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Structure of the Junior Cycle History

Specification
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The Nature of Histcory‘f;:> @

Developing Historical Consciousness
1.1 develop a sense of historical empathy by viewing people,
issues and events encountered in their study of the past in
their historical context

1.2 consider contentious or controversial issues in history
from more than one perspective and discuss the historical
roots of a contentious or controversial issue or theme in the
contemporary world

1.3 appreciate their cultural inheritance through recognising
historically significant places and buildings and discussing why
historical personalities, events and issues are commemaorated

1.4 demonstrate awareness of historical concepts, such as
source and evidence; fact and opinion; viewpoint and
objectivity; cause and consequence; change and continuity;
time and space

Working With Evidence
1.5 investigate the job of the historian, including how s/he
finds and uses evidence to form historical judgements which
may be revised and reinterpreted in the light of new evidence

1.6 debate the usefulness and limitations of different types of
primary and secondary sources of historical evidence, such as
written, visual, aural, oral and tactile evidence; and
appreciate the contribution of archaeclogy and new
technology to historical enguiry

1.7 develop historical judgements based on evidence about
personalities, issues and events in the past, showing
awareness of historical significance

1.8 investigate a repository of historical evidence such as a
museum, library, heritage centre, digital or other archive or
exhibition

Acquiring the Big Picture
1.9 demonstrate awareness of the significance of the history
of Ireland and of Europe and the wider world across carious
dimensions, including political, social, economic, religious,
cultural and scientific dimensions.

1.10 demonstrate chronological awareness by creating and
maintaining timelines to locate personalities, issues and
events in their appropriate historical eras

1.11 make connections and comparisons between people,
issues and events in different places and historical eras
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The History of Ireland

Recognising Key Changes
2.1 recognise how a pattern of settlement and plantation influenced identity
on the island of Ireland, referring to one example of a pattern of settlement,
such as the growth of towns, and one plantation

2.2 investigate the role and significance of two leaders involved in the
parliamentary tradition in Irish politics

2.3 explore how the physical force tradition impacted on Irish politics, with
particular reference to a pre-twentieth century example of a rebellion

2.4 examine the rise and impact of nationalism and unionism in Ireland,
including key events between 1911 and 1923.

2.5 identify the causes, course and conseguences of the Nerthern Ireland
Troubles and their impact on North-South and Anglo-Irish relations

Exploring People, Culture & Ideas
2.6 consider the historical significance of Christianity on the island of Ireland,
including its contribution to culture and society in the Early Christian period

2.7 investigate the causes, course and consequences, nationally and
internationally, of the Great Famine, and examine the significance of the Irish
Diaspora

2.8 describe the impact of war on the lives of Irish people, referring to either
World War One or World War Two

2.9 explain how the experience of women in Irish society changed during the
twentieth century

2.10 examine how one sporting, cultural or social movement impacted on
Irish life

Applying Historical Thinking
2.11 make connections between local, personal or family history and wider
national and/or international personalities, issues and events

2.12 debate the idea that the 1960s was an important decade on the island of
Ireland, referring to relevant personalities, issues and events

2.13 analyse the evolution and development of Ireland’s links with Europe
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Junior Cycle History Learning Outcomes

The History of Europe
and the Wider World

Recognising Key Changes
3.1 investigate the lives of people in one ancient or medieval civilisation of
their choosing, explaining how the actions and/or achievements of that
civilisation contributed to the history of Europe and/or the wider world

3.2 evaluate the impact of conguest and colenisation on people, with
particular reference to Portuguese and Spanish exploration

3.3 examine the causes, course and consequences of one revolution in
pre-twentieth century Europe and/or the wider world

3.4 discuss the general causes and course of World War One or World War
Two and the immediate and long-term impact of the war on people and
nations

3.5 recognise the importance of the Cold War in international relations in
the twentieth-century world

Exploring People. Culture & Ideas
3.6 explore life and death in medieval times

3.7 appreciate change in the fields of the arts and science, with particular
reference to the significance of the Renaissance

3.8 consider the historical importance of religion, with particular
reference to the Reformation and the actions of one Reformer

3.9 examine life in one fascist country and one communist country in the
twentieth century

3.10 explore the significance of genocide, including the causes, course and
consequences of the Holocaust

Applying Historical Thinking
3.11 explore the contribution of technological developments and
innovation to historical change

3.12 evaluate the role of a movement or organisation, such as the
European Union or United Nations, in promoting international
cooperation, justice and human rights

3.13 debate the idea that the 1960s was an important decade in Europe
and the wider world, referring to relevant personalities, issues and events

3.14 illustrate patterns of change across different time periods in a
chosen theme relating to life and society (such as, Crime and punishment;
Food and drink; Work and leisure; Fashion and appearance or Health and
medicine)




Working with learning outcomes:
taking an integrated approach
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Applying Histarical Thinking
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Inncvation to historcal change
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Working with learning outcomes:
taking an integrated approach
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Working with learning outcomes

taking an integrated approach
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Work with a colleague to select two or more complementary learning outcomes from your own subject. In the case
of teachers working with PLUs, pick a learning outcome from a PLU that complements a subject learning outcome.
Then use the grid below as a starting point for planning a unit of learning.
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Explaring People, Culture & Ideas

261

weland, Exploring People. Culture & Ideas

Warking With Evidence 36 expiore e aeeddeath in medleval times

15 investigate e [ob o the histasian,including how sihe
finds and uses evidence to form histarcal judgements w
iy he revised and reinterpreted i the bghe f new evidence

What do I want students L6 ot the useulness an mitations of @ferent yoes
V10 Mo KOUCHD O Petorc eidance, uch 5
to know? . vsual, sural, sl and acte evidence; and
oeerUlon ofaehatckopy s v
Technology 1o starcal encuey
17 devatos hstoricl podgamants basad o siseece sbout
el nsues and eveds I the sk, showg
narenecs of el sigricance
138 nvstigans  raposton of sl kiens s 343
What do I want students e e et e el s st o
>
to understand? ‘Acquiring the Big Picture
of reian an o Euscp an th witer werd 3crosscances

2.7 istigate the causes, course and comsequences, nationally and
Intemationaty, of the Great Famine, and exarmine the signficance of the rsh
Diaspors

3.7 apgeeciate change in the fieds of the arts and science, with particular
Faference to the sgnticance of the Renaissance

1.8 consier the Wstorical impartance ofreligon, wiih particular
reference ta the Reformatian and the actions of ane efurmer

fves of s peagle,

FE—
Werid War One cr Warld War Two

3.9 xaming e in o fa3cst COuNETy 31 908 <OENUAL COUNLTY 1 tha
28 of womenn rish Fuemtieth century " "

Tt cenry

110 explore the signficance of genoside, inchuding the causes, course and
‘cansaquances of tha Hosocasst

Junior Cycle History Learning Outcomes
Junior Cycle History Learning Outcomes

Junior Cycle H

210 examine how ane sporting, cultural or social mavement impacted on
rian ke

Applying Histarical Thinking
311 explore the comtibution of technologial developmens and
Inncvation to historcal change

Applying Historical Thinking
2.1 make connections batwoen local, perioaal o family history and waser
natianal angjor intermational personalites, Sses and events.

342 evaluang the rels of 3 MCHEANE or OIEAEAEN, HEh 35 e
European Union or United Natiors, i promating nternatoral
caaperation, ustice and buman fights

2.12 deate e o 183k the 19605 was 30 ImpOrtant Secade on the island of
Irelane, referring to reevant personalfies, ssues and events

13 damasieate swareness of the sigdiance of the history
dmensians, including pelica, secia, econorc, elipes,

cultural and sciontfc dimansians.

213 raiyse the evaition and development of Ireland's inks with Europe

313 debate the s that tha 19607 wak s IMHOAN dEc330 i Ewrcpe.
and the witer world, relerring o relevant persomsites, ssues. and everts

110 demonsirate throrsiogical awareness by creating and

How will students apply this e ——

‘events i theis appropriste histarics erss

1

chosen o
oo and drink, Week 3 ei5ure; FIShiOR and appaarance or Heakh and

knowledge and show their
understanding?

111 make connections nd o
s a0 svents in different places and histoical 3z

(7 | oide

How might you develop
students’ self-reflection skills?

How will I develop students’
key skills?

How might I make this
learning clear and relevant
to students?

How will I know this learning
has been successful?

Tacu leis an bhFoghlaim Supporting the Professional
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Working with learning outcomes:
taking an integrated approach

lrish Independent@ News Opinion Business Sport Life Style Ente

Out of this world: How the first Moon
landing thrilled Ireland

Ireland was gripped by Apollomania in July 1969 as men landed on the Moon for the
very first time. Streets were named after astronauts, Moon rocks were mobbed, and,
for a moment, anything d possible. Kim Bielenberg looks back at the giant leap

for mankind

Jl l rl\LJQ

2,
ASTRONMITS WALK
MOON’S WSIIHFABE

Lunar landing a
triumph of the
human spirit

p. Pl o 000/1:06

'Picking Up Dust’ A Fascinating Documentary on Irish
Connections To The Moon Landing

https://www.independent.ie/irish-news/out-of- https://www.youtube.com/watch?v=XXySJkzTqOl
this-world-how-the-first-moon-landing-thrilled-
ireland/38304255.html

Tacu leis an bhFoghlaim Supporting the Professional
Ghairmidil i measc Ceannairi  Learning of School Leaders
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https://www.youtube.com/watch?v=XXySJkzTqOI
https://www.goloudplayer.com/episodes/picking-up-some-dust-documentary-aHR0cHM6Ly9jZG4ucmFkaW9jbXMubmV0L3JhZGlvLWNtcy91cGxvYWRzLzIwMjEvMDMvMjYxNTIzNDUvcGlja2luZy11cC1zb21lLWR1c3QtcG9kY2FzdC5tcDM=

Reflect and Consider

A Select 2 or more learning outcomes
that work well together using an
Integrated approach.

How can you create rich learning
experiences for your students using
an integrated approach?

The Nature of Historygv) @

Developing Historical Consciousness
1.1develop a sense of historical empathy by viewing people,
issues and events encountered in their study of the past in
their historical context

1.2 consider contentious or controversial issues in history
from more than one perspective and discuss the historical
roots of a contentious or controversial issue or theme in the
contemporary world

1.3 appreciate their cultural inheritance through recognising
historically significant places and buildings and discussing why
historical personalities, events and issues are commemorated

1.4 demonstrate awareness of historical concepts, such as
source and evidence; fact and opinion; viewpoint and
objectivity; cause and consequence; change and continuity;
time and space

Working h Evidence
1.5 investigate the job of the historian, including how s/he
finds and uses evidence to form historical judgements which
may be revised and reinterpreted in the light of new evidence

1.6 debate the usefulness and limitations of different types of
primary and secondary sources of historical evidence, such as
written, visual, aural, oral and tactile evidence; and
appreciate the contribution of archaeology and new
technology to historical enquiry

1.7 develop historical judgements based on evidence about
personalities, issues and events in the past, showing
awareness of historical significance
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1.8 investigate a repository of historical evidence such as a
museum, library, heritage centre, digital or other archive or
exhibition

Acquiring the Big Picture
1.9 demonstrate awareness of the significance of the history
of Ireland and of Europe and the wider world across carious
dimensions, including political, social, economi, religious,
cultural and scientific dimensions.

1.10demonstrate chronological awareness by creating and
ing timelines to locate issues and
events in their appropriate historical eras

1.11 make connections and comparisons between people,
issues and events in different places and historical eras

The History of Ireland 5,8’ @

2.1 recognise how a pattern of settlement and plantation influenced identity
on the island of Ireland, referring to one example of a pattern of settlement,
such as the growth of towns, and one plantation

22investigate the role and significance of two leaders involved in the
parliamentary tradition in Irish politics

23 explore how the physical force tradition impacted on Irish politics, with
particular reference to a pre-twentieth century example of a rebellion

2.4 examine the rise and impact of nationalism and unionism in Ireland,
including key events between 1911 and 1923.

2.5 identify the causes, course and consequences of the Northern Ireland
Troubles and their impact on North-South and Anglo-Irish relations

Exploring People, Culture & Ideas
2.6 consider the historical significance of Christianity on the island of Ireland,
including its contribution to culture and society in the Early Christian period

2.7 investigate the causes, course and consequences, nationally and
internationally, of the Great Famine, and examine the significance of the Irish

Diaspora

2.8 describe the impact of war on the lives of Irish people, referring to either
‘World War One or World War Two

2.9 explain how the experience of women in Irish society changed during the

twentieth century

2.10 examine how one sporting, cultural or social movement impacted on

Irish life

2.11 make connections between local, personal or family history and wider
national and/or international personalities, issues and events

2.12 debate the idea that the 1960s was an important decade on the island of
Ireland, referring to relevant personalities, issues and events

2.13 analyse the evolution and development of Ireland's links with Europe

B Tuclis an bhFoghlim  Supportingthe Proessional
OI @ Shmilimeicceiii Loyt e
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Recognising Key Changes
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Applying Historical Thinking

0id

The History of Europe
and the Wider World

Recognising Key Changes
3.1investigate the lives of people in one ancient or medieval civilisation of
their choosing, explaining how the actions and/or achievements of that
civilisation contributed to the history of Europe and/or the wider world

3.2 evaluate the impact of conquest and colonisation on people, with
particular reference to Portuguese and Spanish exploration

3.3 examine the causes, course and consequences of one revolution in
pre-twentieth century Europe and/or the wider world

3.4 discuss the general causes and course of World War One or World War
Two and the immediate and long-term impact of the war on people and
nations

3.5 recognise the importance of the Cold War in international relations in
the twentieth-century worl

Exploring People. Culture & Ideas
3.6 explore life and death in medieval times

3.7 appreciate change in the fields of the arts and science, with particular
reference to the significance of the Renaissance

3.8 consider the historical importance of religion, with particular
reference to the Reformation and the actions of one Reformer

3.9 examine life in one fascist country and one communist country in the
twentieth century

3.10 explore the significance of genocide, including the causes, course and
consequences of the Holocaust

Applying Historical Thinking
3.1 explore the contrit of and

innovation to historical change

3.12 evaluate the role of a movement or organisation, such as the
European Union or United Nations, in prometing international
cooperation, justice and human rights

3.13 debate the idea that the 1960s was an important decade in Europe
and the wider world, referring to relevant persanalities, issues and events

3.14llustrate patterns of change across different time periods in a
chosen theme relating tolife and society (such as, Crime and punishment;
Food and drink; Work and leisure; Fashion and appearance o Health and
medicine)

Tacu leis an bhFoghlaim
Ghairmidil i measc Ceannairi
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Planning Considerations

' Oide

FOCUS LEARNING

Activity 2

Work with a colleague to select two or more complementary learning outcomes from your own subject. In the case
of teachers working with PLUs, pick a learning outcome from a PLU that complements a subject learning outcome.
Then use the grid below as a starting point for planning a unit of learning.

Learning cutcome(s)
identified

How will I assess for students’
prior knowledge in this area?

‘What do I want students
to know?

What considerations inform
planning a unit of learning? e

How will students apply this
knowledge and show their
understanding?

How might you develop
students’ self-reflection skills?

How willI develop students’
key skills?

How might I make this
learning clear and relevant
to students?

How will I know this learning
has been successful?

NCCA, Workshop 05 Focus on Learning: Learning Outcomes P. 13
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Planning Considerations

A Learning outcome(s) in focus

A Success criteria aligned with learning intentions
A Students learning experiences

A Reflection opportunities

A Differentiation

A Sources and resources

A Assessment practices

A Feedback

L e | b B =, A= U
LY Bl [ Efy B il (Ll
m
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Acqgqulring ot

Acquiring the O0big p
nNto place the histor
In a temporal and disciplinary context that Big Pictures of the Past

Research Project

aids historical understanding and facilitates
orientation in time, linking past and present in
ways that strengthen the ability to prepare for
the future.o

Dredge, J., Ferris, R.and O06 Su | | i (2049) Big Rigtures of the Past:
Research Project. Dublin: National Council for Curriculum and Assessment, P.12
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, Arapidly-t aught Obi
) E%‘m‘:f CE D: A possible classroom approach to use of the framework - -
- ; (1-3 lessons, depending on duration of lesson and other Of 't h e p aSt Ca n b e reVI S I te d
factors)

1. Ask students, in pairs/groups, to note on placemats the most significant people that they know
about in the history of the last 2000 years or so.

When students have completed the task, get a sense of the types of people that they have a n d d eve I O p e d re g u I a r Iy Ove r

identified and follow up with questions to generate further discussion, such as:

»

* Why did you pick this person? Why do you think this person is significant?

© Is there anything that some/many of the people chosen have in common?
The suggestions made by students should allow for an initial exploration of the vastness and
diversity of the past, in terms of the time and space to which the figures chosen relate. Follow-

up questions might include:

. . = .
® Which figures chosen are from Ireland? Which are from Europe or the wider world? What parts? I e a r n I l I I l I l l l I I O r ‘ ' I e O
® Which figures are from the recent past? Which are from the more distant past? .

 Can you say how many years/ centuries cover the range of people you have chosen?

4

»

This should lead to an opportunity to look at the challenges historians face in trying to make
sense of vast periods of time across vast spaces. In leading this discussion, students might
brainstorm the idea of eras and be invited to name some eras they have heard of, e.g Stone Age,

Dark Ages, Medieval times, Victorian times etc

. Show the ‘History of the World in Seven Minutes’ video from World History For Us, available at De partme nt Of Ed u Catlo n an d S kl I IS (20 1 7) y J u n I O r CyCIe

https: /www.teachertube.com/videos/history-of-the-world-in-7-minutes-123544

= , ' History. Dublin: Department of Education and Skills, P. 12

sense of a vast range of time and space.

«

o

b

Using the presentation, introduce the framework, and take students through each era one by
one. Try to elicit what students know already about each era, no matter how tenuous their
understanding may be. Explore each image and discuss with students why each was chosen.
Draw on the ‘key points’ and ‘key questions’ provided, as appropriate.

In drawing on key points and key questions, it will be prudent to draw on only one or two in the

initial teaching of the framework.

Television and computers change how we communicate Era  World wars change the face of th)

®

. Introduce the concept of an historical framework as a way in which we can try to make some
sense of the past by linking all these eras together. Extend students’ thinking further by asking
them to explore reasons for the use of the term ‘scaffold’ and to speculate on how future

historians may view the present.

Tacu leis an bhFoghlaim Supporting the Professional
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Counci |
Multiperspectivityl n t h e

Dr Robert Stradling defines multiperspectivity as
na way of viewilng, and
historical events, personalities, developments,
cultures and societies from different
perspectives through drawing on procedures
and processes which are fundamental to history
as a discipline. o

https://www.coe.int/en/web/observatory-history-teaching/-
/integrating-multiperspectivity-in-the-history-classroom

c

o Ihtegiating o p e
H |

S 1

O

OBSERVATORY
ON HISTORY TEACHING
IN EUROPE

O I
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I\/I I t . " - REPUBLICAN ELECTION CAMPAIGN.

u |perspeC IVI y SPEECH BY DE VALERA.
- Mr. De Valera addressed a large open-
air meeting in Dublin on Sunday. This
is understood to be the commencement
of a campaign in view of an Irish elec-

TP tion,

Mr, De Valera, in the course of his
gpeech, said a proper treaty was a con-
Michael Collins ,tract hetween equal Sovereign States,
but this so-called Treaty, this instrumens
that our Delegation brought back with
them fromm London, almost in every line
of 1t Idenim}N’ehe ITO}VQ;reign(ity of the({riiah

people. *° We tel]l Lloyd George and the

Strengths Weaknesses world to-day,” Mr. De Valera declared,
“that we Irish Republicans no more re-
zard ourselves bound by that agreement.
S P— forced upon our people by the threat of
i ' a cruel and outrageous war, than the
i‘;-'ut.ionulis.f.-shof the lx:ast -Ife.lt them{elves
ound 'bv the equallv infamous Act of

The Treaty Union.” -(Cheers.) Thiz was not a free
contract. The articlea of agreement
would comunit them to exchange their
republic for » monarchy. Did they want
that? They would ecommit them to ac-
Strengths Weaknesses cept as their monarch King George of

England. Did they want King Georgs

of England? This monarchy was sup-

posed to be the source of all executive
authority in Ireland, but there was no
sort of authority under God in Ireland
. except the will of the Irish people.
. (Cheers.) Mr. De Valera examined the
| Treaty in some detajl, snd said ii thev
| were going to accept the Treaty the Irish
1 | people should make sure they knew what
they were accepting. The Treaty waa
bevond the dreams of Parnell and O'Con-
nell, but neither of them ‘would have
dreamt of partition. The man who fixed
a boundary between Southern and Nor-
thern Ireland did ‘“ fix a boundary to the
march of a nation.” Seo far as he was

i ol Gt B for the whole of s Sunday Independent 1906-current, Sunday,
Al i t Fon .
etz compremiced than ke the fulles January 01, 19221 P. 1
measnre of Home Rula for twenty-ix
countics.
Northern Standard 1885-2022, Friday, gar::l'{ Ieis,a}lr\,bhFogh(I:aim » fur)pqrtingf;hi Prclviessciional
; airmidil i measc Ceannairi  Learning of School Leaders
FEbruary 17,192271 P. 3 Scoile agus Mdinteoiri and Teachers



Supporting the Multiperspective

Approach

.
o Ide Digital Technology ~  Droichead Induction ~  Primary~  Post-Primary

Oideachas tri mhein na Gaeilge ~  Leadership + @

PLE Workshop 2023/2024 (]

Overview of PLE Workshop 2023/2024:

The overall focus of the workshop is to explore the opportunities that everyday sources we encounter in the history classroom can be enhanced to help

the development of students’ historical skills.
Support Material:

All audio and video is accessible through the PDFs below by clicking on the relevant images.

Please note that the workshopis divided into its three i ession: h available bel

Links to all relevant documents/material are available below. You can either access the material online, or download PDF versions of the documents.

Oide History PLE 2023-2024 51 Oide History PLE 2023-2024 52

FileTyos POF Faia o POF

Click to View Click to View

. Tact leis an bhFoghlaim
I e Ghairmiil i measc Ceannairi
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Oide History PLE 2023-2024 S3

Fas Type: POF

Clickto View

Supporting the Professional
Learning of School Leaders
and Teachers

Multi-Perspectivity
in the History Classroom

(7| oide =
Adopt a Viewpoint

Learning Outcomes in focus:

1.7 develop historical judgements based on evidence
issues and events in the past, showing awareness of
1.2 consider contentious or controversial issues in his
one perspective and discuss the historical roots of a ¢
controversial issue or theme in the contemporary worl
2.7 investigate the causes, course and consequences
internationally, of the Great Famine, and examine the
Irish Diaspora

Preparation:
« Create your character profiles and decisions avail
= You may decide to use the examples we have cre
- Decide if the class will look at one character acros
whether different groups may discuss different ch;

Activity Steps:

1.Share the character profiles with students in your

2. Students consider the decisions available to them
choices.

3.In groups, students create their arguments to sup)

4.Students present their arguments to the class and
decisions taken by other groups.

5. After each group presents, students reflect on wh
change their decision based on the argument pres

Decision making instructions:
6.Read your character profile and the decisions ope
7.Place the decisions in order of how you believe yc
choose them. Justify your reasons.

' Oide

. Tac s snbhoghlaim  Suppocingthe Bofesional
OI @ S coni Lot o e
Sooed s o and Teshers

Perspectives on Historic Personalities

Learning Outcome in focus

1.7 develop historical judgements based on evidence about
personalities, issues and events in the past, showing awareness
of historical significance

From your learning can From your learning can
you suggest reasons why you suggest reasons why
this historic personality this historic personality
was viewed negatively by was viewed positively by
some people at the time some people at the time
and in our world today? and in our world today?

Py
*WANTED

=

-
L
—_— Gﬂ
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Adopt a Viewpoint Activity

(7 |oide

@ ‘ Oide &

1. Landlord
It's 1848, you are a landlord of a small estate in the west of Ireland, one of the
worst-hit regions during the Great Irish Famine. There are 80 families on your
estate. Due to successive bad harvests, theft on your lands has increased
and some tenants cannot pay the rent. As a result, you are increasingly in C h I I f d b I d H h
e Wt st 4 you a? allenges faced by people during the
1.Evict your tenants and destroy their houses as a lesson to others because you

cannot afford to help your tenants if they don't pay rent. G re at I ri S h F am i ne

2.Subsidise your tenants' emigration to foreign lands.
3.Use the famine as an opportunity to consolidate small pieces of land into bigger
4.Reduce your rents by ten per cent. i
et e e AR Rank the challenges you have read about in order from ‘ : h O OS e O n e Of th e
what you consider to the most challenging to the least.
.
It's 1846, you are a fourth-class tenant living in a one-bedroom mud hut in the
west of Ireland, one of the worst-hit areas during the Famine. You have 5 ]
children aged 1, 4, 7, 11, 14. Your crops have been hit by potato blight and Cha||enges Reasons
. . .
1.Move your family to a workho @ 0 s ]
never see one another again. Oide & an e e C I S I O I I:S I I I O r ‘ r
3.Plead with your landlord to he ”
4.Stay on your land for one mor 3. British Government
1.Create public works schemes through a Public Works Bill.
2.Import food from abroad to sell to the poor &.g. Indian meal (corn/maize
4.Advise that nothing further is done, continuing a laissez-faire approach.
5.Increase deportations for those found guilty of crimes, including the theft of
4. Irish Famine Emigrant
By 1847 your family has either perished or emigrated to either Britain, the
1.Refuse to leave your home and write to family members abroad for financial
help knowing that you'll likely be arrested and your home destroyed.
3.Convert to Protestantism in the hope that it will give you better access to
food but knowing you might be ostracised by your community for doing so.
if you are caught including hard labour and deportation.
5.Give up your native Irish language in favour of English to further your job

farms which will mean more food for those who get to stay.
Ty Explain the reasons for your choices.
you have no way to pay rent or faad vnsir famils What de vau dn? |
2.Borrow money to pay for som
.
following year. It is 1845, you are a British government official tasked with deciding what Of h OW O u b e I I eve O l I r
5.Sign up for a public works sct to do about the Great Irish Famine. What do you recommend? y y
meal).
3.Increase the number of the Irish Constabulary to deal with unrest in the ‘ a ra‘ e r WO l I ‘ O O S e
countryside.
.
oo them. Justi our reasons
L] L]
I —— | USA or Canada. You have just been evicted, what do you decide?
2.Join a workhouse.
4.Resort to crime to sustain yourself knowing that the punishments are harsh
prospects.
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Formative Assessment

Figure 3 Planning for learning, teaching and assessment

Oral reporting
to parents
and students

Written
reporting to

parents and
students

Planning for
Learning

JCPA

progress and
achievement Formative and

Summative
Assessment

Review of
learning and
assessment

The Framework for Junior Cycle P. 36

nAIl I asses

sSsment

formative or summative,
moment-in-time or ongoing,
SEC, NCCA or teacher-
designed, should have as its
primary purpose, the support

of student

The Framework for Junior Cycle P. 34
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Formative Assessment and Feedback
Strategies

What forms of formative

assessment strategies can be

used in the classroom in order to

support and empower students to 7

improve their learning? | i [X I T T I ( K [T

Tacu leis an bhFoghlaim Su pp orting the Profes I
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Formative Assessment and Feedback

Strategies

How do you provide formative
feedback tailored to the needs of the
student to support improvements?

(7 | Oide = ==

” Ladder of Feedback

| Oide

Making suggestions on how to improve things

* Whatif..?

+ Maybe you could...?

* Could | suggestthat...?

« You might want to look at this?

State what puzzles or concerns you

* Have you considered ...?7
+ What | wondered about is ...7

+ Perhaps you thought about this, but...?

Express to the student what you like about the

idea or matter in specific terms

* Whatl like...
* QOne positive pointis ..

e |wasinterestedin..

Ask clarifying questions

+ | wasn't sure what you meant...?
« Could you help me better understand...?

« This is what | think you are saying...

Tacu leis an bhFoghlaim Supporting the Professional
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Formative Assessment and Feedback
Strategies Student Response:

Following this feedback | will
take the following action:

How Is this feedback enacted?

How are students taught to take
responsibility and for editing and
Improving their work following feedback?

Tacu leis an bhFoghlaim Supporting the Professional
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Formative Assessment and Feedback
Strategies

Editable Peer Review Template

Oide

Peer Review
Review Criteria Comments

Clarity of the research objectives

How Is student agency promoted through o
formative assessment, self-assessment,
peer-assessment and reflection?

What judgements are presented?

Overall clarity of the
presentation/essa y/display

Other recommendations to
enhance the research

Something | can apply to my own
research

Tacu leis an bhFoghlaim Supporting the Professional
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Formative Assessment and Feedback
Strategies

How have | done?

How are the formative assessment
strategies used in the lesson strategies
aligned to the success criteria created
for the lesson and the pedagogical
methods used for learning?
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Student Learning Activity Oide

Considering the Causes
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Potato Blight Population and Land British Administration The Social System
Subdivision
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The main cause of the Great Irish Famine was: @ '

: British
- Create statements about a topic and answer options P
H for students to choose from. OtatO BII ht . N
‘ ‘ Preparation oo s smas i casseon ove - Administration
Corners e ey e v Population

+ In groups, s't:denls research and create their d L d
i arguments for their chosen statement.
ACtIVIty - Students present their arguments to the class. a n a n
« After each group presents, students move (or sta H
Wi o ey agre€ i e moetand st Subdivision
thelr reasons for moving or staying.

Instructions

The Social
System
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Classroom-Based Assessments

engage with
areas of

personal
historical
interest

organise
information

and plan

logically

analyse date
and evidence
to make
informed value
judgements
and decisions

communicate
clearly and
effectively

reflect on
their own
learning

collaborate
with others
on tasks

develop their
historical
consciousness

| Oide
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