
Leading a  
Collaborative 
Approach to 
L1LPs & L2LPs 
in Classrooms 



Outline of Today’s Session

• To further our understanding of where the 
L1LPs & L2LPs fit in the Framework for 
Junior Cycle

• To consider in greater detail the roles & 
responsibilities of different school staff in the 
L1LPs & L2LPs implementation journey

• To discuss the process of collaborative best 
practice in the application of L1LPs and 
L2LPs in classroom settings



National Framework of Qualifications

L1LPs 

broadly 

aligned to 

Level 1

L2LPs 

broadly aligned 

to Level 2

Junior Cycle 

Subject 

Specifications 

broadly aligned 

to Level 3 

Leaving Certificate 

broadly aligned to 

Level 4(LCA) and

Level 5 Leaving Cert



Broad Alignment to NFQ Indicators

Level 1

• Practical

• Basic

• Predictable

• Designed

• Supported

• Sequential

Level 2

• Narrow

• Concrete

• Routine

• Limited 

• Under direction

• Structured

• Supervised

Level 3

• Moderately broad

• Mainly concrete

• Application

• Limited 

autonomy

• Function with 

familiar

• Learn to learn

Level 4

• Broad

• Abstract

• Theoretical

• Familiar and 

unfamiliar

• Responsible

Level 5

• Broad

• Theoretical

• Evaluate

• Varied contexts

• Independence

• Initiative

• Responsibility



Key 
Documents

L1LPs 

Guidelines

L2LPs 

Guidelines

Circular 14/2017 

Special Education 

Teaching Allocation

Inclusion of 

Students with 

Special Educational 

Needs Post-

Primary Guidelines

Guidelines for Post-

Primary Schools

Supporting Students 

with Special 

Educational Needs in 

Mainstream Schools

Circular 0028/2023

Arrangements for 

Implementation of the 

Framework for Junior 

Cycle 2023/24

Continuum of Support Guidelines 

and Resource Pack



Roles & Responsibilities of School Leaders

• Ensure that systems are in place for effective 
sharing of relevant information on students’ needs 

with all subject teachers

• Facilitate the continuing professional development 
of all teachers in relation to the education of 
students with special educational needs and 

ensure that all school staff (subject teachers and 
special education teachers, guidance counsellors, 
special needs assistants) are clear regarding their 

roles and responsibilities in this area

• Ensure that whole-school procedures are 
established to facilitate the effective involvement of 

parents, students and external 
professionals/agencies

Guidelines for Post-Primary Schools: Supporting Students 
with Special Educational Needs in Mainstream Schools p.27



Roles & Responsibilities of SET Team

SET Team – 'ensure that those students with 
the greatest level of need have access to 
support from teachers with the necessary 

experience and expertise...includ[ing] 
developing, implementing and monitoring a 
whole-school approach to the education of 
students with special educational needs... 

developing whole-school procedures for the 
selection of students for supplementary 

teaching, assisting in the implementation of 
whole-school strategies to enhance teaching 

and learning, and providing guidance to 
colleagues on the implementation of students’ 

support plans.

Guidelines for Post-Primary Schools: Supporting Students 
with Special Educational Needs in Mainstream Schools p.28



Roles & Responsibilities Class Teachers

Classroom Teacher – Subject teachers have first-
line responsibility for the education of all students in 
their classes. Accordingly, subject teachers should 

ensure that they plan their lessons carefully to 
address the diverse needs within the 

classroom. Teachers can make lessons accessible 
to a broad range of students through the use of a 
variety of appropriate teaching approaches and 
methodologies, including active learning, small-
group tuition, individual teaching, and scaffolded 

instruction. This may also require appropriate 
environmental adaptations to promote

Guidelines for Post-Primary Schools: Supporting Students 
with Special Educational Needs in Mainstream Schools p.13 & 14



Poster L1LPs & L2LPs in classrooms



Identify

Student Centred Planning

• Engagement is enhanced when schools listen 
to and build on students’ interests, aspirations 
and strengths when developing educational 
interventions.

• Student participation is supported through 
teaching that is responsive to the personal 
needs of the learner,and is further enhanced 
by structuring and pacing learning experiences 
that are challenging, engaging and enjoyable.

Guidelines for Post-Primary Schools Supporting Students 
with Special Educational Needs in Mainstream Schools p.30



Identify

Purpose of the Student Support File (SSF)

• Enables schools to plan interventions and to track a 
student’s pathway through the Continuum of Support.

• Facilitates teachers in documenting progress over time 
and assists them in providing an appropriate level of support 
to students, in line with their level of need.

• Following a period of intervention and review of progress, 
a decision is made as to the appropriate level of support 
required by the student.

(Guidelines for Post-Primary Schools​ Supporting Students with Special 
Educational Needs in Mainstream Schools p.11)



Identify

Things to Consider



Collaborative Practice

Rationale
The Inclusion of Students with 

Special Educational Needs: Post-
Primary Guidelines advocate a 

whole-school approach to policy 
development and 

implementation. Such an approach 
makes it possible for the 

management and teachers to work 
within a coordinated policy 

framework and to contribute 
effectively to the provision of 

appropriate education to students 
with special educational needs (p. 9)



Collaborative Practice

Whole school collaboration L1LPs & L2LPs

Programme planning requires a 
collaborative approach, between 
students, their parents, subject 
teachers, learning support or 

resource teachers, special needs 
assistants, and other relevant 

professionals.

L1LPs Guidelines p.14 & L2LPs Guidelines, p.13

Forms of collaborative planning

• Student Support File (SSF)

• Meetings with parents

• Meetings with student

• SET & management meetings

• Meetings with external professionals

• Meetings with guidance

• Master planning subject links 
document



Whole School Resources to Support 
collaboration

Collaborative Practice



Department Collaboration

Mainstream teachers can contribute to school development planning for students 
with special educational needs through strategic planning at the subject department 
level within the school. Named teachers within each subject department can liaise 

with the learning-support and resource teachers to help identify and develop 
strategies for teaching their specialist subjects to students with special educational 

needs.

(Inclusion of Students with Special Educational Needs: Post-Primary Guidelines p.9)

Examples

• Subject links document

• Master planning subject links document

• Subject specific department resources (see next slide)

Collaborative Practice



Collaborative Practice

Subject Department Resources 
to Support Collaboration



Individual Practice

Rationale



Individual Practice

Planning for All Junior Cycle Levels

L1LPs L2LPs Level 3 Subject



Individual Practice

Meaningful & inclusive learning experiences

• Key Learning: What do we want 
our students to know? 

• Learner Experience: How will we 
get them there?

• Evidence of Learning: How will 
students demonstrate their 
learning?



Individual Practice

How will we get them there?
Geography 1.1 describe the formation and global distribution 
of volcanoes, earthquakes, and fold mountains in the context of plate tectonics 
and structure of the Earth

Level 1 Level 2 Level 3

Select bright, colourful images or 

videos

Pre-teach the names of the main 

parts of the earth and volcanoes

Pre-teach topical vocabulary, 

create a volcano model, view 

videos of the formation of fold 

mountains, volcanos and 

earthquakes, and plate tectonics

Pre-teach matching identical 

images

In mixed ability groups students 

will research three famous 

volcanoes

In mixed ability groups students 

will research and collate 

information on plate tectonics and 

its influence on the formation of 

fold mountains, volcanos 

and earthquakes globally.



Individual Practice

What do we want our students to know?

Geography 1.1 describe the formation and global distribution of volcanoes, 
earthquakes, and fold mountains in the context of plate tectonics and structure 
of the Earth

Level 1 Level 2 Level 3

Attend to visuals of a volcano Label the parts of the earth layers 

(core, mantle, crust) and 

volcanoes (crater, magma, lava, 

vent, ash)

Describe the factors that 

contribute to the formation of 

volcanoes, earthquakes and fold 

mountains

Match images of volcanoes to 

countries (identical images)

Identify on a simple map, three 

famous volcanoes

Explain the factors that determine 

the global distribution of 

volcanoes, earthquakes and fold 

mountains



Individual Practice

How will students demonstrate their learning?
Geography 1.1 describe the formation and global distribution of 
volcanoes, earthquakes, and fold mountains in the context of plate tectonics 
and structure of the Earth

Level 1 Level 2 Level 3

Student will direct their gaze to 

visuals of a volcano

Student will generate a labelled 

poster of the earth layers (core, 

mantle, crust) and/or volcanoes 

(crater, magma, lava, vent, ash)

Student will write/type/audio record 

a paragraph describing the 

factors that contribute to the 

formation of volcanoes, earthquakes 

and fold mountains

Students will correctly match 

images of volcanoes to countries 

(identical images)

Students will present their 

research findings on one 

selected volcano to the 

class through their preferred 

mode

Students will present their research 

findings to the class through their 

preferred mode



Individual Practice

Supporting Subject Teachers



Assess

Rationale



Assess

Inclusive Assessment

Barrier 

Free

Mix 

of 

Formative 

and 

Summative 

Effective 

Feedback

Well 

Timed 

Inform future 

teaching and 

learning



Assess

Level 1

Progression

Pathways



Assess

What would you expect 
a portfolio to look like or 

include?

Divided into PLUs or 
projects or subjects.

Content checklist.
Varied type evidence
showing achievement

of a learning 
outcome(s)

Be the student’s work

Include feedback

Show progression

Evidence of who 
completed the work 

with the student.

Be user-friendly
(i.e. easy to navigate)



Planning for 
learning: Teachers 

select 
learning outcomes 

and learning 
intentions

Teaching and 
learning: Teachers 
design activities 

and/or use 
resources to help 
students achieve 

the learning 
outcome

Gathering 
evidence of 

learning: Teachers 
decide how 
students will 

demonstrate their 
learning 

Review of learning 
and assessment: 
Teacher will use 

success criteria to 
establish the 

student’s level of 
learning/ 

achievement 

Reporting on 
student progress 
and achievement: 

Teacher will 
provide feedback 

to parents and 
students

The process of generating, gathering and 

judging evidence of learning at Level 1 & 2

Individual Student



Assess

How will teachers assess the student?
Geography 1.1 describe the formation and global distribution of volcanoes, earthquakes, 
and fold mountains in the context of plate tectonics and structure of the Earth

Level 1 Level 2 Level 3

Teacher will observe student 

direct their gaze to visuals of a 

volcano for 30 seconds on three 

occasions throughout the video.

Teacher will observe posters 

created by the students correctly 

labelling the layers of the earth 

including the core, mantle, crust 

and components of the volcano 

crater, magma, lava, vent, ash.

Teacher will assess the  written, 

typed or audio recorded paragraph 

describing five factors that 

contribute to the formation of 

volcanoes, earthquakes and fold 

mountains

Teacher will record student 

correctly match images of 

volcanoes to countries (identical 

images). Student will match the 

images correctly three out of five 

times.

Teacher will appraise the students 

as they 

present their  research findings 

(which includes one selected 

famous volcano and six correct 

facts pertaining to that volcano) to 

the class through their preferred 

mode

Teacher will appraise the students 

as they present their research 

findings on the factors that 

contribute 

to the formation volcanoes,  earthqu

akes and fold mountains to the 

class through their preferred mode



Assess

CBAs as an Assessment Activity
Example : Business Studies CBA 1 as a means of Assessment

How will students demonstrate their learning? 

(Level 3)

Links with Level 2 Learning Programmes

A group-based research project comprising of four 

areas of activity:

• Conducting research

• Evaluating information

• Developing Action plans and

• Report Findings

Students will collaborate with classmates in order 

to complete the project, but teachers should ensure 

that each student makes an individual contribution to 

the project and produces their own evidence to meet 

the Features of Quality for this assessment.

1.35 Access a range of websites on the internet

1.36 Find information for a project on the web.

1.5. Participate in practical, formal and informal 

communications

2.39. Identify basic approaches to data collection

2.40. Collect a range of data using one of the 

following: a survey, record sheet, tally system or 

audio-visual records

2.41. Interpret basic data of two criteria

2.43. Talk about /discuss information from basic data

1.18. Write/type at least five sentences so that they 

convey meaning or information

1.22.Participate in a performance or a presentation

1.24. Produce a piece of work for display



Assess

Assessment of Short Courses

Students complete a Classroom- Based 

Assessment (CBA) which is assessed 

using features of quality.

The JCPA will use the descriptor 

‘Achieved’ (L2) and ‘Progress 

Achieved/Successfully Completed’ (L1) 

to reflect on the short courses that have 

met the features of quality/benefited from 

access to learning outcomes



Assess
Assessment journey

3rd Yr.2nd Yr.1st Yr.

Ongoing 
Assessment 

and Reporting

Ongoing 
Assessment 

and Reporting

Ongoing 
Assessment 

and Reporting

Short Course 
CBAs

Short Course 
CBAs

Final Portfolio 
Assessment



Assess

Assessment resources



Report

Rationale

Reporting in junior cycle will take various forms

which may include informal oral feedback,

parent teacher meetings, learning logs and

diaries as well as formal end of term and end of

topic/unit written reports. In whichever form is

used, effective reporting is an important part of

the assessment process as it can provide rich

feedback to support student learning.

NCCA Reporting Guidelines, 2018 pp.4,10  



Report

NCCA Guiding Principles of Reporting in Junior Cycle

Encourage authentic 
engagement with 

parents

Provide opportunities 
for students through 

feedback to reflect on 
their learning

Value the professional 
judgements of 

teachers

Use the language of 
learning to provide 
effective feedback

Be manageable and 
not take time away 
from learning and 

teaching

Clearly communicate 
students' progress in 

learning

Provide information 
on a broad range of 

achievement

Be sensitive to the 
self-esteem and 

general wellbeing 
of students and take 

an inclusive approach



Report Final Reporting Summary

Students 

engaging with 

L1LPs & 

L2LPs should 

have all areas 

of learning 

recognised on 

the JCPA 

including 

Subjects, 

subject CBAs, 

Wellbeing and 

other areas or 

learning.

Students 

engaging with 

L1LPs & 

L2LPs should 

experience 

all learning 

outcomes in 

each PLU 

and short 

course they 

are following

For JCPA PLU 

accreditation at Level 1 

Majority is at a 

minimum 50% +1 

across a PLU must be 

evidenced

For JCPA PLU 

accreditation at level 2

Majority is at a 

minimum 50% +1 

across every element 

in every PLU must be 

evidenced

For JCPA short course 

accreditation at Level 1 

Using the short course 

assessment guidelines and the 

FOQ student is awarded the 

descriptor ‘Progress Achieved’ 

or ‘successfully completed’

For JCPA short course 

accreditation at level 2

Using the short course 

assessment guidelines and the 

FOQ student is awarded the 

descriptor ‘Achieved’Learning 

Outcomes



Where to next?

Consider how 

you will share the 

key messages 

within your 

school? 

Review your 

current practice in 

terms of 

collaboration and 

how it could be 

improved? 



Questions and Answers



Thank You
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