holocaust

Applying Historical Thinking
3.11 explore the contribution of technological developments and innovation
to histarical change

3.12 evaluzte the role of 2 movement or arganisation, such as th= 5===n==
Union or United Nations, in promating international cooperatic|U stice and

human rights

3.13 debate the idea that the 1360 was an important decade in Europe and
the wider world, referring to relevant personalities, issues and events

3. 1% illustrate patterns of changa acro=s A#farant tima narinds in 3 rhacan
theme relating to life and society (suct Crime a nd pun |Sh_ment'-d

drink; Wark and leisure; Fashizn and zppearance Health and medicine
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Civil War Executions

Included in the Military Service Pensions Collectionare files
relating to seventy-two (72) individuals executed during the
Civil War as a result of their service with the anti-Treaty
forces. Files for a further two individuals . Michael Grealy
(DP183% and Luke Burke DP903. who were also executed
during the period are not included to the listing below. These
executions have been excluded as the Military Service
Registration Board (MSRB) judged, that at the time of the
events leading to and at the time of their execution, neither
were engaged in active service nor were they members of
one of the organisations covered by the legislation.



http://mspcsearch.militaryarchives.ie/dispatcher.aspx?action=search&database=pensions&search=priref%3d6672&limit=100&startFrom=1&xmlType=Grouped&highlight=1
http://mspcsearch.militaryarchives.ie/dispatcher.aspx?action=search&database=pensions&search=priref%3d6797&limit=100&startFrom=1&xmlType=Grouped&highlight=1

Mother and Baby homes

A The following slides will look at materials

relevant to the study of the Mother and g mecan
Baby homes.

A1t will include survivor testimony both
written and oral, data, visual sources,
primary written source material and
official reports.

Mother and Baby homes

A It will draw on materials created by the
NCCA.
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Learning outcomes in focus

A 1.6 debate the usefulness and limitations of different types
of primary and secondary sources of historical evidence,
such as written, visual, aural, oral and tactile evidence;
and appreciate the contribution of archaeology and new
technology to historical enquiry

A 1.11 make connections and comparisons between people,
Issues and events in different places and historical eras

A 2.9 explain how the experience of women in Irish society
changed during the twentieth century

Junior Cycle
History

Tacu leis an bhFoghlaim Supporting the Professional
Ghairmidil i measc Ceannairi  Learning of School Leaders
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A For children
A For women
A For men

A Culture

A Religion

A ldentity

A Economy

A Social Class

A Geographically
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An Introduction to Mother and Baby
homes In Ireland

A What context is necessary
for a balanced
understanding of this aspect
of Irish history?

A What other perspectives
would you add?

Taoiseach Micheal -Martin_ =
State Apology on:the Moether‘and
Baby Homes .

. . Tacu leis an bhFoghlaim Supporting the Professional
I C e I I I l ag e O p ay Ghairmidil i measc Ceannairi  Learning of School Leaders
and Teachers
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https://youtu.be/z7P-ap-YjlU

How the system worked?

State Involvement

The statedos rol e 1in
highlights government complicity in
perpetuating systemic injustices against
vulnerable populations.

Church Influence

The church held immense power in shaping
Institutional policies, further complicating the
lines between faith and ethical treatment.

Public Funding and Surveillance

Funding decisions by the state reflect
societal attitudes toward marginalised
groups, perpetuating cycles of injustice and
neglect.

t hese |

nst

| t u

ti

Timeline: Explore how the experience of women in Irish society changed during the twentieth century

1898: Women gain right to
vote in local elections

Irish women property owners
gained the right to vote in local
government elections and to stand
as candidates. This
important stepping
full suffrage.

stone towards

1906: The Vice-Regal
Commission on Poor Law

1918: Women's right to
vote in parliamentary

Reform elections
TR LAV RITORY. OMNISION (XECAND
MINUTES OF EVIDENCE
VICEREGAL COMMISSION
JOR LAW REFORM IN IRELAND,

Trish women over 30 who met
certain property qualifications
gained the right to vote in
pariiamentary elections. This was
a crucial moment in Irish women's
political participation, though still
not equal to men's voting rights.

archive.org

It suggested that mother and
baby homes should be established
in Ireland to cater specifically for
first time unmarried mothers,
owned or managed by religious
communities or philanthropic
persons, or disused workhouses
that were adapted for the purpose
and would only accommodate
single mothers and their children
these special homes should be
managed by committees of
contributory Boards of Guardians.

1919: The Sex
Disqualification (Removal)

© Parliamentary Archive:
The Sex Disqualification (Removal)
Act 1919 gave women access to
careers in law, veterinary surgery
and the higher civil service from
which they had been debarred

1922 - 1998: Bessborough
Mother and Baby home

Bessborough mother and baby
home was the first mother and
baby home opened by the Free
State government in 1922. It was a
mother and baby home for the
entire duration of the
Commission’s remit: 1922-98
During that time, 9,768 mothers
and 8,938 children were admitted.1
It was owned and run by the
Congregation of the Sacred
Hearts of Jesus and Mary. The
public assistance/health
authorities paid for most of the
mothers and their children while
they were living in Bessborough
but a significant number were
‘private’ patients.

' Oide

oOns

1923: Garda Handbook

POF

281, Of direct relevance to the
question of possible returs of
girls or women in this very early
period (1920s), is Section V
subsection 20 of the Handbook:
‘persons in institution uniform — if
persons are noticed to be
wandering about in the uniform of
institutions, e.g. workhouse
inmates they should be
questioned and if they cannot give
a satisfactory account of
themselves they should be
arrested

1924: Connacht Tribune
report “Children of
Misfortune: How they are
dealt with in Co. Galway"

]

digital ibrary.universityofga.
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Description

3 Coming to terms | ntroduction to | r el an d-t@ahing of selevamt i
terminology (teacher input and pair work)
A Our Brave Space Devising a Brave Space Agreement (pair and small group work, whole
class discussion)
6-7 Architecture of Data relating to I relandds histor
containment Introduction to the concept of the architecture of containment (teacher
input)
8-10 For much of the Relevant articles from the 1937 constitution (whole class discussion) |
C20t hé Life for women and children in C20th Ireland (teacher input, small group
work, whole class discussion)
11 S.I.T. Reflection (individual work)

Tacu leis an bhFoghlaim Supporting the Professional
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F NCCA === ' 0 i d e
Unit 1 Activity 1: Coming to terms

Report of the Commission to inquire into child abuse (2009)

For 6neglected, orphaned or abandoneddé children, I ncl u
Focused on religious instruction and practical training (boys i farm workers; girls i domestic servants).

Often included for-profit enterprises, such as commercial farms, involving child labour.

Were run by religious orders; legislated for and inspected by the state, with public funding.

O O oo

Report of the Inter-Departmental Committee to establish the facts of State involvement with the Magdalen Laundries (2013)

o Forgirl s/ women who were perceived to be Opromiscuous©o, (
homes, the daughters of oOunmarriedd mothers, those con
had been sexually abused, or had grown up in industrial schools.

0 Were run by religious orders for profit, with public funding and dependent on the unpaid labour of girls/women.

Report of the Commission of Investigation into the Mother and Baby Homes (2021)

o For girlsl'women who became pregnant outside of marriage.

o Women were confined for varying periods of time after their baby was born, doing unpaid manual labour, such
as cleaning, cooking, looking after children (not always their own). Some women were transferred directly
from/to Magdalene Laundries. Children who did not leave with their mothers or die in the homes were,
sometimes years later, boarded out (fostered), adopted (il/legally) or sent to industrial schools.

o Were run by religious orders; legislated for and inspected by the state, with public funding.



Activity 5: Responsibility
9 | D

élt I s easy, but not very ac chidcartirthe pasbas
belonging to a past that has nothing to do with us; to demonise individual nuns and
clerics or whole religious orders and bl a

ourselves from it and exonerate ourselves. What happened was the collective
responsibility of society.
Sister Stanislaus Kennedy, social worker, activist and writer

Y
- B

Church and State colluded to write the constitution, the contract by which every citizen in
society is bound. Thereforer e sponsi bility é | ies with t
and not the Irish people. ¢ We, as a society, were coer
State to behave in ways that were contrary to our nature.

Laura Murphy, daughter of a Mother and Baby home survivor

- _

S Mmi

me



Locations of some Mother and Baby homes
across lreland

Padlet

Mother and Baby homes in Ireland

1919 - 1972: Thomastown, ...

1920-1943: St Gerard's, originall...

1920 - 1998: St. Patrick’s, Dublin ...

1922 - 1933: The County Clare ...

1922 - 1971: Bethany Home

1922 - 1998: Bessborough

1925-1961: The Tuam Children’s ...
1926-1970: Pelletstown/St. ...

1930 - 1998: Regina Coeli Hostel
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opportunity to spark

student interest in local or
national history?

Have you created your
own maps for use in the
history classroom?
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Why use oral testimony?

AFill gaps in historical evidence

A Provides firsthand accounts

A Give voice to people excluded from traditional
historical records

A New and diverse perspectives
A Challenge our view of the past
A Preserve memory

A Historical consciousness

A Document traditions and stories passed down
from generation to generation

A Adds emotion to sources

A)))k
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Considerations for using oral testimony &

Oor a l A What considerations do you need
H ISto ry to make before playing oral

Network accouts n s

A How do you use oral accounts in

I rel a n d the History classroom?

Lionra Stair Bhéil na hEireann
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Oral testimony considerations

Interviewer :

APurpose, questions asked and omitted,
time, editing, relationship or connection to
the interviewee

Interviewee (historian, witness, participant):

Alntent, memory, reliability, omissions
(deliberate or unintentional), questions
asked, passage of time since event,

Tacu leis an bhFoghlaim Supporting the Professional
Ghairmitil i measc Ceannairi  Learning of School Leaders
Scoile agus Mdinteoiri and Teachers



Witness testimony: P.J. Haverty | Oide

Eileen and Arthur Frewing on Gieir Wedding Day

¢ with Prince leen Haverty

nce, in front of the Hansberry h P.J. Haverty on

P.J. Haverty with dag, P

N
=~

Interview with P. J. Haw

y Hansberry with P.L. Ha Great gra of the Hansberrys pictured in the Am Eiloen Haverly's Grandparents, Mary-Ann & Pat Kely wi P.1 Havery Transcript of interview with P Haverty

Tereza and Mi

t of Mercy Primary Nobody's Child

Atiendance record for Tuam Con

J. Haverty Copy of Dail question and reply from Minister of Jus

rine Corless. 30 Letter from Eamon O Culv

»n Galway County Counal Letter fram Archbishop Neary to Ca

Corresponden

— =
== ‘
= |

yrmascragh

Notes on the hish

née Haverty) 1801 Census in respect of the Haverty Famiy

Death Certificate of Edeen Frewing

Letters from Eileen Haverty Frawing to P.J Haverty and t




Withess testimony: P.J. Haverty

A What have you learned from
listening to this clip?

A What questions do you still

have?
Interview with P.J. Haverty,
University of Galway,
Asset Id 17091, Archival Record Id TOHP.
ﬂ Click the imaae to pla i S MO oL b oo
g p y Scoile agus Mdinteoiri dT gh


https://youtu.be/eqML_rRzTD4

Oral History activity

@ o= Tuam Oral History ProjectTeresa O'Sullivan D
Copy link

{/ | oide

-3

Watchon @BYobe am Oral History Project
VYR araca (' =

Watchon (£ YouTube

Catherine Corless Teresa O'Sullivan
Historian Survivor Testimony
Discusses her research process into the Tuam (Tuam Oral History Project)]
Mother and Baby home.

So, that's something that's similar, but

3 ays been one or two people,
Watch on 3 YouTuhe Watch on (£ YosTube

Dr Sarah-Anne Buckley Daniel MacSweeney
Senior Lecturer in Galway University. Director of the Authorised Intervention Tuam.
Teaches undergraduate modules on children and Former ICRC Envoy on Missing Persons in the
the state, gender in Irish history, twentieth-century Caucasus from 2021-2023, the ICRC’s Head of

Britain, British social movements and the family in
modern Ireland.

Protection Operations from 2016-2021.
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