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éis about listening and responding, composing and performing not just being supportive of each 
other but dependent on each other, and this integrated approach leads to optimised, meaningful 

and coherent learning 
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OECD: THE NATURE OF LEARNING 
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Activity 1: Consider each of the following 3 quotes about Music Educationé 

 

 

 

         

 

 

 
 

 

 

 

 

 

 

Learning together, we willé 

óMusic is an art form deeply 

rooted in human nature. It 

offers lifelong opportunities 

for the development of 

imagination, sensitivity, 

inventiveness, risk-taking 

and enjoyment.ô 

óMusic contributes to the 

development of artistic awareness 

and understanding, self-

expression, self-esteem, 

imagination and multicultural 

sensitivity, and therefore, to the 

development of the whole person.ô  

óMusic is a valued social 

and cultural art form that 

transcends language and 

religious and racial 

barriers ï an education 

for life.ô 

Activity 1:  

Consider how immersing our students in a quality music education leads to 

the development of the whole person and lifelong learning? 
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Activity 2 

Circle/Highlight/Underline/Connect   

the KNOWLEDGE and SKILLS of  

LISTENING  
that link through this continuum 

Activity 7 

Circle/Highlight/Underline/Connect   

the KNOWLEDGE and SKILLS of  

COMPOSING  
found in Listening and Performing 
across each level of this continuum 

The Integrated Nature of learning Music   
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Notes 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Activity 13 

Circle/Highlight/Underline/Connect   

the KNOWLEDGE and SKILLS of  

PERFORMING  
that link through this continuum  

 

from Primary to Senior Cycle  
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Teaching the Historical Periods of Music 
 

Teaching period and style in music involves learning about the musical features as well as the 

stylistic features of each period. One aspect of teaching period and style in music involves 

students being able to aurally identify and describe the respective musical features for each 

period. As teachers, we strive to connect studentsô learning of musical features to what they are 

hearing in the music by engaging with the over-arching pedagogy of sound before symbol. Here 

are some strategies for you to consider when engaging with the learning of period and style in 

music through listening in the music classroom. 

1. Sing / Clap / Play / Play along  
Support listening skills through performance activities. Listen to the music and take the time to sing, 

clap, and/or work out how to play it on your instruments. Sing, clap, and/or play along as you listen 

to the recorded performance.  

Possible activities  

¶ Find arrangements and/or simplify the music/main theme/motif for your students to highlight 

the aural signposts, the learning, in that piece of music 

¶ While listening to a recording, clap or tap the pulse, the downbeat, the backbeats, the rhythms 

of the ostinati, motifs and themes 

¶ Identify chord progressions/patterns while listening and play along with the piece 

¶ Sing or play cadences in 1, 2, 3 or more parts to highlight voice leading  

¶ While listening, try to work out, using classroom instruments or DLT, what chords / harmonic 

progressions/cadences are heard in the music 

¶ While listening to the piece of music, different groups sing, clap and/or play different musical 

elements at the same time to support learning around parts, layers and texture  

 

2. Student Analysis 
Listening to and analysing music takes careful planning, time to develop and must be practised. 

Start with nursery rhymes, folk songs or well-known tunes then move on to simplified arrangements 

of works.  

Possible activities  

¶ While listening to the nursery rhymes, or well-known tunes etc, ask students to identify the 

phrasing, where the melody is moving by step/leap/both, repeated notes or phrases, 

sequences, dynamic and/or tempo changes and then mark them on the score 

¶ Students listen to the primary chords of I IV and V. As they listen to a performance of say, 

Twinkle, Twinkle for example, ask them to identify where the chord changes, and whether the 

cadences sound unfinished or finished. Then through using the score, show the harmonisation 

of a simple melody and how cadences work 

¶ Identify instruments through listening and describe their part in an excerpt, from solos and 

two/three-part arrangements to orchestral works  

Pedagogic Strategies for LISTENING in the Classroom 
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3. Teaching Music Musically 

Teaching musical features/elements musically provides an aural representation of the musical 

features/elements being learned and empowers students to connect what they hear with their 

understanding and written learning.  

Possible activities 

¶ While listening, invite students to write in their own words anything and everything they hear in 

an excerpt 

¶ Through discussion and further listening to this excerpt, organise their words under the various 

headings of the music features 

¶ Then isolate and work on each of the features individually for the purpose of deepening their 

understanding. While listening, get them to sing/clap/play the element on their instrument and 

ask them to describe it, in more detail, in their own words 

¶ Together co-create and agree on the wording for that definition or description of the style 

¶ Avoid definitions in glossaries on their own, always have each definition clearly linked to a 

place in a piece of music or set work 

 

4. Students as Style Detectives 

Musical styles donôt exist in a vacuum, all music is related. Listening to and engaging with the 

learning of a variety of styles will help shape studentsô ability to participate, create and appraise 

the music they engage with. 

Possible activities 

¶ Having the key learning organised into completed grids or tables is a great support for student 

learning. However, this approach can run the risk of students glossing over these sheets and 

learning becomes strictly a rote learning exercise. Guiding, supporting, and directing students 

to complete their own grid/table as they progress through the unit enables students to take 

ownership of their own learning 

¶ Start with simple questions ï What year do you think this music comes from? What is the 

chord in bar 1? What is interesting about this chord? Then relate to style or context e.g., 

Alberti bass. This investigative approach will support students to be able to find and hear 

features of style in the music they are listening to 

 

 

 

 

 

 

 

 

 

 

Activity 4: Identify 1 pedagogic strategy that might best support your students in learning 

about the historical periods of music. Share one other strategy that has worked for you in 

your classroom. 

Pedagogic Strategies for Listening continued 
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Learning Outcomes in Focus 

1.14 compare pieces of music that are similar in period and style by different  

  composers from different countries 

3.3      make a study of a particular contemporary or historical musical style; analyse its  

  structures and use of musical devices, and describe the influence of other styles on it 

 

Learning Intentions 

We are learning toé  

¶ deepen our understanding of musical features 

¶ explore the features of different historical periods 

¶ describe 3-4 musical features in the music I am listening to 

¶ use the skill of comparison  

 

Activity 3 

Describe 2-3 features of the style heard in Symphonie Fantastique.  

What other 2 styles are referenced in this excerpt? 

 

 

 

 

 

 

Video Resources 

 

 

 

 

 

 

 

Sample Unit of Learning in Progress: Historical Periods of Music 

Evidence of Learning ï Task  
Compare two pieces of Romantic 

music by different composers 

from different countries. (You may 

refer to instruments, melody, 

dynamics, style and/or other.) 

Features 

1. ___________________  

2. ___________________ 

3. ___________________ 

Styles 

1. ___________________ 

2. ___________________ 
Hector Berlioz 

Symphonie Fantastique 

Movement 5 

 

Pyotr Ilyich Tchaikovsky: Symphony No. 4, Movement 4 

The Arctic Philharmonic 

Christian Lindberg 

 https://youtu.be/ClHz-w5sdE0 

Hector Berlioz: Symphonie Fantastique, Movement 5 

Orchestre National de France 

Leonard Bernstein  

https://youtu.be/cao6WyF-61s 

 

https://youtu.be/ClHz-w5sdE0
https://youtu.be/cao6WyF-61s
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ACTION VERB 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Activity 5a:  Explore how the skill of comparison is asked in these listening tasks.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Activity 5b:   What other ways are there to engage students in the skill of comparison? 

______________________________________________________________________________

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________

__ 

 

 

 

The Skill of Comparison 

éis described in terms of what the 

student should be able to do once 

they have achieved the learning 
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. 
After 

¶ Ask students to 

contribute some 

of their own work 

to a bank of 

examples that 

can be used to 

scaffold learning 

for the process to 

start all over 

again  

 

Possible Strategy for Co-Creating Success Criteria 

Teacher Talk with students might includeé 

¶Hereôs where you say you are (looking at the Success Criteria) 
 

¶Hereôs where you need to go (referring to the Learning Intentions) 
 

¶Hereôs the next steps you can take to get closer (providing Feedback) 
 

¶How can I help you? 

Before Learning 

¶ Gather examples of former 

student work or create your 

own exemplars linked to the 

learning 

¶ Determine HOW you are 

going to introduce these to 

students e.g., groupwork, 

Think-Pair-Share, or general 

class discussion 

¶ Decide WHEN it might be 

useful to student learning to 

engage in the co-construction 

of the success criteria 
 

During 

¶ Share 2-3 anonymous examples and 

invite students to discuss the learning 

found in these examples linked to the 

learning intentions 

¶ Ask students to describe in their own 

words which example worked better and 

why 

¶ Sort the discussion points made by the 

students into various categories (where 

relevant) 

¶ Together, create the óI/We canéô 

statements relevant to that learning for 

that group of students, in their own 

agreed student-friendly language 

¶ Share the agreed co-created success 

criteria with students through your 

chosen VLE or post in a prominent 

place in your classroom 

Ongoing 

¶ Continue to use these examples 

and existing student work in 

progress to compare work, 

identify progress, notice what is in 

need of revising, and decide next 

steps 

¶ Continue to refer to agreed 

success criteria. However, revise 

and refine if deemed necessary 

over time 

¶ Invite students to self-assess and 

peer-assess by comparing their 

own work to the anonymous 

examples of work 

¶ Ask students to keep all drafts 

and redrafts of work and to 

continue to reflect upon and 

evaluate their progress 
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Success Criteria Statements 
I/We cané 
 

 

Possible Strategy for Co-Creating Success Criteria: 2-3 Anonymous Examples 

 

 

Activity 6:  Consider the skill of 
comparative judgement in these 3 answers. 
Which works better, and why? 
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What the learning will be ABOUT 
 

LEARNING INTENTIONS willé 

¶focus on the learning, not the doing 

¶always be linked to the intended learning 

¶be written in student-friendly language 

¶focus on what the students will have 

learned by the end of the lesson 

¶be broad enough so that they do not limit 

the wide range of learning experiences 

How you will know that learning has 

taken place 

SUCCESS CRITERIA willé 

¶link to the learning intentions 

¶describe what success looks like 

¶be co-created with the students 

¶scaffold the learning during the activity 

¶be the basis for feedback, peer and self-

assessment 

 

éNCCA, Focus on 

Learning Booklet 1, p.22 

Learning Intentions, Success Criteria and Effective Planning 

5ƻ ǘƘŜ  

[ŜŀǊƴƛƴƎ LƴǘŜƴǘƛƻƴǎ 

ŀƭƛƎƴ ǿƛǘƘ ǘƘŜ 

[ŜŀǊƴƛƴƎ 

hǳǘŎƻƳŜǎΚ 
5ƻ ǘƘŜ ǎǳŎŎŜǎǎ 

ŎǊƛǘŜǊƛŀ ƭƛƴƪ ǘƻ ǘƘŜ 

ƭŜŀǊƴƛƴƎ ƛƴǘŜƴǘƛƻƴǎ 

ŀƴŘ ǘƘŜ ǘŀǎƪΚ 

Lǎ ǘƘŜǊŜ  

ŀƭƛƎƴƳŜƴǘ ōŜǘǿŜŜƴ 

ǘƘŜ ǘŀǎƪ ŀƴŘ ǘƘŜ 

ƭŜŀǊƴƛƴƎ  

ƛƴǘŜƴǘƛƻƴǎΚ 
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Students are free to select their own special study topic, subject to the following criteria. The 

special topic should beé  

¶ chosen from an appropriate area of musical study, i.e.,  

(a) art music from any specific period in music history, e.g., music from the Medieval, 

Romantic or Impressionist Periods  

or (b) contemporary music - popular or art genres  

or (c) traditional or ethnic music 

¶ self-contained, with an accessible published repertory  

¶ broad enough to allow students to make comparative judgements  

¶ sufficiently defined to enable students to focus on the musical substance of the chosen 

topic 

Purposeful listening should be undertaken toé 

¶ encourage a personal response to music  

¶ illustrate a variety of musical features through listening and through studying scores  

¶ demonstrate and clarify different aspects of musical knowledge  

¶ facilitate musical understanding and its expression  

¶ develop comparative, analytical and appraisal skill 

 

 

 

 

 

 

Leaving Certificate LISTENING Elective 

Examples of Suitable Topics 

Å Plainchant  

Å English Renaissance madrigals  

Å The concerto grosso  

Å The Classical symphony  

Å German lieder c.1800-c.1850  

Å Italian opera c.1850-c.1900  

Å Russian ballet music  

Å Impressionist piano music  

 

Å American popular song c.1918-c.1950  

Å Film music from c.1968 to the present  

Å Early jazz music  

Å Popular Irish music of today  

Å Music by contemporary Irish composers  

Å String quartets by mainstream 

contemporary composers  

Å Ethnic music from Asia 

(éLeaving Certificate Music Syllabus, 1996, p.25) 
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Notes 

Note to Teachers 

Further consider the following points if engaging with the Listening Elective with your student 

¶ Select a well-chosen and appropriate topic. 

¶ Provide an individual personal response to the music for your chosen topic. 

¶ Study at least 5 pieces of music 

¶ Prepare a recording of a total of 10 excerpts, a maximum of 20-30 seconds long, from the 5 

pieces studied. Remember to include an inlay card clearly listing the titles of the excerpts.  

¶ Demonstrate an awareness, understanding and knowledge of 3 significant musical features. 

Refer to all 10 musical excerpts that illustrate the features being discussed.  

¶ Ensure to reference at least three detailed sources to evidence the skill of research 

¶ Students will sit a 45-minute paper in addition to the core Listening paper and submit the 

excerpts to the superintendent on the day of the exam 

(éLeaving Certificate Guidelines, SEC Information Note 2023, SEC Listening Elective Exam Paper 2022) 

 

 

 

() 

 

 

 

 

Listening Elective continued 
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Develop the Inner Ear 

 

Developing the inner ear is about learning to óhearô musical ideas in your head and realising 

these ideas in written/graphic notation and/or performance. As teachers, we strive to develop 

our studentsô inner ear, to link sound and symbol and to empower them as creative musicians. 

Here are some pedagogical strategies for you to consider when engaging in the compositional 

process in the music classroom.  

 

1. Echo Learning can be an effective approach to improve studentsô inner hearing of 
melody and rhythm which in turn will support their compositional skills. It involves students 

singing or playing in response to an aural stimulus. 
 

Possible activities 

¶ Perform call-and-response songs e.g., Swing Low Sweet Chariot 

¶ Engage with aural memory recall activities e.g., leader claps a phrase and the group repeats 

¶ Sing or playback the leaderôs phrase using solfa/pitch names/rhythm names 

¶ Sing or play known material in canon 

¶ óShopping listô: One student sings or plays a short rhythmic or melodic idea. The next student 

repeats the idea and adds their own. A third student repeats both ideas and adds another. 

The process continues until a mistake is made 

 

 

2. Intervallic and Chordal recognition are building blocks inherent in melody 

writing. Exploring intervals and chords systematically nurtures the skill of creating melody and 

harmony, and supports the learning of keys, tonality and structural devices. 
 

Possible activities  

¶ Sing and/or play interval drills 

¶ Sing and/or play fragments from well-known music highlighting particular intervals 

¶ Sing and/or play the notes of diatonic chords in major and minor tonalities  

¶ Use appropriate instruments to play chord progressions and cadences 

¶ Identify chord tonality, common cadences or chord progressions aurally 

¶ Playback a chord progression in a different key 

¶ Perform a melody by singing some notes out loud and some notes in your head 

¶ Sing an interval while moving between two different places e.g., from one step to another on 

a staircase 

 

Pedagogic Strategies for COMPOSING in the Classroom 
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3. Dual Task involves performing two musical tasks at the same time to deepen studentsô 

understanding of how layers of sound work together. 
 
Possible activities 

¶ Sing a melody and tap the pulse  

¶ Sing a melody and tap an isolated rhythm e.g., only tap              when it occurs 

¶ Sing a melody and tap a rhythmic ostinato 

¶ Perform the rhythm and the pulse, or two rhythms at the same time, by tapping with different 

hands and feet 

¶ Sing a broken chord while playing the same block chord on an instrument 

¶ Sing a song and play a simple accompanying bass line or chord progression 

¶ Sing a known song and clap the rhythm of the song in canon 

 

4. Contour/Shape plays an inherent role in making expressive melodies, memorable 

riffs, and exciting climactic points. It involves students developing their awareness of melodic 

shapes and patterns to support their composing process  

 

Possible activities  

¶ Sing a melody and trace its shape e.g., ódrawô the melodic shape in the air or on paper 

¶ Draw any shape in the air or on paper and create a melody that suits this shape 

¶ Compose and sing alternative phrase endings to familiar songs 

¶ Compose and sing phrase endings to ensure your music sounds finished or unfinished 

¶ Sing a known song and use your instrument to find the highest and lowest notes. Consider 

how the composer/songwriter extends the range 

¶ Sing an intervallic leap and explore which note to move to in the opposite direction 

¶ Compose a simple motif and practise singing/playing it in sequence 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Pedagogic Strategies for Composing continued 

Activity 8: Explore one of these composing tasks for 

your students and identify 1-2 pedagogic strategies that 

may support this learning. 
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The Journey of a Musical Artefact 

Activity 9a: Consider the suggestions in each of these steps. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

______________________________________________________________________________

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________ 

 

 

 

 

 

Activity 9b:  Arrange these steps in order, according to which belong to the process, and  

    which belong to the product. 
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Considerations when being Creative 

Activity 10 

¶ How do we engage students using their imagination? 
 

¶ How will students know they are being original? 
 

¶ What strategies might support students valuing their work? 

Adapted from Redmond, C. (2004), The Creativity Wheel, Creative Partnerships Durham Sunderland 

Outer Circle 
Student language  

Inner Circle 
Teacher language 
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NCCA Examples of Student Work for CBA 1  

Link to NCCA Examples of Student Work CBA 1: The Composition Portfolio  

ƘǧǇǎΥκκŎǳǊǊƛŎǳƭǳƳƻƴƭƛƴŜΦƛŜκWǳƴƛƻǊπ/ȅŎƭŜκWǳƴƛƻǊπ/ȅŎƭŜπ{ǳōƧŜŎǘǎκaǳǎƛŎκ9ȄŀƳǇƭŜǎπƻŦπǎǘǳŘŜƴǘπ

ǿƻǊƪκ9ȄŀƳǇƭŜǎπƻŦπ/.!πмπ/ƻƳǇƻǎƛǝƻƴπtƻǊǜƻƭƛƻκ   

 

https://curriculumonline.ie/Junior-Cycle/Junior-Cycle-Subjects/Music/Examples-of-student-

work/Examples-of-CBA-1-Composition-Portfolio/     

  
EXAMPLE ?: Piece ? 

Activity 11 
Describe how the pieces in these composition portfolios are original and 

imaginative and how they are shaped to a purpose. 

EXAMPLE ?: Piece ? 

https://curriculumonline.ie/Junior-Cycle/Junior-Cycle-Subjects/Music/Examples-of-student-work/Examples-of-CBA-1-Composition-Portfolio/
https://curriculumonline.ie/Junior-Cycle/Junior-Cycle-Subjects/Music/Examples-of-student-work/Examples-of-CBA-1-Composition-Portfolio/
https://curriculumonline.ie/Junior-Cycle/Junior-Cycle-Subjects/Music/Examples-of-student-work/Examples-of-CBA-1-Composition-Portfolio/
https://curriculumonline.ie/Junior-Cycle/Junior-Cycle-Subjects/Music/Examples-of-student-work/Examples-of-CBA-1-Composition-Portfolio/
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Letôs Create! 

Activity 12 
Randomly select any card and create! 
 
As you engage with the steps on your card, 
consider how the integrated nature of listening, 
composing and performing can support this 
learning. 
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For this elective, students present two short pieces and/or songs from their composition 

portfolio, composed, arranged, or orchestrated by themselves, as well as the core Composing 

paper.  

Compositions may be presented using conventional, popular, ethnic, avant-garde or electro-

acoustic. A combination of more than one of the above approaches is also acceptable. 

The final version of each composition should be notated as fully as possible using conventional 

and/or graphic notation together with a full written description.  

Where electro-acoustic music is being submitted, a prepared tape/CD/MP3 file will be a 

necessary requirement. 

Orchestrations should be presented in full score format. 

When presenting composing by portfolio, the submitted music should show evidence of  

¶ knowledge and use of appropriate notation 

¶ acceptable understanding of the performing medium(s) 

¶ adequate control of musical features (e.g., motific, structural, tonal and expressive 

features) 

¶ sound musical judgment 

(éLeaving Certificate Music Syllabus, 1996, p.25) 

 

 

 
 

 

 

 

 

 

Note to Teachers 

If engaging with the Composing Elective, studentôs will need to show evidence of the 

following in their compositionsé 

¶ creativity and originality 

¶ a grasp of the principles of composition/orchestration/arranging 

¶ appropriate notation 

¶ Description of the compositional process 

(éLeaving Certificate Music Marking Scheme 2022) 

 

Leaving Certificate COMPOSING Elective 
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Improvisation 
 

Teaching improvisation involves nurturing studentsô creativity and imagination while providing 

appropriate scaffolding as they experiment and develop this musical skill. Improvisation is about 

spontaneous musical creation, often based on or inspired by an existing musical idea such as a 

melodic, rhythmic or harmonic fragment. Here is a strategy for you to consider when engaging 

with improvisation in the music classroom.  

 

1. Melodic Improvisation is to spontaneously create and perform a new melody based on a 

given melody. Refer to this given melody by using its shapes, motifs, rhythms and/or implied 

harmony to musically develop your new melody. 

 

Possible Activities 

¶ Practise singing (solfa/note name) to develop the inner ear 

¶ Start with one note, then two notes, then three notes and so on 

¶ Build to using pentatonic scales, major/minor scales, blues scales 

¶ Adapt motifs from the original melody by adding or removing passing notes and auxiliary 

notes  

¶ Use call and response through a repeated riff that can be sung and/or played building up 

the number of bars as students become more confident 
 

Example  

 

 

2. Rhythmic Improvisation is to spontaneously create and perform a new rhythm based on a 

given rhythm 

 

Possible Activities 

¶ Practise common rhythmic patterns in 2 and 3 time and mix them up to create new 

patterns 

¶ Use words and phrases to create rhythm patterns e.g., food, drinks, animals, simple 

sentences, poetry, scat syllables 

¶ Start with just one semibreve, then two minims per bar and gradually add crotchets, 

quavers and dotted crotchet-quaver 

¶ Use call and response through a repeated rhythm that can be tapped or played building 

up the number of bars as students become more confident 

  
Example 

 

call response 

Pedagogic Strategy for PERFORMING in the Classroom 

call response 
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3. Harmonic Improvisation is to spontaneously create and perform a melody based on a 

given chord progression and time signature through the use of chord notes and/or non-

harmony notes that refer to the given chord progression 

 

Possible Activities 

¶ Practise playing the root, 3rd and fifth of a chosen chord and create many different 

patterns using these three notes 

¶ Improvise over a two-chord progression at first using the root only, then the root and 3rd 

only, then chord notes only, then chord notes & approach notes 

¶ To aim for a better melodic shape and avoid wide unnecessary leaps try to move to the 

nearest note of the next chord change*** 

¶ Practise melodic patterns, using passing notes and/or auxiliary notes that can be used on 

any chord e.g.,121, 323, 3215 

¶ Consider further developing these patterns into a sequential pattern 

¶ Practise improvising over common chord progressions e.g.,  

 

     

Example  

Decide what instrument/voice you will use to improvise over this 2-chord progression. Insert the 

missing clef and key signature. Try out the steps above. Happy improvising! 

 

 

 

 

 

4. Improvisation on a given mood is to spontaneously create and perform a piece of music 

based on a given mood. The musical choices made in the improvisation should create 

and/or reflect the given mood  

 

Possible Activities 

¶ Decide which musical ingredients/elements can be used to illustrate a mood e.g., to 

create a peaceful mood you might use a major key, a slow tempo, and melodic shapes 

that go from high to low.  

¶ Choose a mood at random and improvise on it. Record your improvisation and listen 

back. Consider what worked well and what could be improved.  

¶ Keep an improvisation journal of melodic shapes, rhythmic patterns, chord sequences, 

ways of creating moods and any other ideas that will help to develop your own 

improvisati

Pedagogic Strategy for Performing continued 
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Practical: What is the learning about? 

Performing: Classroom Ensemble Scores  

Activity 14 

Explore one of these pieces for your students 

and mark in the score where this practical 

learning can be found 

 

Share one piece that supported learning for 

group playing in your classroom.  

Activity 15 

How might this learning in your chosen 

piece further support students when 

engaging with listening and composing?  

 

 

Notes 

 

Notes 
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(éSEC, Leaving Certificate Music Unprepared Tests, 2022) 

Senior Cycle Improvisation Performing Tasks 
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(éSEC, Junior Cycle Music Unprepared Tests, 2022) 

 

 

 

 

 

 

 

Junior Cycle Improvisation Performing Tasks 

Activity 16 Choose one of these unprepared improvisation tests and consider which pedagogic 

activities might support this learning?  

Share one other activity that supported improvisation in your classroom. 
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Letôs Improvise 

Activity 17 
¶ Click on the Interactive Improvisation Wheels to randomly select a mood and musical 

element to improvise on 

¶ As you engage with this support, consider how the integrated nature of listening, 
composing and performing is inherent in this learning 

 
Thoughtsé 
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Letôs Improvise: Student Handout Support 


