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Ag Obair Le Cheile Go Cianda...
Working Together Remotely...
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Ag Obair Le Cheile Go Cianda...
Working Together Remotely...
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Audio and Video Settings Online Presence
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Do Chuid Foghlama, Do Bhealach
Your Learning, Your Way

Choice Flexibility Consider

If there is anything we can do to enhance your learning experience today,
please let us know
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Tuslitreacha agus Acrainmneacha
Acronyms and Initialisms

LAOS Looking at Our Schools
NCSE National Council for Special Education

DE Department of Education

RLL Reflective Learning Log

PCF Primary Curriculum Framework
SET Special Education Teacher

SNA Special Need Assistant
UDL Universal Design for Learning
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Intinni Foghlama
Intended Learning

Participants will have an understanding of:

* their responsibility to support and include all learners within their
setting

 applying the Problem-Solving Process to supporting all learners in
their context

 a range of supports and resources to support all learners and the
potential to adapt supports and resources to their context
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Exploring Our
Responsibllity to
Include All Learners
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An Chomhairle
Mhiinteoireachta

The Teaching Council

An Roinn Oideachais
Department of Education

Looking at Our School 2022:

A Quality Framework for
Primary Schools and
Special Schools

eoeccren
Ut Aeviey 2028

Guidelines for Primary Schools
Supporting Children with Special
Educational Needs in Mainstream Classes

Primary Curriculum
Framework

For Pri
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Caighdeain Droichead
Droichead Standards

Professional Standard 1:
Engagement '

Have engaged professionally with
school-based induction and additional
professional learning activities. y

The NQT will...

Droichead

Reflective ‘- Standards
Practice |

\
Standard 3: Standard 2:
Have engaged in reflective practice that Have shown their professional
supports their professional learning and Commitment commitment to quality teaching and
practice, both individually and to Teaching learning for their pupils/students. Y
collaboratively. & Learning

(Teaching Council, 2025, p.16)
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Ag Breathnu ar an Scoil Againne
Looking at Our School 2022

66

...recognises the importance of high quality
learning and teaching that is inclusive, pupil-
centred, informed and evidence-based, and that
supports children and young people to
participate in and make progress in all areas of
their learning and development...

99
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R Department of Education

Looking at Our School 2022:
A Quality Framework for
Primary Schools and

Special Schools

(Department of Education, 2022, p.8)
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Foghlaim do Chach
Learning for All

@ ‘ Py —
(F | st

Guidelines for Primary Schools
Supporting Children with Special
Educational Needs in Mainstream Classes

| Oide

SCHOOL Intensified
SUPPORT Individualised
PLUS - . Supports

FEW

SCHOOL

SUPPORT - Response to Groups
SOME and Individuals

WHOLE SCHOOL

AND CLASSROOM
SUPPORT - ALL Universal, Preventative
and Proactive Approaches

(Department of Education, 2024, p.27)
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Mo Chleachtas: Foghlaim do Chach
My Practice: Learning for All

3 Things...
| do to support learning
for all

2 Aspects of My Practice...
. | would like to further
develop Individual
1 Reflection
1 Word...
o That captures what learning @
for all means to me Interactive

Activity
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Plé ar Chreatchuraclam na Bunscoile
Considering the Primary Curriculum Framework

66

The curriculum aims to provide a strong
foundation for every child to thrive and

flourish, supporting them in realising
their full potential...

9

(Department of Education, 2023, p.5)

Tacd leis an bhFoghlaim Supporting the Professional
annairi  Learning of School Leaders

Ghairmiuil i measc Ceannairi
Scoile agus Mdinteoiri and Teachers



Plé ar Chreatchuraclam na Bunscoile

LEARNING ENVIRONMENTS

Children’s learning is shaped and
nurtured by the physical environment,
indoors and outdoors. These diverse
environments encourage children’s
independence, and stimulate and
support their learning across the
curriculum.

Primary Curriculum
Framework

Considering the Primary Curriculum Framework

There ane ¢ight overarching peinciples that schools  assessment in the primary curriculum. They ane
meed b consider in pursding the curriculum wisien  Beoad in rature o reflect varied school contexts
(s Figune 1). The peinciples convey what is valued  and children's different Ciroum stancies, experinces,

i primany and special edoecation and what lies at and abili s
the Feart of Figh-quality keaming, teaching, and

PARTHERSHIPS

Partnerships and collaboraton
Estvei schools, familkes, and
cofmminities entch and extend
chillidren’s keaming by

acknorwlidging and Supeoeting
thaie Bvies im s out of school

PEDAGOGY

Teachers use appropriate and
v basnd i
approachis and sERtegits 1o
fuster childeen's engagement,
ovaniETship, and challenge. Such
prdagogical approsches ard
SiTategies CONMCE with childen's
life xperience, crounGtanoes,
strengths, and interests.

RELATIOMNSHIPS

Caring relatiorships within te
school community supgort amd
impact posithaely on childeen's
engagement, motvation, and
leamirg.

LEARMING ENVIRONMENTS

Children's hearning is shaped and
nurtured by the physical environment,
indoors and eutdocrs. These diverse
erviFonments encourage children’s
iredeperedenc, ared stimulate and

support their leaming across the
curricubam.

o

PRINCIPLES OF
LEARNING,

TEACHING, AND

INCLUSIVE EDUCATION
& DIVERSITY

Inchesive: etacation provddes
Tor equity of oppertunity and

participation im children'’s learning.

Inchesive education celebrates
diwersity and responds o the
uniqueness of every child.

Oide

ASSESSMENT

TRANSITIONS & CONTINUITY

Childeos's pricr learning, sel-worth,
and identity are built upon as they
e From Fome bo preschesd and
on to junicr infants, and as they
progress through primary school.
This provides important
foundations for learsing i thy
o b post-primary school.

Figure 1: Principhes of keaming teaching. and ascessment

EMGAGEMENT &
PARTICIPATION

Childeos ane acthee and
OEmONSIRIE agency a5 the
capacity i act independenty

ard to make choioes about and

im Eheir leaming Curriculum
experiences provide thems with
opporianities for deckion-making,
creativity, and collaboration.

ASSESSMENT &
PROGRESSION

Mearingtul assessment is
eollaborative and integral bo
high-gality kaming and
beaching. Invalving childnen,
teachers, paremis, ard others,
it prowides information which
arkances teaching and indeemns
ard Supperts progression in
children's learming aoroes e
curriculam,

ENGAGEMENT &
PARTICIPATION

Children are active and
demonstrate agency as the
capacity to act independently

and to make choices about and

in their learning. Curriculum
experiences provide them with
opportunities for decision-making,
creativity, and collaboration.
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Engagement and
Participation in
Learning
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[ 2 b | AnRoinn Oideachais
(F | St

‘?j Rialtas na hEireann
(F | cowmmencotieisna

NCSE Relate

ARegulation-First Approach to Reframing Behaviour
and Supporting Student Engagement and Participation

Guidelines for Primary Schools
Supporting Children with Special
Educational Needs in Mainstream Classes

Primary Curriculum Participation Framework

Framework National Framework for Children
and Young People's Participation
in Decision-making
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Gniomhu agus Rannphairtiocht
Engagement and Participation

Oide

demonstrate

ENGAGEMENT & agency independently
PARTICIPATION

Children are active and
demonstrate agency as the
capacity to act independently

and to make choices about and

in their learning. Curriculum
experiences provide them with
opportunities for decision-making,
creativity, and collaboration.

NELG
choices

decision-
making

&N

Individual
Reflection

collaboration
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Gniomhu agus Rannphairtiocht inar gComhthéacsanna
Engagement and Participation in Our Settings

What does engagement and participation
in learning look like in your setting?

&2

Whole Group
Discussion

o

Individual
Reflection

Why do we focus on engagement and
participation in learning?
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Sambhail Lundy
The Lundy Model

As you watch the
video, please take
note of the four
components of the
Lundy Model.

(Queen’s University Belfast, 2022,

https://www. outube.com/watch?v=UCI6aWJvaY)

Reflective
Learning
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https://www.youtube.com/watch?v=UCI6aWJxaZY

Plée ar an tSamhail Lundy
Exploring the Lundy Model

" Children and young people
must be given safe, inclusive
opportunities to form and
\ express their views

-

The views must be acted
upon, as appropriate

THE RIGHT TO

EXPRESS VIEWS

THE RIGHT TO HAVE VIEWS
GIVEN DUE WEIGHT

~
Children and young people

must be facilitated to express
their views
J

~

The views must be listened to

J

(Government of Ireland, 2021, p.15,
derived from Lundy, 2007)
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An tSamhail Lundy in Usai
Using the Lundy Model

THE RIGHT TO
EXPRESS VIEWS

ARTICLE
12

THE RIGHT TO HAVE VIEWS
GIVEN DUE WEIGHT

Oide

Ideas on how to gather student voice (apply the Lundy model when using any of these approaches to ensure it
isa ience for

Ross Greene's Five-Finger Strategy

x@]} y{ﬁ? q/ [O\f}/

¥ Very / Pretty / Sort of $\
true | true

Likert scales
e
o @@ @@ P— ]

Moving towards choices - eye gaze or walking,
e.g. basketball one side of the room and football other side

Not very Not true
true | atall

Suggestion boxes

w Me Tool: engaging with staff, parents and students to ensure student voice is heard

An Chombairle Niisitinta pn-making profile
" | um Oideachas Speisialta o ’ L .
£ :’rﬂ:'«":‘, ‘t“w:.:m Hown - providing multiple means for the student to do this, including templates

re

NCSE Relate photographs

cial expressions (when it is clear through the student’s advocates how these should be
A Regulation-First Approach to Reframing Behaviour

and Supporting Student Engagement and Participation
luch as The Blob Tree)

Padlet to see how St Aidan’s CS in Tallaght, Dublin use their ‘Spotlite Project’ (Student
cching and Learning in the Educational Space) to elicit and act upon student voices in their

lf)g Student Voice Participation Resources
fiidelines for Setting Up a Student Council
IChild Friendly Versions of Policies

oice Research Project

bl Guide to Including Seldom Heard Children and Young People in Decision Making

d and Youth Participation Toolkit

Tacd leis an bhFoghlaim
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Dul in Aithne ar ar nDaltai
Getting to Know our Pupils

4 )
How do you get to
know your pupils? =
- /

One Page Profile fo.

My picture goes here! [ Things | Like to do: ] Things that comfort me:

Oide

Things | dow't Like: | |How | Like to communicate:

]

What do | like
about break time?

How to support me best:

@

e ot Nl =
Nt Couoct (ERICK

for Spoctal Education,

P Primary Communication Profiling Checklist: Speech, L and 1
What activities do e
1 enjoy at home? Communication
= Student Name: School Year/Class:
An Chombhairle Naisiunta
(B | um Q::fh Srunln Checklist Completed By: Position in School:
\w National Counci

for Special Education

Think about the student’s abilities, as compared to their peers, then score this profile using the foliowing;

e Il 0= Rarely {average skills or not applicable)
NCSE Re'ate 1= Sometimes (once a week but not every day)

2=Often (daily)
" . - " in speech,
A Regulation-First Approach to Reframing Behaviour Identifyi o
and Supporting Student Engagement and Participation ippor This is not person's speech, language
and communication skils.
Expressive Language (Speaking)
1like to show what Do thi siudent: sy, Sometimes ;Oftin
1 have learned by... o find it difficut to think of certain words {e.g. may talk around the word or | () [o) [e) W h O I e G ro u p
give up)
o _leave out word endings like plurals or past tense?
_jumble up the word order of sentences? D . .
e iscussion
o leave out selves o telling a story?
o mixup the order of an explanation of story? (0] o 0]
Total:
NCSE Relate: 4 ©NCsE 2025 ptive Language | Spoken
Does the student: Rarely Sometimes Often
o y ‘only follow them in part? (o] [0] Q
© have difficulty remembering things people say/require repetition of | () (o) (o)
instructions?
_look to other students’ actions to follow instructions? (6] [6) (0]
o have y jokes, idioms & can take things literally? O O O
o have difficulty answering questions or take a long time to respond 0 8 | () [e) [¢)
question?
5 have dificulty understanding stories a a whole, Le. Grawing condusions, | o) o ( N < : S E 2 O 2 5 )
Total )

e e N Breakout Room

o_find It hard to say multisyllabic words, e g psgetti for spaghettl I0T O TO

NCSE Relate
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An Proiseas Réiteach Fadhbanna
The Problem-Solving Process

What is the
Concern?
Starting Point

Why is it
Happening?

Information
Gathering and
Assessment

Did it Work?

Review

(8 | Armoimm s
(F | temmenoth

Guidelines for Primary Schools
Supporting Children with Special
Educational Needs in Mainstream Classes

How can

we Help?
Planning and
Intervention

(Department of Education, 2024, p.30)
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An Proiseas Réiteach Fadhbanna
The Problem-Solving Process

@ [Confidence, Connection and Belonging A
m * Quiet in groups despite strong verbal and academic ability
« Struggling to form connections in a new class
Tom % Building confidence, connection and belonging p
4 i — )
@ Confidence, Control and Perfectionism
= « Highly capable pupil dominating discussions and group work
m » Perfectionist tendencies creating pressure for self and others
Aisha N Balancing high standards with inclusive participation D
(Regulation, Relationships and Repair A
m » Pupil appears frustrated and reactive
« Classmates expressing annoyance, affecting relationships _
Lucas 5 Supporting regulation and positive peer interactions ) '“fgﬁ;i;’e
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An Proiseas Réiteach Fadhbanna
The Problem-Solving Process

What is the
Concern?
Starting Point

Information Gathering:
Student Voice and Input

Reylow information Assessment and Report
Gathering and .
R Sarssiant Staff Observation

Why is it
Happening?

Did it Work?

Parental Perspective

How can
we Help?

Planning and
Over to You... Intervention

Interactive
Activity
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An Proiseas Réiteach Fadhbanna
The Problem-Solving Process

[

Interactive
Activity
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Key Documents
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()

Rishas na Mireann
Govermment of Irelad

Autism Good Practice
Guidance for Schools
Supporting Children and Young People

The Physical Classroom
Environment

Creating Universal Learning Spaces

Visual Su
Inelie

pports within an

Learning Envii

NCSE Relate

ARegulation-First Approach to Reframing Behaviour
and Supporti and Participat

Sensory Spaces in Schools
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Timpeallachtai Foghlama
Learning Environments

LEARNING ENVIRONMENTS it

environment

Oide

Children’s learning is shaped and
nurtured by the physical environment,
indoors and outdoors. These diverse shaped
environments encourage children’s and
independence, and stimulate and nurtured
support their learning across the
curriculum.

outdoors

stimulate _ &

learning independence @
Individual
Reflection
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Priomhghneithe den Timpeallacht Foghlama
Learning Environment Lenses

Physical
environment

Visual
supports

Learning
Environment

Behavioural
and task
expectations

(Government of Ireland, 2022, p.46)
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Timpeallacht Foghlama: Gneithe Fisiciula
Learning Environment: Physical

(F | St

Autism Good Practice
Guidance for Schools
Supporting Children and Young People

The Physical Classroom Use of colour coding and symbol matching with visual schedule on student copybooks to support
Environment independence and executive functioning skills

Creating Universal Learning Spaces

Organisation and Materials

Visual Supports within an
Inclusive Learning Environment

(Government of Ireland, 2022; NCSE, 2024)
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Timpeallacht Foghlama: Tacaiochtai Amhairc
Learning Environment: Visual Supports

" nvironmental

uei
Government of reand

Oide

A range of items can be used as visual supports. Some of the commonly used visual

symbols inchude:
e Autism Good Practice
e Guidance for Schools
e Supporting Children and Young People
o

ot vt

Classroom Door Visuals
Including a photo of the relevant teacher and SNAIs) on the door of a classroom is an

effective way to create more predictability for ALL students. Many students benefit

from knowing not only what is going to happen in their day but also WHO will be there. CHAPTER &

This can be updated daily should there be a change of staff For example, if a staff

‘member job-shares or is absent from school. This ensures students start the day with

. predictabilty. This form of wayfinding can also encourage new students and vsitors to

The Physical Classroom the school to find their destinations, understand where they are and maintain a sense of

Environment orientation independently

n the past, we thought of the types of visual symbols as a Tierarchy which had to be
there “Real Objects”

3nd work through the types of visual symbols in 2 hierarchical way.

Remember: Choosing.
students’ compeehension’

Examples of Whole Class Visual

upports

fsual Schodules

Understanding Daily Routines - W
Visual schedules are a vital resource i the classroom foe all students to support them to

understand the structure of their day. Consistency in using and refenring to a classroom Creating Universal Learing Spaces Visusl countdown
ot 5 coming et henesed p similar X adent to ‘see’
Ohitias or st picts 2 remaining in an activity. . however, in that
the doy, used. This toolis beneficial iog. it Rexibl
4 ot any yie that is meaningful to the
student. A supporting adult removes or marks off completed items 5o that the student can clearty
of vsuas for teachers see the rumber of activities/tasks that remain. The student is taught that it is time to transition
et the whole schoet P it learn to use these

systems independently.

Visual supports D
Mary il with st ae vl eamers. thf 3 =
intervention sustable from early years (0-2 years) up i 1 *
Visual supports can be used to provide information, \ " L]
teach an activity, outine,system o expectation thed = Visual Supports within an -
written words, objects, schedules, graphic organisers| Checle Thne Maths ‘Small Break Writing. . . : o
indidun ssessmnt. i sopparts shoukdbe s Inclusive Learning Environment
hitin o s shlents’ undersanding ofte
support the student in accessing both the classroom| 3 braes!
Visusl schedule/tmetables e | R | R,
Vi schedues o imetables can hep sttt s i — = - =
activities, and events. A weekly timetable helps to ey Ichaivs aaring Envirasemant
play, book fair or sports day). Pictures or colour codif
it SR | Py | I
tmetabl vt scupttions 5 reauired
Jeve) of amvisty Supporting Independence

Visual timetables may vary n length, level of detsil, and format (&3, use written langusge, pictures.
Bhotos or drawings) and shoud be adapted in line with the individual strengths and needs of
the student. It is important to remember that it s more benefcis to the student ifthey can use

b Therefore jre exglict instruction and

Using visuals to represent each step of a routine can assist students to develop independence
in familiar self-care routines e.g. handwashing routine, toileting routine, dressing routine or
classroom tasks. Having visuals available to show students what will happen next can reduce
stress and anxiety as it adds predictability to the task.

HERERERRES

pe— Oy

suppart 50 that they have

7 ©Ncse 20

Imetables

and 92000000 .
02000000 .| Schedules

Visual i an
Incusive Learing Environment

(Government of Ireland, 2022; NCSE, 2024)
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Timpeallacht Foghlama: lonchais
Learning Environment: Expectations

Oide

Breaking Down Routines

Providing visuals which break down routines is an effective whole-class support. These
visuals can support students to understand the sequence of daily routines, reduce anxiety
and increase predictability and independence. As with all visual supports in the classroom,
these may be essential to some students in your class but beneficial to many others too.

In this example, the student is supported to understand the routine of what they do when
I ’ N they arrive to school in the morning. They can take the ‘coat’ symbol off their schedule and
| Govconmcns et place it over the hook as they hang up their coat. They then put their lunchbox into the
basket and stick the symbol from their schedule on to a matching visual on their basket.
They do the same when they hang up their bag. At the end of the day, the student can be
Autism Good Practice supported to understand the routine of what they do when they are going home by doing

n
Guidance for Schools this in reverse, sticking the pictures back on to their schedule as they go so it will be ready
Supporting Children and Young People for the next morning.

cHasTER 4

i bk M
o Oeaches i
Yoo Couse]

v speeal ldeczrion

The Physical Classroom
Environment

Creating Universal Learning Spaces

Understanding Expectations

Using visuals can help students to understand what is expected of them; for example,
when they are waiting for their turn. Visuals also support students to understand
expectations for certain situations; for example, the jons of what they can do
when using the quiet space.

Classroom Door Visuals

Including a photo of the relevant teacher and SNA(s) on the door of a classroom is an
effective way to create more predictability for ALL students. Many students benefit
from knowing not only what is going to happen in their day but also WHO will be there.
This can be updated daily should there be a change of staff. For example, if a staff

PfEgasy

orspecal o

member job-shares or is absent from s(hool‘, This ensures students start the day with Waiting Using the Quiet Space
This form of wayfinding 8 new students and visitors to Visual Supports within an

the school to find their destinations, understand where they are and maintain a sense of . " . . = 5
Behavioural expectations should be presented in positive language s farkation Inclusive Learning Environment 1| tpersonatatime
classroom' rather than i : " et e et
and reinforced in order to ensure that students can understand and 2 Set the timer 6
situations. This may include modelling role-play and practising respof
Behavioural expectations should also be developmentally appropriats n
student. For example, a rule such as we must folow directons the frst Mvonns 2l A b X -

time to o
understand directions (&) 4 [ e thesentegy ety EN
resto
e ok pctons e sttt - § | SRS fim
Setting out clear expectations for task completion is important for sty o e sadoninel =
y s

comfortable. secking clarification. Step-by-step instructions may be
including direction on how to initiate a task and what to do when thel Vsl Sopports wilhin an 8 © NCSE 2024

provided in written or pictorial form depending on the needs of the Inclusive Learning Environment
students ise their skills [Spre——

that they can engage in tasks with growing levels of independence.

~|= = Breaking down

in familiar self-care routines e.g. handwashing routine, toileting routine, dressing routine or
classroom tasks. Having visuals available to show students what will happen next can reduce
stress and anxiety as it adds predictability to the task.

R} E F; Fi. E g =.. (Government of Ireland, 2022; NCSE, 2024)

Visual Supports within an
Inclusive Laarming Environment

- | ]
Supporting Independence
0 e @ . ° 0 Using visuals to represent each step of a routine can assist students to develop independence
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Timpeallacht Foghlama: Aistrithe
earning Environment: Transitions

Oide

Rishas ma eireann

== Transitions between

Autism Good Practice
wih Guidance for Schools

| | | ] ]
Supporting Children and Young People I a S kS l \Ct I V I t I e S
The first it o
i e g i bt s st S e
1

ne

Theres i

pipirerdrhoy o Making Ch
‘xample. bmetables,schedules and timers. These strategles et students know when o s i i and meani ives students
e change i Stoves™ are ol i ind ision making process, Some students need help to make choices; visual supports
soau
et

can assist these students to be active participants in their daily routine. Choices can be
presented to the student using either objects or pictures. The number of choices you

offer a student will depend on the level of their understanding. See example choice
board templates:

words
To faciitate change from one activity to anather, it can be

ar expected o 5 and providesaitional preicabiity o The Physical Classroom ‘Mow-Next' and 'Now-Next Then’ Boards
= ; 1 o8 4 o8 Environment
- ‘. JA CeC C @«
ety e o cfch 4 e g

The use of ‘Now-Next’ and "Mow-Next-Then' boards can be supportive for individual
students to transition from one
task to the next. They ane for sharing information about a transition to/from an activity,
et ol They shauld it compl a3 an ‘caming board,

t can be useful to use a ‘finished envelope/box to support a student to understand that
an activity has ended before starting the next task.

o)

Creating Universal Learning Spaces
This allows the student to

‘place’for the student to place the item fe.5
30 eowelope o« small box] upon arival at the nex

n
uy
Now Nest
‘“upperts hek understandingof tanioning by
the student that they have arrived at the correct] —
Visual Supports within an m
Inclusive Learning Environment [ Pl b e
r ks
Making Transitions student's work or 3 a visual cue
oy Transitions form a large part of every school day. Visuals can support students to transition 5 SR . Sl il o i s e
from one activity to the next. They can increase predictability and be used before, during . réviem vl
and after 3 transition. Using visual aids such as sand timers and countdown strips can help é n these. 10 finish
@ a student to know a transition is coming and when to expect it to happen. = “J"m “m_’ up 3t a ater e or date may be helptul,
“
Foihed ceat
Lot materials. their
we

work and to leave it back {oreparation for future working life.

Visual Supports within an s ©Nese 2028
Inchusive Learring Enviccnment

14

Criochnaithe

22008

Transitions between /9800080
Environments

(Government of Ireland, 2022; NCSE, 2024)
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Concluid

Conclusion




Conas ata cursai agam anois?
Where am | now?

3 Ideas or Resources...
| will try out or consult in my
setting following today’s meeting

2 Things...
| have learned about supporting
all learners in my setting

1 Practical Next Step... @
That | will take on my return to @
school and why Individual

Reflection
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Acmhainni ar an Suiomh Gréasain

Oid
Website Resources e

Digital Technology v  Droichead Induction v Primary v Post-Primary v Oideachas tri mhedn na Gaeilge v Leadership v

Primary Post-primary

Discover More Discover More
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Tacaiocht Bhreise
Additional Support

v" The Droichead Induction Division: https://oide.ie/droichead/home/

Oide v Contact the Primary Droichead Induction Team:
primarydroicheadsupport@oide.ie

TETTRLI: ? v Register for Droichead: www.teachingcouncil.ie/registration

Mhuinteoireachta
The Teaching Council

v Contact the Teaching Council: conditions@teachingcouncil.ie

Resources

v Scan the QR Codes in your RLL to access some of the key
resources from this evening’'s meeting
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The Droichead Induction
Division is now on Instagram

Scan the QR code to follow

Division.

B - 28" of February 202
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an da thaobh?
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Ar mBuiochas
To ask for support is a sign of strength
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