Leading a
Collaborative
Approach to

L1LPs & L2LPs
In Classrooms




Outline of Today's Session

* To further our understanding of where the
L1LPs & L2LPs fit in the Framework for
Junior Cycle

 To consider in greater detail the roles &
responsibilities of different school staff in the
L1LPs & L2LPs implementation journey

 To discuss the process of collaborative best
practice in the application of L1LPs and
L2LPs Iin classroom settings
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National Framework of Qualifications

Leaving Certificate

broadly aligned to

Level 4(LCA) and
Level 5 Leaving Cert
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Level 1
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Broad Alignment to NFQ Indicators
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Level 1

 Practical

« Basic

* Predictable
« Designed

e Supported

« Sequential
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Level 2
Narrow
Concrete
Routine
Limited
Under direction
Structured

Supervised

Level 3
Moderately broad
Mainly concrete
Application
Limited
autonomy
Function with
familiar

Learn to learn
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S ——— Students with Primary Schools
Sl dnosn T s Special Educational  Supporting Students
: - with Special
Circular 14/2017 Needs Post- n >p | . o
: : Primary Guidelines  Educational Needs in  Continuum of Support Guidelines
Special Education )
: ) Mainstream Schools and Resource Pack
Teaching Allocation
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Roles & Responsibilities of School Leaders

« Ensure that systems are in place for effective
sharing of relevant information on students’ needs
with all subject teachers

 Facilitate the continuing professional development
of all teachers in relation to the education of
students with special educational needs and
ensure that all school staff (subject teachers and
special education teachers, guidance counsellors,
special needs assistants) are clear regarding their
roles and responsibilities in this area

« Ensure that whole-school procedures are
established to facilitate the effective involvement of
parents, students and external
professionals/agencies

‘Guidelines for Post-Primary Schools: Supportin%Students
with Special Educational Needs in Mainstream Schools p.27
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Roles & Responsiblilities of SET Team

SET Team — 'ensure that those students with
the greatest level of need have access to
support from teachers with the necessary

experience and expertise...includ[ing]
developing, implementing and monitoring a
whole-school approach to the education of
students with special educational needs...
developing whole-school procedures for the
selection of students for supplementary
teaching, assisting in the implementation of
whole-school strategies to enhance teaching
and learning, and providing guidance to
colleagues on the implementation of students’
support plans.

Guidelines for Post-Primary Schools: Supporting Students
with Special Educational Needs in Mainstream Schools p.28
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Roles & Responsibilities Class Teachers

Classroom Teacher — Subject teachers have first-
line responsibility for the education of all students in
their classes. Accordingly, subject teachers should
ensure that they plan their lessons carefully to
address the diverse needs within the
classroom. Teachers can make lessons accessible
to a broad range of students through the use of a
variety of appropriate teaching approaches and
methodologies, including active learning, small-
group tuition, individual teaching, and scaffolded
instruction. This may also require appropriate
environmental adaptations to promote

Guidelines for Post-Primary Schools: Supporting Students
with Special Educational Needs in Mainstream Schools p.13 & 14
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L1LPs and L2LPs in Classrooms

Identification Meet the Needs Monitor and Record
COLLABORATIVE INDIVIDUAL
IDENTIFY PRACTICE PRACTICE ASSESS REPORT
Through a collaborative Teachers plan Individual teachers Teachers use formative  Inline with the school’s
process utilising the collaboratively for choose learning and summative reporting policy,
S5F identify the meaningful and outcomes from the assessment to generate teachers provide
individual learning appropriate learning different curriculum concrete evidence of ongoing formal and
needs and strengths of experiences that support areas and subjects learning attainment. This informal reporting of
students in your class. students to access learning informed by data from forms part of the student’s progress to
e in different curriculum the S5F, to plan learning  student’s portfolio and students,
= areas and subjects. experiences and directs future teaching parents/guardians over
s — activities appropriate to learning and assessment. the three years of
. the student’s needs. Junior Cycle.
o = =

s
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Identify |
Student Centred Planning

* Engagement is enhanced when schools listen
to and build on students’ interests, aspirations
and strengths when developing educational
Interventions.

 Student participation is supported through
teaching that is responsive to the personal
needs of the learner,and is further enhanced
by structuring and pacing learning experiences
that are challenging, engaging and enjoyable.

Guidelines for Post-Primary Schools Supporting Students
with Special Educational Needs in Mainstream Schools p.30
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Purpose of the Student Support File (SSF)

= * Enables schools to plan interventions and to track a
STUDENT SUPPORT e student’s pathway through the Continuum of Support.
e  Facilitates teachers in documenting progress over time
i and assists them in providing an appropriate level of support

to students, in line with their level of need.

* Following a period of intervention and review of progress,
a decision is made as to the appropriate level of support
required by the student.

A Continuum of Support

o nioping skt mppcet i e utzome.of « uaklaaaiion (Guidelines for Post-Primary Schools Supporting Students with Special

process, inwolving school staff, parent(s)/ guardian|s) and the student.

We sart by dencyng conerns, e getner infermatin, i o Educational Needs in Mainstream Schools p.11)

together 2 plan and we review it
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|dentify
Things to Consider

(Inclusion of Studen

Needs Post-pri Sy Special

Educat;
mary Guidelines Stonaf

p.54)
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Collaborative Practice

Rationale

The Inclusion of Students with
Special Educational Needs: Post-
Primary Guidelines advocate a
whole-school approach to policy
development and
Implementation. Such an approach
makes it possible for the
management and teachers to work
within a coordinated policy
framework and to contribute
effectively to the provision of
appropriate education to students
with special educational needs (p. 9)
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Collaborative Practice

Oide

Whole school collaboration L1LPs & L2LPs

_ _ Forms of collaborative planning
Programme planning requires a

collaborative approach, between * Student Support File (SSF)
students, their parents, subject Meetings with parents

teachers, learning support or : :
resource teachers, special needs Meetings with student
SET & management meetings

assistants, and other relevant
professionals. Meetings with external professionals
Meetings with guidance

L1LPs Guidelines p.14 & L2LPs Guidelines, p.13
« Master planning subject links
document
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Collaborative Practice

Whole School Resources to Support
collaboration

X L2LPs BLANK Master Planning Subject Links LOs.xlsx s 4 H sign in

Learning and

SUBJECT LINK MASTER: g
P p
g £1¢ £ g E A H
PLU: COMMUNICATING & LITERACY ] § 2w 5 ] g H E H g H HIERE 2 | Totaine.
H £ & 3 © <
21|z BlZle|2|8)|3 g E H 2| subject
ELEMENTS OF LEARNING and LEARNING OUTCOMES | = @ H E 8 aneas
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Speaking appropriately for a variety of purposes and demonstrating attentiveness as a listener
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12 &g by booking o meai over 0
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e
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141
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Reading to obtain basic information
112
words that are yused and personally , .. read g st versonal 0
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Communication & Literacy ‘
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Collaborative Practice

Department Collaboration

Mainstream teachers can contribute to school development planning for students
with special educational needs through strategic planning at the subject department
level within the school. Named teachers within each subject department can liaise
with the learning-support and resource teachers to help identify and develop
strategies for teaching their specialist subjects to students with special educational
needs.

(Inclusion of Students with Special Educational Needs: Post-Primary Guidelines p.9)
Examples
* Subject links document
« Master planning subject links document
« Subject specific department resources (see next slide)
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Collaborative Practice

Introduction

The purpose of this interactive document is to support teachers in the planning
for the inclusion of students following the Level 2 Programme. Students who
partake in mainstream L3 classes during the three weeks when their peers are
participating in L3 CBAS; A person of Commitment & their Search for Meaning.

Note: & Where you see this symbol a hyperlink to the item is provided.
Existing supports

Subject teams in ICT have prepared a planning document of L2 PLUs which
teachers may find align to Learning Outcomes in that subject, The Religious
Education document can be accessed here? under the Level 2 Plonning
dropdown.

Itis not expected that this document is followed rigidly but rather act as a

resource whereby teachers may draw on when planning their units of learning,
over the course of the three years. The PLU elements identified in the planning

document serve as guidance to offer opportunities for teachers to adapt the learning for L2 students withina L3

classroom

L2 Project work parallel to Religious Education CBA1

focused attention on the issue of
equality and entitiement for students
with special educational needs.”

i iaiiring, poge

...designed to meet the needs of the
student to support their inclusion
and meaningful participation in their
sehool and community..”

4

218 Guidiings, poge 12

Level 2 Learning Programmes (L2LPs)
L2LPs are designed for students with a low mild to high moderate general learning disability

&

Overview www youtube com/watchv=ZXoX1eQZMIl

‘What is the learning at the heart of these learning outcomes?

1.6 Evid

» Uisten to each story
» Point toyour chosen dlip
P Drag the circle over your chasen audia

Match the music
o the story

1.26 Evidence of Learning: Task
What happened when
Dog and Donkey
went for a walk?

Learning Experience
P Explare the imaginary situation
> Sound it out through animal noises
P Actit out through body movement

1.29 Evidence of Learning: Task Learning Experience
[ i :::nmmd-bm—chmw«smsim
your irthday 2 chanacier

P PresspLAY e

» Drag symbol up —

1.29 Evidence of Learning: Task Learning Experience
Do i Open Creatabilty - Keybosrd
the we Click START PLAYING 1]

» Move mouse 1o play
P Adjust settings on left panel

3.20 Evidence of Learning: Task Learning Experience
» Engage with the stimulus material
P Name the feeling through._.

1 Writing in the textbox
2 Dragging the circle aver the emaji
3. Talking / recording your voice

Mame that
feeling

to Support Collaboration
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{~  Communicaton & Literacy )

I'd Numeracy B

Personal Care

Subject Department Resource

Cross-Curricular Planning

S

Living in the Community

Preparing for Wark

Short Course(s)

Home Economics

Unit of Learning:
Fashion Shouldn’t Cost the Earth

Year: 2™ Years
Term: 1 September/October

Class Group:

Teacher: Ms X
SEN Link: MrY

Duration:4 weeks (3 x 40 minutes
or 2 x 1 hour per week)

Home Economics
Learning Outcomes
Poster link here

Strand 1: Food, heal
and culinary skills

Strand 2: Responsible
family living fami

Strand 3: Textiles and

craft

Level 3 Unit of Learning — Learning Outcomes

Lap
Learning Outcomes
Poster link here

Home Economics
Links Document
link here

contribute to st

2.7 identify how individuals,
and households can

and

2.5 assess the importance of
making informed and

in

responsible living

everyday life

and clothing, mc\udmg
ethical and ecg
consideratio 8l
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3.8 discuss the influences of
trends and choices on textile

/

3.7 evaluate textile care
procedures used in the home | 3.9 apply their knowledge of
from an environmental

2
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Individual Practice

Rationale

The subject teacher

has prim .
the ary "eSponsibility for

Progress ang C
are
all Students jn the ”

oM, including st
- : ud
With specijg| educationae;nts

needs.

S ’fgotiideslines for Post-Prima
. S: Supporti
Soe . INg Stude '
pecial Educat:onal Needs in I\r/l];Sinv:tth
ream

SChOOlS, p. 14)
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Planning for All Junior Cycle Levels

L1LPs L 2LPs Level 3 Subject

- Sy ] - —

.-"...--.-. INH-\.
ELEMENT: Movement Skills [athletics/gymnastics) I-'.. ELEMENT: Speaking appropriately for a k
B1 Move whale or some body parts (arms, head, track with eyes ete) nrhtyufpurpnsuuld dEI'I'Iﬂ'E‘I‘.I'-EI‘j'Iﬂ
voluritarily
: attentiveness
52 Mowe whole or some bady parts to explare immediste as a listener O A r 2 h e B T
ErvirBnrmant 1.1 Listen to obtaln informathon relating O
B3 Move purposefullyfwith intent b~ e e
6.4 Develop consistent movements to have an effect an sguipment or to more than one option s g ——
in respanse ta a stimulus 1.2 Ask guestions to obtain information ey ~p—
65 Refine gross motor skills, supported by sguipment whers 1.3 Follow a series of spoken R .o
appropriate instructbons under supendlshon : v
6.6 Refine fine motor skllls, supporbed by equipment where 1.4 Express personal opinions, facts and —~
appropriate e rishmay
6.7 Move whale boy or individual limbs in & range of directions and feelings appropriately * T o -
at different spesds 1.5 Participate in practical, formal and ' -
B8 Becoms aware of usnsory signals as prompts for movement informal communications TR

1.6 Listen to and respond to a range of e et e o o e e
stories e e el

Qﬂrﬁmﬁ: in activities which promote cardiovascular epercise and
— /
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Meaningful & inclusive learning experiences

« Key Learning: What do we want
our students to know?

 Learner Experience: How will we
get them there?

* Evidence of Learning: How will
students demonstrate their
learning?
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Individual Practice |

How will we get them there?

Geography 1.1 describe the formation and global distribution |
of volcanoes, earthquakes, and fold mountains in the context of plate tectonics
and structure of the Earth

Select bright, colourful images or  Pre-teach the names of the main  Pre-teach topical vocabulary,

videos parts of the earth and volcanoes create a volcano model, view
videos of the formation of fold
mountains, volcanos and
earthquakes, and plate tectonics

Pre-teach matching identical In mixed ability groups students In mixed ability groups students
Images will research three famous will research and collate
volcanoes information on plate tectonics and

its influence on the formation of
fold mountains, volcanos
and earthquakes globally.
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Individual Practice |

What do we want our students to know?

Oide

Geography 1.1 describe the formation and global distribution of volcanoes,
earthquakes, and fold mountains in the context of plate tectonics and structure

of the Earth

Attend to visuals of a volcano Label the parts of the earth layers Describe the factors that
(core, mantle, crust) and contribute to the formation of
volcanoes (crater, magma, lava, volcanoes, earthquakes and fold
vent, ash) mountains

Match images of volcanoes to ldentify on a simple map, three Explain the factors that determine

countries (identical images) famous volcanoes the global distribution of

volcanoes, earthquakes and fold
mountains
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Individual Practice

How will students demonstrate their learning?

Geography 1.1 describe the formation and global distribution of
volcanoes, earthquakes, and fold mountains in the context of plate tectonics
and structure of the Earth

Student will direct their gaze to Student will generate a labelled  Student will write/type/audio record
visuals of a volcano poster of the earth layers (core, a paragraph describing the
mantle, crust) and/or volcanoes  factors that contribute to the
(crater, magma, lava, vent, ash)  formation of volcanoes, earthquakes
and fold mountains

Students will correctly match Students will present their Students will present their research
Images of volcanoes to countries research findings on one findings to the class through their
(identical images) selected volcano to the preferred mode

class through their preferred
mode

Tacl leis an bhFoghlaim Supporting the Professional
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Click on image above to access this resource or click here. 25 e B g\ ewe of

PLUS 3y

TP DL T | |
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Linking Learning Outcomes in a Unit of Learning to L2LP Stiond 3 Bl 0 v e e =, [ 37 e vt e 00 sty
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Identify possible links between the Learning Outcomes in your Unit of Learning and a
sample of Learning Outcomes from the PLUs (L2LP)

Learning Outcomes in i
our Unit of Learning A sample of Learning Outcomes from the PLUs

Communicating and Literacy (PLU)

1.2 Ask questions to obtain information

1.15 Find key information from different forms of writing £.9.
newspapers

L1LPs py, -
Ogression P
ion Pathways

1.35 Access a range of websites on the intemet g.g scoilnet

1.36 Find information for a project on the web

Level 2 anq Le s
vel 3 in the Juni
or Cycle Englj
Classroom glish

Numeracy (PLU)

2.23 Use appropriate language to describe the units of length and
distance

2.25 Use a ruler to draw and measure different lengths of lines

A0 Gy Gt o ko Lavu

2.32 Use appropriate vocabulary to describe direction 2t inihe

o
2.33 Use a simple map to find 2 given location 2 :wm.’.:;""'::"'---.

anm,ﬁ-mm“::m:f

a o
2.35 Calculate the distance between two piaces on a map A et G, 30 - gy
Framework for Junior
Cycle

Living in a Community (PLU)

4.6 Participate cooperatively in a group situation
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Assess

Rationale
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Assess

Inclusive Assessment

/ Mix \

of
Barrier Formative
Free and

\Summative f
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Assess

PROGRESSION
PATHWAYS

EXPERIENCING

ATTENDING

RESPONDING

INITIATING

ACQUIRING

BECOMING
FLUENT

GENERALISING

The student...

is present during a learning activity. S/he is exposed and/or aware and/or exposed to the learning environment.
S/he is beginning to acclimatise to the learning environment such as objects, people, sounds and other sensory

experiences.

becomes attentive to and/or engaged with the learning activities presented by changing gesture, posture,

vocalisation, eye gaze, movement etc. S/he is acclimatised to the learning environment.

demonstrates capacity to actively or purposefully take an interest in the learning environment. S/he begins to
indicate likes, dislikes or preferences. S/he actively responds to a learning activity with or without support.

shows curiosity about the learning environment. S/he actively and independently seeks opportunities to engage

with and/or influence that environment.

demonstrates that knowledge, a concept or a skill is being learned. S/he explores and participates in the learning.

moves towards fluency and accuracy in familiar learning contexts. S/he independently and consistently

demonstrates recall mastery of the skill/concept/knowledge learned.

transfers and applies learned skills, knowledge or concepts to familiar and unfamiliar contexts.

Tacl leis an bhFoghlaim
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of a learning
outcome(s)

Assess ) | Oide
Varied type evidence
showing achievement

What would you expect

a portfolio to look like or -

Include?

Evidence of who
completed the work
with the student.
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Assess

The process of generating, gathering and
judging evidence of learning at Level 1 & 2

Teaching and

learning: Teachers esi?ltgr?égl%f
design activities learning: Teachers
and/or use decide how
resources to help students will
students achieve demonstrate their
the learning learnin
outcome J

Individual Student



Assess

How will teachers assess the student?

Oide

Geography 1.1 describe the formation and global distribution of volcanoes, earthquakes,
and fold mountains in the context of plate tectonics and structure of the Earth

Teacher will observe student
direct their gaze to visuals of a
volcano for 30 seconds on three
occasions throughout the video.

Teacher will record student
correctly match images of
volcanoes to countries (identical
images). Student will match the
Images correctly three out of five
times.

Teacher will observe posters
created by the students correctly
labelling the layers of the earth
including the core, mantle, crust
and components of the volcano
crater, magma, lava, vent, ash.

Teacher will appraise the students
as they

present their research findings
(which includes one selected
famous volcano and six correct
facts pertaining to that volcano) to
the class through their preferred
mode

Teacher will assess the written,
typed or audio recorded paragraph
describing five factors that
contribute to the formation of
volcanoes, earthquakes and fold
mountains

Teacher will appraise the students
as they present their research
findings on the factors that
contribute

to the formation volcanoes, earthqu
akes and fold mountains to the
class through their preferred mode



Assess

Oide

CBAs as an Assessment Activity

Example : Business Studies CBA 1 as a means of Assessment

How will students demonstrate their learning?
(Level 3)

Links with Level 2 Learning Programmes

A group-based research project comprising of four
areas of activity:

« Conducting research

« Evaluating information

« Developing Action plans and

* Report Findings

Students will collaborate with classmates in order

to complete the project, but teachers should ensure
that each student makes an individual contribution to
the project and produces their own evidence to meet
the Features of Quality for this assessment.

1.35 Access a range of websites on the internet
1.36 Find information for a project on the web.

1.5. Participate in practical, formal and informal
communications

2.39. Identify basic approaches to data collection
2.40. Collect a range of data using one of the
following: a survey, record sheet, tally system or
audio-visual records

2.41. Interpret basic data of two criteria

2.43. Talk about /discuss information from basic data
1.18. Write/type at least five sentences so that they
convey meaning or information

1.22.Participate in a performance or a presentation
1.24. Produce a piece of work for display




Assess

Oide

Assessment of Short Courses

4 N
Students complete a Classroom- Based

Assessment (CBA) which is assessed
using features of quality.

- J

" The JCPAwill use the descriptor N
‘Achieved’ (L2) and ‘Progress
Achieved/Successfully Completed’ (L1)
to reflect on the short courses that have
met the features of quality/benefited from
L access to learning outcomes -
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Assess -
Assessment journey

Ongoing
: Assessment
Ongoing and Reporting
Assessment
and Reporting

Ongoing
Assessment
and Reporting
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COMMUNICATING & LITERACY

Ouinership bz Uploaded Achieved
Speaking appropriately for a variety of purposes and g as a listener
11 Listen to obtain information relating to more than one option, e.g. (fsten to schoot reioted onnouncements, using o speaking timetabie to get a train orrival ong
departure time
= = 1.2 | Askquestions to obtain information, e.g. to check dates/orices (face to foce and by booking o meai over the teieohone)
Sample Assessment and Reporting on L1LPs/L2LPs Action Plan -
Follow a serles ofspoken instructions under supervision, e.g. go to teacher's room, locat shop, or post office, top up a moblie telephone
i i 14
Mﬂﬂth vl’. tion Eate aﬂd Whﬂ Is Bupress personal opinions, facts and feelings appropriately, e.g. expressing an opinlon on a teievision pragramme, reiate news from their weekend
1 esponsible
1.5
et Participate in practical, formal and informal communications, e.g. an interview or o parent teocher meeting, on interview with peers an Interest reiated topics,
September uilding student profile chatting while out with friends, making announcementsan the school intercom
arental/Student Consultation
1.6 Listen to and respond to a range of stories
October et out 806'5 = stud Ent.v'parE nts Using non-verbal behaviour to get the message across
et parental consent L7
N N Identifya range of non-verbal communication methods, eg. focial exoresions, tones afvoice, symbaois, ciothing, colours te signai moad/opprapriate action
ngage with teachers = which LOs
ill thE!,l' work tﬂWEde [EV‘IdEnCE of 1.8 Use appropriate non-verbal behaviour in communicatinga eimple idea, e.g. dlsappaintment or joy, tone af volce to teek assistonce/compiain
h is in units Of wark} 1.3 Relaya response orrequest non-verbally, e.g. signoiiing o phone caii
October dd PLUs and Short Courses to
POD or JCAD (level 2 only)
November heckpoint with teachers .
s
eedback to students o CYO‘E
)Un\o( for reache”
December heckpoint — look at portfolios
Management, SEN team, Teachers)
tudent checkin
enort home \

L2LPs ASSESSMENT OVERVIEW \

. COMMUNICATING & LITERAC| 2. NUMERACY 3. PERSONAL CARE 4. LIVING IN A COMMUNITY PREPARING FOR WORK

Speaking appropriately for a ariety of

Managing money Developing good daily personal care Developinggood Relationships Being able to set Goals for Learning

1] rafrafralas]1s] 21]22] 2324 2526 27 31 [32]33]za]55]36] 37 4142 43 44 45 46 47

e | Developingan awareness of number | Developing healthy eating habits | Resolving Conflict

17| 18| 1.9 |1.10(1.11] 2.8 | 2.9 |210]/2.11)| 2.12 3.8 | 39 |3.10[3.11]3.2|3.13 4845 4.10 411 412 413

Readingto obtain basic information | i | Using Lacal Facilities

v
1.12] 1.13] 18] 1.15] 116 213[2.18] 2.15] 2.16[ 2.17] 31a[3.15] 3.6 [3.17[3a8]3.19] 320 414 415 415 417

= = | ; = |
opinions stery

capacity
1.17]1.18|1.19/1.20| 1.21] = 7.13|11u|121|171| 3.21|3.22|3.23[3.24|3.25|3.26 4.18 4.13 4.20 4.21 4.22 5.17'5.13'5.13'5.20'5.21'5.72'5.11

e | Knowing how to Stay Safe | Making Consumer Choices e
gistance ;
223[ 2.2a] 2.25] 2.26[ 2.27] 3.27]3.28] 3.25[3.30 423 424 425 426 427 428 s.2a[s.25]5.26[s.27] s.28] .29 5.30

Beingable to Manage Stress | Seeking Helpand Advice oping an 2w ofheaithand

B

Using expressiva arts to communicate

1.22(1.23|1.24|1.25| 1.26}
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Report

Rationale

Reporting in junior cycle will take various forms
which may include informal oral feedback,
parent teacher meetings, learning logs and

diaries as well as formal end of term and end of

topic/unit written reports. In whichever form is

used, effective reporting is an important part of

the assessment process as it can provide rich
feedback to support student learning.

NCCA Reporting Guidelines, 2018 pp.4,10
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Report

NCCA Guiding Principles of Reporting in Junior Cycle

: Provide opportunities :
Encourage authentic for students through Value the professional '

engagement with feedback to reflect on judgements of
parents their learning teachers

pog.

Be manageable and
not take time away
from learning and

Use the language of
learning to provide

Clearly communicate
students' progress in

effective feedback teaching learning |
Be sensitive to the Reporting Guidejines
Provide information self-esteem and s
on a broad range of general wellbeing
achievement of students and take

an inclusive approach



Students
engaging with
L1LPs &
L2LPs should
experience
all learning
outcomes in
each PLU
and short
course they
are following

Final Reporting Summary

For JCPA PLU
accreditation at Level 1

Majority Is at a
minimum 50% +1
across a PLU must be
evidenced

For JCPA PLU
accreditation at level 2

Majority is at a
minimum 50% +1
across every element
In every PLU must be
evidenced

For JCPA short course
accreditation at Level 1

Using the short course
assessment guidelines and the
FOQ student is awarded the
descriptor ‘Progress Achieved’
or ‘successfully completed’

For JCPA short course
accreditation at level 2

Using the short course
assessment guidelines and the
FOQ student is awarded the
descriptor ‘Achieved’

Oide

Students
engaging with
L1LPs &
L2LPs should
have all areas
of learning
recognised on
the JCPA
including
Subjects,
subject CBAs,
Wellbeing and
other areas or
learning.
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Review your
Consider how current practice in
you will share the terms of
key messages collaboration and

within your how it could be
school? i

Where to next?




L1LPs & L2LPs School Visit
Feedback Form
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