
Timeframes: 

Exploring the Past, 

Engaging the 

Present, 

Envisioning the 

Future



Junior Cycle and Leaving Cert History
Updates



CBA dates
Student Cohort 2023 ï 2026 (3rd years in 2025/2026) 

Please note that the latest date for completion of CBA1 in all subjects was May 2025 and has now passed. 

Student Cohort 2024 ï 2027 (2nd years in 2025/2026) 



Assessment Arrangements For Junior 
Cycle 2026



Assessment Arrangements For Leaving 
Certificate 2026



Senior Cycle History Redevelopment  

Å History Development Group ï first 

meeting 30th September 2024

Å First draft specification ï Spring 

2026

Å First sample paper ï Spring 2027

Å Each subject will have an 

Additional Assessment 

Component (AAC) worth at least 

40% of the available marks

Å Sample papers and sample briefs 

will be released the year prior to 

teaching the specification 

https://ncca.ie/en/senior-cycle/senior-cycle-redevelopment/schedule-

of-senior-cycle-subjects-for-redevelopment/



Senior Cycle History Case Studies



Visit our website 

www.oide.ie  

Contact: 

info@oide.ie

Follow us on X

@Oide_History

Additional supports

Join our new 

mailing list to 

receive news 

and updates 

http://www.oide.ie/
mailto:info@oide.ie


Todayôs sessions

Session 2:

Rethinking the History 

classroom: 

The TY opportunity

Session 1:

The work of the historian 

and engaging with 

sensitive histories 

Session 3:

 Pathways forward: 

Self-directed workshops 

and future planning



Todayôs breaks 

Coffee break
 

11.00 ï 11.20

Lunch

13.00 ï 14.00



Focus of the session

The work of the historian Oral history and engaging with 

sensitive issues 



Timeline of learning 



PLE 2024/2025: Supporting effective 
research skills in our History students

Session 2: 
Supporting source 

evaluation

Session 3:
Using formative 

assessment and feedback 
to support studentsô 

research skills

Session 1: 
Getting started with 

research



Session 1:

óWe have different stories, 

different truths, but it all 

needs to be toldô.
 

REDRESS: Ireland's Institutions and 

Transitional Justice, edited by Katherine 

OôDonnell, Maeve OôRourke, James M. Smith, 

Dublin p. 14 



Rationale

Learning Outcome 1.5 ñinvestigate the job of the historian, 
including how s/he finds and uses evidence to form historical 
judgements which may be revised and reinterpreted in the light of 
new evidence.ò p. 16 

 

ñLearning in this curriculum area supports childrenôs interaction with 

peers and members of the school community to express their thoughts 

and ideas, enabling them to develop an awareness of how to observe, 

listen to and show respect for the perspectives of others.ò p. 5

ñHistorical empathy lies at the heart of the multi perspective 

approach. One of the stated objectives of the syllabus is that 

students should óbe able to look at a contentious or controversial 

issue from more than one point of view.ò p. 46



Historical consciousness

By exploring the past from a historical 

perspective, students also develop an interest 

and enthusiasm for history and acquire values 

and attitudes that shape their view of people in 

the past, including a regard for heritage and 

their cultural inheritance, and a sense of 

historical empathy, where people are judged in 

the context and values of the time in which 

they lived. 

Junior Cycle History Specification p. 6



The historian at work:

ÅThe role of evidence in historical research and 
historical writing

ÅThe main varieties of historical evidence

ÅThe main repositories of historical evidence

ÅHow the historian interrogates a body of evidence

ÅThe different stages of historical research

ÅThe pursuit of objectivity

ÅThe historianôs readiness to revise his/her 
understanding of events in the light of new evidence 
or new insights

ÅThe complex nature of historical change and the 
challenge of explaining its dynamics

Leaving Certificate History Syllabus p. 8 



Interpreting the past
The past does not yield up its secrets of its own 

volition: the sources on which our knowledge of 

the past depends must be interrogated by 

historians before they can provide evidence of 

past events and past societies é 

é without evidence, there is no basis for 

historical judgements and the historianôs 

questions must hang in the air until sources of 

evidence are unearthed. Current interpretations 

of available evidence may have to be revised if 

and when new evidence comes to light: in that 

sense, historical knowledge is always provisional.

p. 6 



Historian(s) in focus 

ÅDo you look at specific historians with your 
students?

ÅHow do you engage students with the role of the 
historian? 

ÅWhat opportunities do your students have to 
develop the skills of the historian?



A black background with white text

AI-generated content may be incorrect.

Historian in focus: Catherine Corless

What stands out to you 

about the work of the 

historian from this video? 

Catherine Corless, 

Historian,

Co. Galway

Click the image to play

https://youtu.be/G1wo7ifOWrE


Understanding Difficult Histories: 
Why context and voice matter

ÅUnderstanding Difficult Histories: The study of 

complex past events, often tied to societal traumas, 

requires sensitivity to various interpretations and 

narratives. These histories shape collective memory and 

influence contemporary society.

ÅContext: Analysing historical events necessitates 

understanding the socio-political and cultural contexts in 

which these events transpired. Context helps to clarify 

motivations and consequences beyond mere facts.

ÅVoice: Highlighting marginalised voices is crucial in 

historical narratives. Sharing personal accounts enables 

a fuller appreciation of the past, fostering empathy and 

awareness among listeners.



Why are we studying this?

ÅDifferent Stories: The multiplicity of narratives 

that exist in historical contexts underlines how 

varying perspectives shape our understanding of 

truth.

ÅImportance of Storytelling: Storytelling serves 

as a mechanism for preserving culture, 

transferring knowledge, and fostering connection 

across generations, making it essential in 

understanding history.

ÅUnderstanding Diverse Truths: Recognising 

that each narrative is valid in its context allows us 

to appreciate the complexity of historical events 

and avoid oversimplification.



Why explore lesser-known histories?

Focus on Local History 

Examining historical traumas within specific locales 
provides valuable insights into the broader narratives 
of injustice faced by communities.

 

Exclusion and Silence 

Highlighting the stories of marginalised groups often 
left out of mainstream narratives sheds light on 
systemic issues that need acknowledgement. 

Contextual Relevance 

Understanding local histories enhances our 
comprehension of national narratives and socio-
political dynamics within Ireland.



Classroom practice 

ÅWhat preparation do you do before starting 
topics that may be sensitive or 
controversial?

 

ÅHow do you create effective spaces in your 
classroom for students to work together? 



Approaches to teaching sensitive issues 
ÅClass contract

ÅMulti-perspective approach

ÅHidden narratives 

ÅSources 

ÅUse of terminology

ÅEnquiry approach

ÅHistorical context 

ÅCritical thinking 

ÅReflection 



PLE 2023/2024: Enhancing Student 

Engagement with Historical Sources



Activity 2: Our Brave Space

In our brave space 

we can do this byé
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Where have you encountered sensitive 
issues in the History classroom? 

Civil War Executions

Included in the Military Service Pensions Collectionare files 

relating to seventy-two (72) individuals executed during the 

Civil War as a result of their service with the anti-Treaty 

forces. Files for a further two individuals  ̙Michael Grealy 

(DP1835) and Luke Burke (DP903)  ̙who were also executed 

during the period are not included to the listing below. These 

executions have been excluded as the Military Service 

Registration Board (MSRB) judged, that at the time of the 

events leading to and at the time of their execution, neither 

were engaged in active service nor were they members of 

one of the organisations covered by the legislation.

http://mspcsearch.militaryarchives.ie/dispatcher.aspx?action=search&database=pensions&search=priref%3d6672&limit=100&startFrom=1&xmlType=Grouped&highlight=1
http://mspcsearch.militaryarchives.ie/dispatcher.aspx?action=search&database=pensions&search=priref%3d6797&limit=100&startFrom=1&xmlType=Grouped&highlight=1


Mother and Baby homes 

ÅThe following slides will look at materials 
relevant to the study of the Mother and 
Baby homes. 

ÅIt will include survivor testimony both 
written and oral, data, visual sources, 
primary written source material and 
official reports. 

ÅIt will draw on materials created by the 
NCCA. 



Learning outcomes in focus 

Å1.6 debate the usefulness and limitations of different types 
of primary and secondary sources of historical evidence, 
such as written, visual, aural, oral and tactile evidence; 
and appreciate the contribution of archaeology and new 
technology to historical enquiry

Å1.11 make connections and comparisons between people, 
issues and events in different places and historical eras

Å2.9 explain how the experience of women in Irish society 
changed during the twentieth century



What was Ireland like in the 20th century? 

ÅFor children

ÅFor women

ÅFor men

ÅCulture

ÅReligion

ÅIdentity

ÅEconomy 

ÅSocial Class

ÅGeographically 



A aerial view of a town

AI-generated content may be incorrect.

An introduction to Mother and Baby 
homes in Ireland 

ÅWhat context is necessary 

for a balanced 

understanding of this aspect 

of Irish history?

ÅWhat other perspectives 

would you add?

Click the image to play

https://youtu.be/z7P-ap-YjlU


How the system worked?
State Involvement 

The stateôs role in these institutions 

highlights government complicity in 

perpetuating systemic injustices against 

vulnerable populations.

 

Church Influence 

The church held immense power in shaping 

institutional policies, further complicating the 

lines between faith and ethical treatment.

 

Public Funding and Surveillance 

Funding decisions by the state reflect 

societal attitudes toward marginalised 

groups, perpetuating cycles of injustice and 

neglect.



Unit 1: Outline
Slide Activity No Activity Name Description

3 1 Coming to terms Introduction to Irelandôs historic institutions and pre-teaching of relevant 

terminology (teacher input and pair work)

4 2 Our Brave Space Devising a Brave Space Agreement (pair and small group work, whole 

class discussion)

6-7 3 Architecture of 

containment

Data relating to Irelandôs historic institutions (whole class discussion) | 

Introduction to the concept of the architecture of containment (teacher 

input)

8-10 4 For much of the 

C20thé

Relevant articles from the 1937 constitution (whole class discussion) | 

Life for women and children in C20th Ireland (teacher input, small group 

work, whole class discussion)

11 5 S.I.T. Reflection (individual work)



Unit 1 Activity 1: Coming to terms

Magdalene Laundries

o For girls/women who were perceived to be ópromiscuousô, óunmarriedô mothers coming from Mother and Baby 

homes, the daughters of óunmarriedô mothers, those considered a burden on families or the state, those who 

had been sexually abused, or had grown up in industrial schools.

o Were run by religious orders for profit, with public funding and dependent on the unpaid labour of girls/women.

Industrial schools

o For óneglected, orphaned or abandonedô children, including those born in Mother and Baby homes.

o Focused on religious instruction and practical training (boys ï farm workers; girls ï domestic servants).

o Often included for-profit enterprises, such as commercial farms, involving child labour.

o Were run by religious orders; legislated for and inspected by the state, with public funding.

Mother and Baby homes

o For girls/women who became pregnant outside of marriage.

o Women were confined for varying periods of time after their baby was born, doing unpaid manual labour, such 

as cleaning, cooking, looking after children (not always their own). Some women were transferred directly 

from/to Magdalene Laundries. Children who did not leave with their mothers or die in the homes were, 

sometimes years later, boarded out (fostered), adopted (il/legally) or sent to industrial schools. 

o Were run by religious orders; legislated for and inspected by the state, with public funding.

Report of the Commission to inquire into child abuse (2009)

Report of the Inter-Departmental Committee to establish the facts of State involvement with the Magdalen Laundries (2013)

Report of the Commission of Investigation into the Mother and Baby Homes (2021)



Activity 5: Responsibility

éIt is easy, but not very accurate, to dismiss what happened in child care in the past as 

belonging to a past that has nothing to do with us; to demonise individual nuns and 

clerics or whole religious orders and blame óthe Churchô for what happened; to distance 

ourselves from it and exonerate ourselves. What happened was the collective 

responsibility of society. 

Sister Stanislaus Kennedy, social worker, activist and writer

Church and State colluded to write the constitution, the contract by which every citizen in 

society is bound. Therefore responsibility é lies with the Church and State regime, 

and not the Irish people. é We, as a society, were coercively controlled by Church and 

State to behave in ways that were contrary to our nature. 

Laura Murphy, daughter of a Mother and Baby home survivor



Locations of some Mother and Baby homes 
across Ireland

ÅHow might a map such as 

this provide an 

opportunity to spark 

student interest in local or 

national history?

ÅHave you created your 

own maps for use in the 

history classroom?



Why use oral testimony? 
ÅFill gaps in historical evidence

ÅProvides firsthand accounts 

ÅGive voice to people excluded from traditional 
historical records

ÅNew and diverse perspectives

ÅChallenge our view of the past

ÅPreserve memory 

ÅHistorical consciousness 

ÅDocument traditions and stories passed down 
from generation to generation

ÅAdds emotion to sources 



Considerations for using oral testimony 

Å What considerations do you need 

to make before playing oral 

accounts in class? 

Å How do you use oral accounts in 

the History classroom?



Oral testimony considerations

Interviewer :

ÅPurpose, questions asked and omitted, 
time, editing, relationship or connection to 
the interviewee 

Interviewee  (historian, witness, participant):

ÅIntent, memory, reliability, omissions 
(deliberate or unintentional), questions 
asked, passage of time since event, 



Witness testimony: P.J. Haverty  



Interview with P.J. Haverty, 

University of Galway,

Asset Id 17091, Archival Record Id TOHP.

ÅWhat have you learned from 

listening to this clip?

ÅWhat questions do you still 

have? 

Witness testimony: P.J. Haverty  
A person in a white shirt

AI-generated content may be incorrect.

Click the image to play

https://youtu.be/eqML_rRzTD4


Oral History activity




