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Overview of the Day

Reflect on our journey so far teaching the Business Specification
Revisit the AAC

Develop strategies to enhance students’ ability to analyse and evaluate
information and data

Session 1
09:15 -
11:00

Teal/Coffee
11:00 - 11:20

Session 2 Explore approaches to support the embedding of unifying strand learning
11:20 - outcomes into classroom practice

13:00 Explore how analytical tools can be used to analyse and evaluate
information

Lunch
13:00 - 14:00

Session 3 Engage in learning experiences that develop students’ business and
14:00 - financial literacy, empowering them to make informed and responsible
15:45 financial decisions

« Engage in subject planning
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https://padlet.com/jct2/business-professional-learning-experience-6v6yjs7lt31dulyg
https://forms.office.com/pages/responsepage.aspx?id=kbF7o4upVUygsPmrXzRebbT8kw1VcKtJkVraZOg-ZYhUNVZTT0lNVEoyRzZYSzA0NlI4SlUxS1VMNSQlQCN0PWcu&route=shorturl
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Leaving Certificate Business Support l e

Senior Cycle Redevelopment- Business Professional Learning Experience
Proposed Timeline

Year 1 Year 2 Year 3 Year 4

Sep - Jan Sept - Feb

2024/25 2025 N 2025/2026 2025/2026 2026/2027 Y 2026/2027 Y 2026/2027 2027/2028 2027/2028
01 SR Eil B 03 NN PLE: Webinar 2 Webinar 3 PLE: Full Day 3 PLE: Collaborative 4 PLE: PLE: Webinar 6 18 PLE: Webinar 7

Collaborative 1 Collaborative 5

: Sept- Feb 2026/2027

April 2025 2025/2026 2025/2026 2026/2027

n:fg £928 n PLE: SiA e PLE: PLE: Bl PLE: Webinar 4 REE Rsbiiaes
: Exam papers PLE: Full Day 2 Collaborative 2 Collaborative 3

18 Sept - Feb p= 2027/2028 2027/2028
. 2027/28 . PLE: Collaborative 6 ztﬁéb i
Webinar 1 . PLE: Full Day 4

Webinar

4 x Full-Day PLEs | | 7 xWebinars

Tacd leis an bhFoghlaim Supporting the Professional

Ghairmitil i measc Ceannairi  Learning of School Leaders
Scoile agus Muinteoiri and Teachers




Business PLEs
2024/25

Investigated how the theme Live interactive webinar using
of ‘Ethics and Sustainability’ is the State Examination
integrated across learning Webinar 1 Commission sample

outcomes in each of the four Pre-recorded examination papers for Leaving
contextual strands. Certificate Business.

* Sample papers

* Learning outcomes

* Glossary of terms

* Action verbs

* Developed our understanding of
the Leaving Certificate Business
Specification.

* Explored the four contextual
strands of the Business
specification and the role of the

* A pre-recorded webinar
I which explored the LC
Business Specification.
* Provided teachers with an

opportunity to engage with

SEC

cross-cutting themes. Collaborative 1 the V.?.r'otlfs asp eTth)f t?s A Webinar
* Considered the unifying strand Ethics and e, IelEelig e S |

and how students can engage ) v contextual strands, the ample

with the real world of business Sustainability Unifying Stand and the 4 Examination

and the senior cycle key cross-cutting themes.

Papers

competencies.

Tacd leis an bhFoghlaim Supporting the Professional

Ghairmitil i measc Ceannairi  Learning of School Leaders
Scoile agus Muinteoiri and Teachers



Business PLEs
2025/26

Explored the cross-cutting theme
of ‘Business and Financial
Literacy’

* A selection of Google Finance
tools (Share price, Exchange
rates, Crypto assets)

* The website of the Financial
Services and Pensions
Ombudsman (FSPO)

* The Competition and
Consumer Protection
Commissi C) website

- * Engaged with the NCCA

- Guidelines to support the
Completion of the Business
Alive Investigative Study

* Considered how engaging with
the real world of business
supports and enhances
students' learning

* Collaborated on effective
subject planning for teaching,

learning and assessment

Webinar 2
Financial
Literacy

* Explored how the use of
analytical tools can support
evidence-based business
decisions

* Consider teaching and
learning approaches for
integrating the analytical
tools in the Business
classroom

ollaborative 2

Unifying
Strand

Considered practical ways to
embed the learning
outcomes from the Unifying
Strand across the
specification and into
classroom practice

Webinar 3
Analytical
Tools

Tacu leis an bhFoghlaim

ollaborative
Digital

Transformatio

* Developed knowledge of
the cross-cutting theme of
digital transformation and
its integrated nature across
the Business Specification

* Considered effective
approaches to engaging
with learning related to
digital transformation

Supporting the Professional
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Key Documents

P

An Roinn Oideachais
(7 [Ncea. | —— | s
Senior Cycle Review Looking at Our School 2022:
FiBienriith State Examinations Commission A Quality Framework for
Post-Primary Schools Curriculum Specification Senior Cycle Level 2
Coursework Rules e for Leaving Certificate Learning Programme:

& Procedures
2025-2026

Business My Life, My Finance
Elective Module

An Roinn Oideachais

= @ 2gus O

s Oige
Department of Education
and Youth

Forintroduction to schools in September 2025,

Prepared by the National Council for Curriculum and Assessment (NCCA)

Guidelines to support the
Completion of the Business
Alive Investigative Study
Leaving Certificate Business

Key competencies in senior
cycle

Looking at Business
Draft Guide for Post-Primary
Schools

Guidance on
Artificial Intelligence
in Schools

Inspectorate

January 2023
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https://ncca.ie/media/5399/scr-advisory-report_en.pdf
https://ncca.ie/media/mfhhagys/key-competencies-in-senior-cycle_en.pdf
https://curriculumonline.ie/getmedia/e81ccca9-fdf5-42e9-a291-52e9549820c9/SC-Business-Spec-ENG.pdf
https://www.curriculumonline.ie/getmedia/875b16f7-be29-4fc0-acec-42eefcb88f75/AAC_Guidelines_LCBusiness_November-2024_EN.pdf

Oide

informed
decisions

Exploring
the business
environment

Leading in
business

Overview

Understanding
enterprise

Business Specification, 2024, p.11. Leaving Certificate Business: Specification Overview.
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https://curriculumonline.ie/getmedia/e81ccca9-fdf5-42e9-a291-52e9549820c9/SC-Business-Spec-ENG.pdf

Session Intentions: Session 1

In session 1, we will be...

 Reflecting on our journey so far teaching the Leaving
Certificate Business Specification

* Reuvisiting the AAC

» Developing strategies to enhance students’ ability to analyse
and evaluate information and data
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Reflect on the Journey so Far

What are the
aspects of

Business that
your students

are enjoying?

How are your
students
engaging
with the
Unifying
Strand?

How are your
students
using their
iInvestigative
folders?
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« A common brief is published annually by the
State Examinations Commission (SEC) in term
two of year one

« The AAC will be assessed at the level at which
the student sits the final written examination
(Higher or ordinary level)

« Up to 20 hours to complete across six stages
* Individual report (40%) 200 marks

Guidelines to support the
Completion of the Business
Alive Investigative Study
Leaving Certificate Business
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Business Alive Investigative Study
 Layout of the digital report is provided in the brief

- The number of images (images, tables, graphs) used in the
digital report should not exceed 10 and the report itself should
not exceed 1500 words

» Submitted digitally in Year 2 to the class teacher — 12 March
2027 for current 6th year students and uploaded to SEC
portal in April 2027

 The AAC is underplnned by a project plan prepared by the
student.
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Business Alive Investigative Study Sta

(T Reflecting and refining I

Developing a
question to

Identifying ‘ .
Getting research o ‘ \ Applying
: Analysis and

started gathering : |eam'”$ and
information and evaluation drawing

Developing a i conclusions

project plan

Monitoring and evaluating

T

Figure 5: Guidelines to support the Completion of the Business Alive Investigative Study, 2024,
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Reflection on Approaches to the AAC

*  When will/did your students
complete the stages of the AAC?

CEE—— Reflecting and refining —

«  What approaches have you found
most effective at each stage?

* How has the investigative folder and
the learning within the Unifying
Strand supported your students with
the AAC?

i S

15 mins 10 mins

"
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Business Alive Investigative Study Overview

§ncer == ““The Business Alive Investigative Study will
Gudelnes o supor e require students to demonstrate their capacity
to plan, conduct, analyse and evaluate

research on a particular issue, using a variety
of sources and considering a range of
perspectives, while drawing on their ong,oing
engagement with the world of business.””

(Guidelines to support the Completion of the Business Alive Investigative Study, 2024, p. 2)

@,
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Analyse and Evaluate: Glossary of Action Verbs

Appendix 1: Glossary of action verbs

This glossary is designed to clarify the learning outcomes. Each action verb is described in terms of what the

learner should be able to do once they have achieved the leaming outcome. This glossary will be aligned with

the command words used in assessment.

Action verb  Students should be able to
Acknowledge expressly recognise sources of information
(sources)
Analyse study or examine something in detail, break down in order to bring out the essential elements or structure;
identify parts and relationships, and to interpret information to reach conclusions
Appraise evaluate, judge, or consider information or a piece of work
Appreciate recognise the meaning, value, or importance of or have a practical understanding of
Assess  judge, evaluate or estimate the value of something
Calculate obtain a numerical answer showing the relevant stages in the working
Compare give an account of the similarities and (or} differences between two lor more) items or situations, referring
to both (all) of them throughout
Conduct to perform an activity
Demonstrate prove or make clear by reasoning or evidence, illustrating with examples or practical application
Describe  give a detailed account of the main peints of a topic using words, diagrams, examples and/or images where
appropriate
Determine establish or ascertain based on information usually after investigation
Develop to evalve; to make apparent or expand in detail
Discuss offer a considered, balanced review that includes a range of arguments, factors or hypotheses and is
supported by appropriate evidence
Distinguish make the differences between two or more concepts or items clear
Evaluate collect and examine data to make judgments and appraisals; describe how evidence supports or does not
{data) supportaconclusion in an inguiry or investigation; identify the limitations of data in conclusions; make
judgments ahout the ideas, solutions, or methods
Evaluate collect and examine evidence to make judgments and appraisals; describe how evidence supports or does
(ethical not support a judzement; identify the limitations of evidence in conclusions; make judgments about the
judgement) ideas, salutions, or methods
Examine look closely at arguments, data, information, concepts and/or stories in order to uncover origins,
assumptions, perspectives, trends and/or relationships
Explain give a detailed account including reasons or causes
Identify recognise patterns, facts, or details; provide an answer from a number of possibilities; recognize and state
briefly a distinguishing fact or feature
Interpret use knowledge and understanding to recognise trends and draw conclusions from given infarmation
Investigate observe, study, or make a detailed and systematic examination, in order to establish facts and/or reach

new conclusions

An Roinn Oideachais
Department of Education

¥

Carefully read the
descriptions of analyse and
evaluate provided in the
glossary of action verbs in
Appendix 1 of the Business
Specification (p. 37

Curriculum Specification
for Leaving Certificate
Business

For introduction to schools in September 2025.
Prepared by the National Council for Curriculum and Assessment (NCCA)
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Analysis and Evaluation: The Digital Oide
Re p O rt 1. Introduction approx. 200 words

« State your research question
o Explain the rationale for choosing this question
* Reflect on how you engaged with your project plan

2. Investigation and Findings approx. 400 words

— Reflecting and refining ' e Explain the purpose and relevance of the different research methods and sources used

appropriate to your research question
o Present your research findings in appropriate formats
e Consider a variety.obpa !

Developing a
question to
research Applying
Analysis and learning and

Getting
started

. Analysis and Evaluation approx. 600 words

evaluation drawing

* Analyse your research findings
o Evaluate your research findings
Demonstrate originality and critical thinking throughout your analysis and evaluatigs

Developing a conclusions
project plan

4. Conclusions approx. 300 words

Present conclusions justified by the analysis and evaluation

Outline how your planning contributed to the successful completion of the study
Discuss how your perspective evolved as a result of the study

Consider how your findings connect to the real world of business

— Monitoring and evaluating —

Figure 5: Guidelines to support the Completion of the Business Alive Investigative Study, 2024, p.3. Overview of
the main stages of activity in the Business Alive Investigative Study.

5. References
e Appropriately record the sources of all the information gathered.
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U4 Analysing and Evaluating:
The Unifying Strand

P14

U4 Analysing and evaluating information

¢ the need to analyse and evaluate findings in order to
draw informed conclusion(s).

3. synthesise findings to create new or enhanced
understanding.
4. appraise the value of this information.

5. evaluate findings to make informed decision(s), reach

informed conclusion(s) or make recommendation(s).

Share examples of how you and your students have engaged with
the learning in U4 using the real world of business.
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Analysing and Evaluating: Linking to (7
Learning Outcomes

Oide

1.3.1 Students learn about Students should be able to
3. Business and the economy
P.16 ¢ the relevance of specific economic indicators 1. explain how economic indicators can impact on business
including inflation, employment rates, interest rates, development and growth.

economic growth and development, exchange rates,
and consumer confidence for business development
and growth.
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Analysing and Evaluating: Linking to

Learning Outcomes

3.2.11

Pg. 25

2. Leading and managing people

Students learn about

'| Oide

Students should be able to

o the disruptive impact of digital technology with a
particular focus on how diverse ways of working
including remote and blended work practices impact on
both employers and employees and the world of work.

11. investigate how digital technology impacts on the

workplace.

12. identify the opportunities and challenges associated
with remote and blended working arrangements for both
employees and employers.

13. analyse the ethical and sustainability issues associated

with remote and blended working.

Tacd leis an bhFoghlaim
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Analysing and Evaluating

An Central —

£ Phriomh-Oifig Statistics Labour Force Survey Y ‘NCCA T
Staidrimh Office Quarter 4, 2025

Guidelines to support the

Completion of the Business

Alive Investigative Study
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2,833,100 | 128,200 88.Tmillion
People in People actual hours
employment unemployed worked per Extent of Working from Home

up 2.0%' up 10.4%' week Persons never working from home exceeded
1A | 1e fron up 2 Q9 pre-Pandemic level for the first time
Annual change from 9%

Q4 2024

—= Never Works from Home

Figure: Labour market (2026) CSO. Available at: https://www.cso.ie/en/interactivezone/visualisationtools/infographics/labourmarket/#labour-pg-3
(Accessed: 15 April 2026).
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https://www.cso.ie/en/interactivezone/visualisationtools/infographics/labourmarket/#labour-pg-3
https://www.cso.ie/en/interactivezone/visualisationtools/infographics/labourmarket/#labour-pg-3
https://www.cso.ie/en/interactivezone/visualisationtools/infographics/labourmarket/#labour-pg-3
https://www.cso.ie/en/interactivezone/visualisationtools/infographics/labourmarket/#labour-pg-3
https://www.cso.ie/en/interactivezone/visualisationtools/infographics/labourmarket/#labour-pg-3
https://www.curriculumonline.ie/getmedia/875b16f7-be29-4fc0-acec-42eefcb88f75/AAC_Guidelines_LCBusiness_November-2024_EN.pdf
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Supporting Deeper Student Thinking
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2019 2020 2021 2022 2023 2024 2025
Q4 Q4 Q4 Q4 Q4 Q4 Q4

- Never Works from Home

Extent of Working from Home

Persons never working from home exceeded
pre-Pandemic level for the first time.

Describe

Give a detailed account of the main point(s)...

Since 2020, there has been an increase in the numbers of workers who
never worked from home.

'...break down in order to bring out essential elements in the
structure...’

There is a trend where numbers of persons who never worked from home
increased from 1,430m to 1,866m between Q4 2020 and Q4 2025. There is
an increase of 436,000 people or 30.4%.

Evaluate

'Collect and examine evidence to make judgements and
appraisals...";ldentify the limitations...'

| believe that the increase in people driving to work will impact the
environment. However, | also believe that employers will prefer having
workers collaborating in the workplace to aid productivity. A limitation of
the data is a breakdown of the categories of occupations is not provided.
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Developing Student Skills of
Analysing and Evaluating

* Individually, study the piece of data assigned to your
group. You may wish to do some further online
research in relation to the data

* At your table, collaboratively analyse and evaluate the 10 mins

data. Use the prompt questions in the booklet (pg. 6
and 7) that have been adapted from the NCCA

Guidelines 10 mins

» Share your findings
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Reflection

How can | support students to move from:

5 mins

%
Evaluation
A C XXX oo

Description

—

"
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Session Intentions: Session 1

In this session, we...

* Reflected on our journey so far teaching the Leaving
Certificate Business Specification

 Revisited the AAC

* Developed strategies to enhance students’ ability to analyse
and evaluate information and data
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Break
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Session Intentions: Session 2

In this session, we will...

« Explore approaches to support the embedding of the learning
outcomes from the unifying strand into classroom practice

« Consider how analytical tools can be used to analyse and
evaluate information
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Unifying Strand: Investigating Business

qitnthe realwor,
."."'- -M‘\““é

informed
decisions

6The unifying strand is designed to be
.,\ woven throughout the contextual
strands as appropriate. 77

(Business Specification, 2024, p. 10)
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Business Alive Investigative Study

The Business Alive Investigative Study requires 0 ncea =
students to... e
1

Alive Investigative Study

...Investigate an aspect of business and apply
the skills developed primarily through their
engagement with the Unifying Strand to reach
informed conclusion(s), recommendation(s)
and/or perspective(s) 7’

(NCCA Guidelines, Descriptors of Quality, P. 10)
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https://www.curriculumonline.ie/getmedia/875b16f7-be29-4fc0-acec-42eefcb88f75/AAC_Guidelines_LCBusiness_November-2024_EN.pdf

Linking the Government Budget to
Sections 1.4 and 4.3

Students learn about

Oide

Students should be able to

_—
e
W =

4. The influence of national and EU policy

* how Irish government policy® impacts across different
sectors of the economy, how policy and legislation

differ, and how stakeholders in business can inform
and influence policy development (including interest
groups and lobbying).

4.3.5

3. Being an informed employee

* how government decisions can have an effect on
those in employment.

& how their learning in Leaving Certificate Business
can be applied to their daily lives and help them to
understand business-related stories in the media.

1.

P16

outline three Irish government policies that impact on

three different sectors of the economy in lreland®.

explain the difference between government policy and
legislation.

outline the role played by business in the development

of national policy.

investigate how the annual government budget impacts P 29
on workers.

appreciate the importance of making informed decisions

as employee and use this understanding to discuss
workplace-related stones in the news and media.

Investigate observe, study, or make a detailed and systematic examination, in order to establish facts and/or reach

new conclusions
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OpenAl (2026) Al-generated image illustrating stakeholder reactions to the Irish National Budget, created using ChatGPT.
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Making the Connection with U2

P13

-!

U2 Managing information

¢ the importance of using a range of information 1. identify relevant data, evidence and/ or information on
and data; considering a variety of perspectives, business related issues from a range of sources.
credibility of the source of the information/data;
the context and accuracy of the information/data,

assessing information/data for potential bias, 3. accurately record and acknowledge sources of data,

evidence and/or information being used.

2. assess the accuracy, credibility, and reliability of sources.

the need to analyse information and data from a
range of perspectives and ensure that the data
and information gathered is representative and
comprehensive.

identify the key points or ideas in each source.

analyse their sources of information to determine the

importance of an issue for different individuals and/or
groups.

identify any gaps in information and data and assess the
impact of this on drawing informed conclusion(s).

Tacd leis an bhFoghlaim Supporting the Professional
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Making the Connection with U4

P14

U4 Analysing and evaluating information

e the need to analyse and evaluate findings in order to
draw informed conclusion(s).

analyse and interpret information and data.
evaluate the range of perspectives within the findings.

synthesise findings to create new or enhanced
understanding.

appraise the

evaluate findings to make informed decision(s), reach
informed conclusion(s) or make recommendation(s).
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Making the Connection with U5

P14
U5 Presenting findings and perspectives
e the importance of communicating in a format and 1. use appropriate forms of communication (oral, visual,
style that is appropriate to the target audience. written, multimodal) for different purposes and
audiences.

2. use graphs/charts/diagrams /graphics to support the
presentation of their findine

identify how and why their perspectives may have
changed based on their research.

present CC
recommendation(s) clearly and logically using business
terminology and concepts correctly and effectively.
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Ghairmitil i measc Ceannairi Learning of School Leaders
Scoile agus Muinteoiri and Teachers




SOCIAL
J E ABOUT US EVENTS PUBLICATIONS JOIN

You are here: Home | Articles | Budget leaves Ireland’s more vulnerable households condemned to prolonged hardship

o q
i}tk Socioeconomy

BUDGET LEAVES IRELAND’S

£33 Income Distribution MORE VU LN ERABLE
|88 aacn HOUSEHOLDS CONDEMNED
{8 work TO PROLONGED HARDSHIP

=) Housing Posted on Wed, 08/10/2025 - 11:00

(D Haatthears

“A Whopper of a Budget but the only worker to benefit is Ronald McDonald”

Commenting on Budget 2026, Irish Congress of Trade Unions General Secretary Owen Reidy said:

"The reality is that Budget 2026 will hurt workers. It shortchanges minimum wage workers

by €600 while it tells ordinary workers to hand around €250 in subsidies to profitable

SME =

Irish SME Association

NGNS VISRV Advice Learning Lobbying Promote Savings ISME Finance Finder  News & Events

Home / News and Events / Latest News / “Steady but Unambitious” - ISME reacts to Budget 2026

“Steady but Unambitious” — ISME reacts to Budget 2026

THE MORNING LEAD

Government spending 'like there’s no
tomorrow’ despite ‘predictable
budgetary pressures’

Simon Harris says the economy is “in a position of relative strength” and he plaj
to submit his own “medium-term” plan by the end of the year.

12.06am, 26 Nov 2025 ~AA31.2k 112 Comments [1] Sha

@ LAST UPDATE | 26 Nov

THE IRISH GOVERNMENT is spending money in the Budget “like there’s no
tomorrow” despite the “significant and predictable budgetary pressures” that w
arise from supporting an ageing population and addressing climate change.

That’s the warning that has been delivered today by the Irish Fiscal Advisory
Council.
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Supporting Students to Analyse and ¥ | Oide
Evaluate
» Discuss how you could use these articles to help your o0

students analyse and evaluate information and data )
to reach informed conclusion(s),
recommendation(s)and/or perspective(s) on a topic.

15 mins

» Consider how the Unifying Strand could help this process? l e

10 mins

* How could the investigative folder be used to support
student learning here?

Lo
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Reflection

Consider:

From my collaboration with colleagues..

How will | adapt my practice in light of today’s learning?
How can | effectively plan for this?
Where will | adapt my planning?
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Analytical Tools

conduct stakeholder mapping* and explain the importance of prioritising different
stakeholder interests.

identify the key elements of the business model canvas* and outline the role of
business models in successful enterprises.

2 _4_7 use a power interest grid* to analyse customer interest and adjust the marketing
mix as necessary.

use Porter’s five forces model* to identify and analyse competition in the market
and use these findings to identify the competitive advantage of a business.

conduct a STEEPLE analysis™ to develop greater understanding of the external
environment and identify issues of concern for a business.

3 4 7 explain the importance of planning for change and discuss how a force-field
S analysis* could support strategically planning for change in an organisation.
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S S

( | Oide

HOW TO CONDUCT A

FORCE FIELD ANALYSIS?

| @

Image source: www.slidemodel.com
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Force-Field Analysis

Students learn about Students should be able to
@ the significance of strategic planning as an ongoing
3.4.7 process in an organisation, how it supports leading 7. explain the importance of planning for change and
P 26 and managing change in an organisation, and how a discuss how a force-field analysis™ could support
force field analysis can be used to support strategic strategically planning for change in an organisation.

decision-making.

Force-field analysis A force-field analysis is an approach used to identify and analyse forces which drive and inhibit
change. Forces can be both internal and external.

(Appendix 2 Glossary of terms p.39)
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Force-Field Analysis

Driving Factors

9  Labour costs will be reduced.

O  The system will be automated.
Providing faster processing of
customers.

Customers will spend less time
3 queueing

Data collection and analytics
2 on customers would be
enhanced

A fast-food
restaurant is
considering
requiring all
customers to
order via a
digital

screen.
)
—

Score1-5

1 is weak force
and 5 is strong
force

Staff fear job losses.

Initial costs.

Increased vulnerability e.g. 4
cyberattacks power outages

Some customers (especially
elderly or non-tech-savvy)

may struggle or dislike the

change leading to a
decrease in sales.
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Oide

Applying Force Field Analysis

Spotify flags price rises as it introduces new
services, FT reports
u . Updated / Monday, 25 Aug 2025 10:47 o @ @
In your group, identify the

potential driving factors and
the restraining factors and
assign values (1-5)

10 Mins

5 Mins
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Stakeholder Mapping

Students learn about Students should be able to
1.1.4 1. Key stakeholders in business 4. conduct stakeholder mapping® and explain the
importance of prioritising different stakeholder interests.

e key stakeholders in business (including business

P 15 owners, investors, employees, consumers, suppliers,
local community, and government), their importance
in business and their interdependencies, including the
needs and wants of different stakeholders at different

stages of business development.

Stakeholder mapping Stakeholder mapping involves considering the main stakeholders and their power and influence,
while learning about the range of stakeholders and the need to consider a range of perspectives.
Stakeholder mapping can be written or visual and should include different stakeholders, their
interdependencies and inter-relationships, and consideration of their power and influence on
decision-making.

(Appendix 2 Glossary of terms p.40)
Tacd leis an bhFoghlaim Supporting the Professional
Ghairmitil i measc Ceannairi  Learning of School Leaders

Scoile agus Muinteoiri and Teachers



24.7

P 21

Power-Interest Grid

Students learn about Students should be able to

Oide

¢ the potential of a range of analytical tools to analyse 7. use a power interest grid* to analyse customer interest

customer interest and the external environment. and adjust the marketing mix as necessary.

Analyse study or examine something in detail, break down in order to bring out the essential elements or structure;
identify parts and relationships, and to interpret information to reach conclusions

(Appendix 2 Glossary of terms p.40)
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Power-Interest Grid 'o l Oide

"I KeepSatisfied | ManageClosely
(uj 0e®
& A fast-food '._‘
3 restaurant is 5 Mins
% considering %
L e e camesl |
o customers to > Mins
order via a
digital
screen.
Low INTEREST HIGH 51/
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Porter's Five Forces Model

Students learn about Students should be able to

6. Growth, development, and expansion

o4, ° the importance of identifying potential competition 2. use Porter’s five forces model* to identify and analyse
) | and competitors and the significance of a business’ competition in the market and use these findings to
P 21 competitive advantage and how a business can identify the competitive advantage of a business.
capitalise on this.

Porter’s five forces Porter’'s model includes five forces which support deeper understanding of the competitive
model forces within business which drive how economic value is divided amongst stakeholders. The
five forces with Porter’'s model include the threat of new entrants, the bargaining power of
suppliers, the bargaining power of customers, the threat of substitutes and competitive rivalry.

(Appendix 2 Glossary of terms p.40)
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Modelling Porter's Five Forces

Del ~ New Chains
counters, enterin
Threat of ~ Threat of g

: New healthier Irish Market
Substitutes Entrants alternatives e.g. Wendys
— > j 5%__%"“
Food
Rivalry of Power of McDonaIpl S, suppliers
Competitors Suppliers Burger King (burgers,
chips)
Access to a
PBOL}NgSOf Range of
¥ Providers
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Porter's Five Forces Model in Action

Threat of ~ Threat of

Substitutes New

Entrants
Use Porter's five
forces model to

identify and =% - 0¢0
analyse the Competitive - ) I?)g:s:;ncl)?g '.‘
competition faced Rivalry Suppliers 10 mins
by Spotify. / %
Bargaining
Power of 5 mins
Customers
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Session Intentions: Session 2

In this session, we...

» Explored approaches to support the embedding of the learning
outcomes from the unifying strand into classroom practice

» Considered how analytical tools can be used to analyse and
evaluate information
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Lunch
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Session Intentions: Session 3

In this session, we will...

 Participate in learning experiences that develop students’
business and financial literacy, empowering them to make
informed and responsible financial decisions

* Engage in subject planning
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Oide

informed
decisions

Exploring
the business
environment

Leading in
business

Figure 3: Business Specification, 2024, p.11. Leaving Certificate Business: Specification Overview.
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https://curriculumonline.ie/getmedia/e81ccca9-fdf5-42e9-a291-52e9549820c9/SC-Business-Spec-ENG.pdf

Oide

Business and Financial Literacy

"Business and financial literacy are
key literacies in lifelong learning that
help to empower students as L e
individuals and as citizens to "
develop knowledge, behaviours,
and dispositions that support
making appropriate and informed
business and financial decisions"

(Curriculum Specification for Leaving Certificate Business, 2024, p. 10)

Tacd leis an bhFoghlaim Supporting the Professional
Ghairmitil i measc Ceannairi  Learning of School Leaders

Scoile agus Muinteoiri and Teachers



Integrating Cross-cutting Themes

Consider how you integrate the cross-cutting theme of
Business and Financial Literacy into your classroom

practice.

Tacd leis an bhFoghlaim Supporting the Professional
Ghairmitil i measc Ceannairi  Learning of School Leaders
Scoile agus Muinteoiri and Teachers




Making Informed Financial Decisions

Students learn about

P 28

Students should be able to

4.2.1

2. Making informed financial decisions

e the importance of informed decision making in
relation to saving and investing; considering factors
including inflation, risk, interest rates, taxes and
charges, and short/medium and long term and return
on investment.

4.2.2

e the importance of analysing potential risks when
acquiring financial products/services and why

consumers should consider switching between
product providers.

4.2.3

examine the factors to be considered with saving,
investing, and borrowing.

explain risk tolerance from a consumer perspective
and investigate the range of risks facing consumers
of financial products and how consumers can identify
reliable sources of financial information.

outline the importance of considering switching between
financial product providers.
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Making Informed Financial Decisions

IRELAND
STATE 0e®

SAVINGS '.‘

1. Examine the scenario relating to @ REIREANN
the financial product assigned to | 10 mins
your group using the template C’ CCPC
provided in the booklet. SR . oo

10 mins

2. Use the online tool assigned to your

group to compare the financial 2 raisin m

product to alternative providers.

3. Consider how consumers of financial @ DEPOSIT -
. . . GUARANTEE
products can identify reliable SCHEME

sources of flnanC|aI information.
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Making Connections

|dentify learning outcomes from the other contextual

strands and from the unifying strand that could be

0
relevant to the cross-cutting theme of Business and m
Financial Literacy. ;‘;

5 mins
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Financial Services and Pensions
Ombudsman

Classroom teaching resource

/3\ Alrgeadals agus Pinsean

Stimulus material for investigative folder

Support research activities, including AAC

I

Overview of
Complaints

Developing data interpretation skills
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Financial Services and Pensions
Ombudsman

4.2

Students learn about Students should be able to

P 28

e regulation of the financial products market both by the 6. investigate how the financial services industry is
Irish government and the EU, and how to manage risk regulated and discuss the potential consequences of

including those related to pensions, mortgages, credit- under-regulation.
based products, and crypto-finance.

7. outline a range of financial fraud activities and discuss
how consumers can protect themselves.

complaints in 2025
RTE News (2026)

Overview of

Compiaints “Financial Ombudsman gets record 7,000 complaints in 2025.”

Financial Ombudsman gets record 7,000
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Overview of
Complaints

Dispute Resolution Services: Case Study 2

Negative credit report from misunderstanding with credit card terms

Declan had a credit card which he always paid on time. Declan stopped using the credit
card and did not think there was a problem as the balance was zero. Declan moved
house and didn't think he needed to change his address with the bank as he was not
using it anymore.

As Declan had simply stopped using his credit card rather than formally closing it, the
bank was obliged to apply the annual €30 Government levy to the account. As Declan
had not changed his address, he did not see the credit card statements and he did not
know there was money due. When the €30 was not paid it gathered interest and late
fees, and the card fell into arrears of €127.59. The credit card company then put a block
on the card. The Credit Reporting Act obliges banks to report to the Central Credit
Register on lending over €500. Declan’s lending was not over €500 but his credit limit
on his card was over €500 which brought it into the reporting net.
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Exploring a FSPO Case Study

When Declan applied for credit elsewhere, he was declined as his Central Credit
{5 et i Register (CCR) report showed a cancelled credit card with an unpaid balance of
T €127.59. Once he knew of the debt, Declan paid it immediately. However, he
discovered that the CCR report, with the unpaid balance, would be visible to any future
lenders for 5 years from the day he paid it off. Declan was upset by this because he
hadn't known about the unpaid balance, and a misunderstanding over €30 had become
a debt of €127.592 which was reported to the Central Credit Register.

Declan made a complaint to his bank for not ringing him in time for him to pay the
debt. His bank told him that it does not ring customers when the debt is below €300.
It pointed Declan to the Terms and Conditions of his card that put the responsibility for

Overview of changing address on the card holder and not the bank. Though sympathetic to Declan’s
Complaints

situation, the bank also explained that it will never close a credit card just because it is
inactive. It said that in order to stop paying the annual Government levy it is essential

to actually close the card. In terms of the poor credit report, the bank said its report to
the CCR must be factual. It said that it can only change a Credit Report if it is inaccurate,
and that Declan’s card had an unpaid debt and was cancelled. Declan accepted the
explanation and closed his complaint.

Learning of School
and Teachers

Leaders

Ghairmitil i measc Ceannairi
Scoile agus Muinteoiri




Oide

Engaging with a FSPO Case Study ¢/

Contextual Strands Unifying Strand Teaching
Approaches and

Key Competencies

Cross Cutting
Theme Links

Learning Learning
Outcomes Outcome

What teaching

What learning What learning Identify cross- approaches could
outcomes in strands outcomes from the cutting themes you use with this
1-4 could this case unifying strand that are relevant case Study’?
study support? could be here? |
developed? What key

How could you use competencies
this case study to P

00 :
"‘ % develop literacies could this approach

develop in
and numeracy? P

16 mins 4 mins students?
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Develop a Learning Experience froma ¥

Case Study

Visit the Overview of Complaints assigned
to your group and select one case study.

Develop a learning experience based on
this case study which incorporates:

- Learning outcomes across the strands

- Unifying Strand learning outcomes

. Cross-Cutting Themes 0q0

- Teaching Approaches and Key @Eg®h
Competencies. 15mins 10 mins
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Senior Cycle Key Competencies

Thinking
and solving
problems

Managing
learning
and self

Being
creative

Enriched, engaged
and
competent learners

KNOWLEDGE

KEY
COMPETENCIES
IN SENIOR CYCLE

SKILLS

Cultivating

VALUES AND DISPOSITIONS wellbeing

Communicating

Participating
in society

Working

. . . ith oth:
Figure 1: Key competencies in senior cycle, 2024, p.1. The components of competencies and their desired S—

impact.

%
“RACIES AND WOMER

Figure 2: Key competencies in senior cycle, 2024, p.2. Key
Competencies in senior cycle, supported by literacies and numeracy.
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Subject Planning

Within your department,

create a unit of learning
iIncorporating the cross-

cutting theme Business and

Financial Literacy.

15 mins

KEY CONSIDERATIONS
FOR UNITS OF LEARNING

n SUBELTSCEME O WORK in Business

" e e ——

THE PLANNING CONTINUUM

RO P EEERAEES, CRESS-LUTTING TREMES
o camtlo oy samsert rorety [ihacs anc Samane®y  [atrzsewasscwl Thewng .~‘
» Sxtacty ntoDistas st e v s hocd Kt - Clgptl Sanbarenalion ~\
® Acaowms for sesizeal IcoTtve 8 S ’4 2 i 5 - y -4 X
Arreal SoenTrert Suigat a0 \ =y H
Deprpras Was E 8 \‘ ’I
N : 4
Flows nto - & LEARNING CONNELTIONS EXPERIENCES B
Tn ncice Toinduce a‘,’ & ’
UNIT OF LEARNING (Vol) » unor Cydefroniedge < Sukibde ekl
» Progression to Senicr Cycle Key ¢ Rezcurces wvailable
L e R O ] . ’onpet:r-aes * Tacks and activities
o Cormacts mrvrg aecsmm ts & e o Crose~curricular links that apprepriate to the leaming
N '::-:'-::::-cw—. s e compiment learning cutcomes and action verbs
St w2 a0 ST b’r ) o Tazks and activities thas
o Aoaches ts et 1pwcex FEsent incorporate the unifying
Z3rorts arc St ’lnﬂd
Leadsto. » Support i leamers —————— MODES
+ Provice choice s Lasks and * Leaming Outcomes 0
prezantation » Action Verbs ASSESSMENT

o KeyLeyming
* Unifying Strand

* Use ssiztive technologies
INDIVIDUAL LESSON PLAKNING bl
ERRET » Diferentiate by content,
= e proce=s anc outloome
1Ty EITTs e . ):lgr'.f) ard remave barmers to

* Vaned approaches and types
D-g 1-3-*-' PRl =) lmn‘mg
el .f UNFYING STRAND

@ Access Tne teacker nas the freedom and flexkilzy (@)
(=2 Benem

to plan for opporturities to develop the
" Participate leaming of the strand. Jo include
cppoTtunities

To incide:
 Formative and summative
» Alignment to learning
outcome and action verb

i

» Toapply thes learning to their exploration
of topical busiress-related reports and 17

Q STIOENT =25 MAE o For mvestigation, svalusticn and analysis
@J B - ﬁ VOKE hlmm

news items

l{l  Tocommunicate in 2 range of formats G Oide
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Reflection: What Next?

Reflect on this PLE and your own experience of
the new specification to date:

|dentify three actions that you will take following
this PLE. In doing this consider both:

. Your individual practice
- Your subject department
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Session Intentions: Session 3

In this session, we ...

» Participated in learning experiences that develop students’
business and financial literacy, empowering them to make
informed and responsible financial decisions

* Engaged in subject planning
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. All Business Subjects: ( j/ Oide
COnneCt Wlth US News, informatiojn @a

and resources.

All bookings
for teachers
and schools.

o o

Sign up here to receive news
and updates from Oide

SignUp >

Sign up for the
subject mailing list.
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Connect with us

A

Businesssubjects@oide.ie

Taci leis an bhFeghlaim Supporting the Professional
Ghairmidil i mease Ceannairi  Learning of School Leaders
Scoile agus Miinteoiri and Teachers

@ oide

Following

Oide Schools' Support Service, Ireland

Department of Education and Youth (
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Appendices

Figure 1: NCCA (2024). Key competencies in senior cycle, 2024, p.1. The components of
competencies and their desired impact.

Figure 2: NCCA (2024). Key competencies in senior cycle, 2024, p.2. Key Competencies in senior
cycle, supported by literacies and numeracy.

Figure 3: NCCA (2024). Curriculum Specification for Leaving Certificate Business, p.11. Leaving
Certificate Business: Specification Overview.

Figure 4: NCCA (2024). Guidelines to support the Completion of the Business Alive Investigative
Study p.17. Project Planning

Figure 5: NCCA (2024). Guidelines to support the Completion of the Business Alive Investigative
Study, 2024, p.3. Overview of the main stages of activity in the Business Alive Investigative Study.

Figure 6: State Examinations Commission (2025). Leaving Certificate Business Sample Brief, 2025
p.7, Business Alive Investigative Study Report Structure.
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